
 

 

                                                                                                                                                          Copyright © 2013 by 

 

Curriculum Framework for ELA 

School: Mapleton Charter School  Curricular Tool:  Various based on unit Grade: K Teacher: _________________ 

 
Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Pre-Expedition Work: The Wonderful World of Reading and Writing  

Students will explore the exciting world of books and get to learn more about each other as they learn the routines and expectations of literacy activities such as 

interactive reading aloud, literature discussions, shared and performance reading, word study, small-group instruction, choice time at literacy centers, how to use 

the classroom library, how to write about reading, and guided reading groups. Students will also be invited to participate in shared writing, interactive writing, and 

writers workshop experiences designed to introduce them to the clear structures, routines and expectations of writing in the classroom.  They will learn how to 

“turn and talk” to a writing partner, that writer’s are problem solvers and how to solve problems they run into when they become “stuck” as a writer, how to say a 

word slowly to hear all the sounds and write each sound heard, the importance of revising their writing, and how to share what they have written with their peers 

and adults.  While these structures and routines are introduced at the beginning of the school year, they will be reinforced through the school year. 

 

Unit One: Getting Ready for Reading and Writing  - adapted from http://www.engageny.org/sites/default/files/resource/attachments/ckla_gk_u1_tg.pdf  

Timeline: 2 weeks 

Follow words from left to right, top to bottom, and 

page-by-page. CCRFK1a 

Demonstrate understanding of spoken words, syllables, 

and sounds (phonemes). CCRFK2 

 

Print many upper and lower case letters CCKL1a 

 

Use the most frequently occurring prepositions (e.g. to, 

from, in, out, on, off, for, of, by, with). CCKL1e 

Big Ideas: 

Understanding classroom routines 

helps us learn.   

 

We can help each other to learn. 

 

The ability to hear sounds is 

crucial for writing. 

 

Words have specific positions in a 

sentence. 

 

 

Essential Questions: 

How is drawing shapes used in 

writing? 

 

Why is the order or words 

important? 

 

How does one appropriately 

greet someone? 

 

How do we help each other in 

the classroom? 

 

Learning Targets: 

I can… 

 Count sounds I hear with 

my fingers 

 Determine if sounds are the 

same or different 

 Use appropriate greetings 

 Identify noises that are the 

same or different 

Formative Assessment: 

Observation 

Questioning 

Discussion 

Response Cards 

Literacy Center Activities 

Shared writing  

 

Summative Assessments 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 
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 Use a tripod pencil grip  

 Segment spoken sentences 

into words by moving cubes 

 Echo spoken words  

 Repeat the guidelines for  

classroom routines 

 Explain how we work 

together as a learning 

community 

Unit Two: Big Book Reading and Writing 

Timeline: 4 weeks 

Demonstrate understanding of the organization and 

basic features of print. CCKRF1 

 

Follow words from left to right, top to bottom, and 

page-by-page. CCKRF1a 

 

Recognize that spoken words are represented in written 

language by specific sequences of letters. CCKRF1b 

 

Understand that words are separated by spaces in print. 

CCKRF1c 

 

Demonstrate basic knowledge of one-to-one letter-

sound correspondences by producing the primary or 

many of the most frequent sound(s) for each consonant. 

CCKRF3a 

 

With prompting and support, ask and answer questions 

about key details in a text.  Including but not limited to 

predicting likely outcomes based on clues in a text by 

answering teacher-led questions (e.g. “What do you 

think will happen next”?). CCKRL1 

 

With prompting and support, name the author and 

illustrator of a story and define the role of each in 

telling the story. CCKRL6 

 

With prompting and support, describe the relationship 

between illustrations and the story in which they appear 

Big Ideas: 

Good readers learn and practice 

strategies that help them 

understand a book. 

 

Readers think about what they are 

reading or hearing and share their 

opinions with others. 

 

Writers have a purpose for 

writing. 

 

Visual materials enhance 

understanding. 

 

 

 

 

 

 

 

 

 

Essential Questions : 

Why read? 

 

What do good readers sound 

like? 

 

What do readers do when they 

do not understand everything in 

a text? 

 

How do good writers express 

themselves?  

 

How do I figure out a word I do 

not know? 

 

When is it appropriate to ask 

questions? 

 

How do pictures help a reader 

understand and communicate 

writing? 

 

Learning Targets: 
I can… 

 Make predictions about 

what a character is likely to 

do. 

 Participate in mini-lessons 

Formative Assessment:  

Observation 

Questioning 

Discussion 

Learning Logs 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

White board responses 

Literacy Center Activities and 

File Folder Experiences 

 

Summative Assessments: 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

My Favorite Book writing  

assignment scored with the 

DDOE Argumentative Writing 

Rubric 
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(e.g. what moment in a story an illustration depicts). 

CCKRL7 

 

Name the author and illustrator of a text and define the 

role of each in presenting the ideas or information in a 

text. CCKRI6 

 

With prompting and support, describe the relationship 

between illustrations and the text in which they appear 

(e.g., what person, place, thing, or idea in the text an 

illustration depicts). CCKRI7 

 

Use a combination of drawing, dictation, and writing to 

compose opinion pieces in which they tell a reader the 

topic or the name of a book they are writing about and 

state an opinion or preference about the topic or book 

(e.g. My favorite book is…). CCKW1 

 

Print many upper and lower case letters. CCKL1a 

 

Follow agreed-upon rules for discussions (e.g. listening 

to others and taking turns speaking about the topics and 

texts under discussion). CCKSL1a 

 

Demonstrate understanding of frequently occurring 

verbs and adjectives by relating them to their opposites 

(antonyms). CCKL5b 

 

with an adult and peers. 

 Illustrate a text by drawing. 

 Tell important information 

when writing. 

 Put together the related 

details on a topic in a text. 

 Use spaces between words 

to help readers understand 

the writing. 

 Place titles and headings in 

the appropriate place on a 

page. 

 Write in the present tense (I 

like…) 

 Demonstrate knowledge of 

the use of upper- and 

lowercase letters of the 

alphabet. 

 Understand that letters 

represent sounds. 

 Tell events in chronological 

order. 

 Express an opinion about a 

book. 

Fall Expedition: The People and Places of Mapleton Charter School 

Students will collaboratively create interview questions to ask adults of their school community. Students will be educated in the proper way to conduct an 

interview by bringing in staffed professionals such as Speech and Language Pathologist or community members. Students will conduct interviews, collect data 

and collectively decide which information would be appropriate for the purpose of representing the most important aspects of the school and its people. After 

students have a solid knowledge of their school building and the school staff, they will brainstorm an ABC list of Mapleton Charter School people and places. 

Students will use their knowledge of letters and letter sounds to suggest a place or a staff member for each letter of the alphabet. Students will examine numerous 

ABC books to determine the qualities and organization that they want in their book. They will be given a square piece of drawing paper with a letter of the 

alphabet in the upper left hand corner. They will illustrate their person or place with a drawing or photograph and write a topic sentence with supporting details 

following this format: “A is for Al, our bus driver.  He…”  Students will create multiple drafts of their work and receive feedback from their classmates to ensure 

quality work. 

 

Writing instruction will be based on the principles and tenets of: 
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Interactive and Shared Writing by Fountas and Pinnell 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: Grade K by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

Strategy Instruction by Graham and Harris 

Ralph Fletcher (Craft Lessons) 

6 +1 Traits of Writing 

 

Word Study instruction will be based on the principles and tenets of: 

Words Their Way:  Word Study for phonics, Vocabulary, and Spelling Instruction by Bear, Invernizzi, Templeton, and Johnston 

 

Best Practices in Literacy Instruction will be based on the principles and tenets of: 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: Grade K by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

The Continuum of Literacy Learning: Grades Prek – 8: A Guide To Teaching by Gay Su Pinnell and Irene C. Fountas (published by Heinemann) 

Making the Most of Small Groups and Practice with Purpose by Debbie Diller 

The Daily 5: Fostering Literacy independence in the Elementary Grades and The Café Book by Gail Boushey and Joan Moser 

 

Unit Three: My Community- Creation of a Community Directory 

Timeline:  3 weeks 

Students will work independently and interdependently to research the jobs and roles people have in the school community and create the community card and 

directory.  Each student will have an assigned/chosen staff member and will write and illustrate a community card about the staff member. The card will include a 

photo and information about the staff member, their role in the school, and a tool they use in their daily work.  On the reverse side of the card there will be a copy 

of the school map created by the students with a star placed on the staff member’s space in the school. Two sets will be created, one card to become part of a 

community directory about the key people in the school and the second card to be given to the staff member.  

 

Use a combination of drawing, dictating, and writing to 

produce an informative text in the form of a community 

directory that introduces the key people in the school 

and exhibits the following text features, all of which are 

consistent with the genre and purpose of the writing: 

Development, Organization, Style, and Word Choice. 

CCKW2 
 

With guidance and support from adults, explore a 

variety of digital tools to produce and publish a 

community directory, including collaboration with 

peers that will enhance learning and publication of 

directory. CCKW6 

 

Demonstrate command of the conventions of standard 

Concepts: 

Community 

Communication 

Writing  

 

Big Ideas: 

We write to communicate with 

one another and to express our 

ideas and stories. 

 

Good research is shared in 

effective ways with intended 

audiences and for specific 

purposes. 

 

Essential Questions (EQ): 

What am I trying to achieve 

through my writing?  

How do writers communicate 

clearly? 

 

What is the relationship between 

speaker and listener? 

 

Learning Targets (LT): 

I can…  

 Understand that writers can 

get help from other writers. 

 Understand that writers can 

change writing in response 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Learning Logs 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

 

Summative Assessments: 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 
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English grammar and usage when writing or speaking 

to produce the community directory.   CCKL1 

 

Demonstrate command of the conventions of standard 

English capitalization, punctuation, and spelling when 

writing the community directory. CCKL2 

 

Capitalize the first word in a sentence and the pronoun 

I. CCKL2a 

 

Demonstrate understanding of the organization and 

basic features of print (e.g. title, author) by identifying 

essential information from examples of directories and 

their related text features as well as technical and other 

informative texts related to communities and 

community members/helpers.  CCKRF1  

 

With prompting and support, describe the relationship 

between illustrations and the story in which they appear 

(e.g. what moment in a story an illustration depicts and 

the relationship between a community member/helper 

and their role within the community). CCKRL7 

 

Confirm understanding of a text real aloud or 

information presented orally or through other media by 

asking and answering questions about key details and 

requesting clarification if something is not understood. 

CCKSL2 

 

Actively engage in group reading activities with 

purpose and understanding. CCKRI10 

 

My community is made up of 

many people who are all 

different. 

 

Punctuation marks guide readers 

through the text to help avoid 

confusion. 

 

 

 

 

to peer or teacher feedback. 

 Notice and use some details 

from texts in groups or 

independent writing. 

 Organize my community 

card information in a way 

that makes sense and is easy 

to follow. 

 

 

Inventories 

Portfolios 

 

Informative writing piece for 

the community directory 

scored with the DDOE 

Informative Writing Rubric 

 

 

Unit Four: Community ABC Book  

Timeline: 5 weeks 

Students will collect information for the community card and directory, students will interview a staff member about their job, responsibilities, the tools they use 

in their job, and how their job supports the school wide community; as well as any other communities the staff member might belong to outside of the school 

community.  Additionally, students will use information gained and collaboratively create an ABC book and ABC quilt that highlights the people and places of the 

community and reflects the culture of the school.  Each student will create a page for the ABC book and a block for the ABC quilt. Individual pages will be 

designed to reflect the people and places within the school community. 
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Participate in collaborative conversations with diverse 

partners about kindergarten topics and texts (e.g. 

community members/helpers and their roles within and 

outside of the community) with peers and adults in 

small and larger groups. CCKSL1 

 

Follow agreed-upon rules for conducting an interview 

by following implicit rules for conversation such as 

listening to others, taking turns when speaking, staying 

on topic, making eye contact (if culturally 

appropriate), and using an appropriate voice and tone. 

CCKSL1a 
 

Continue a conversation through multiple exchanges 

(e.g. when conducting the interview with a staff 

member). CCKSL1b 

 

Ask and answer questions in order to seek help, get 

information, or clarify something that is not understood 

during the interview process. CCKSL3 

 

Use a combination of drawing, dictating, and writing to 

compose informative/explanatory texts in which they 

name what they are writing about and supply some 

information about the topic.   CC.K.W.2 

 

Collaboratively produce and expand appropriate 

interview questions in complete sentence form; with 

guidance and support from adults, respond to and 

discuss questions and suggestions from peers and 

adults in order to add details to strengthen the interview 

questions. CCKW5  

 

With guidance and support from adults, recall 

information from creating the community directory, 

interviews with school and community member/helper, 

mapping the school and community, exploration of 

ABC books as well as guided reading experiences to 

gather information from provided sources to answer a 

question and determine information to be included on 

Concepts:  

Interviewing 

Job responsibilities  

Speaking to a person and listening 

to their answer 

 

Big Ideas: 

Good researchers start with a 

clear purpose, topic, and audience 

when doing research. 

 

Discussion creates a greater 

understanding of a variety of 

topics. 

 

Good readers use both the text 

and the illustrations to make sense 

of the text. 

 

Different types of texts (e.g. 

narrative, mystery, biography, 

ABC books) have different 

structures. Understanding a text’s 

structure helps a reader better 

understand its meaning. 

 

 

Essential Questions: 

Why do people speak to an 

audience? 

 

How do I know the appropriate 

words to choose when speaking? 

 

How can I communicate so 

others will listen? 

 

How is written language 

different from spoken words?  

 

What makes a good interview? 

 

How do illustrations and other 

graphics help me understand 

what I read? 

 

How can I use pictures and 

words together to communicate 

my ideas? 

 

Learning Targets: 

I can… 

 Use polite conversational 

conventions (please, thank 

you, greetings). 

 Form clear questions to gain 

information or clarification 

if I do not understand. 

 Build upon what others say 

when I participate in a 

conversation. 

 Use question words during 

my interview. 

 Tell others how my staff 

member helps our 

community. 

 Name five or more people 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Learning Logs 

Peer Assessment 

Self Assessment 

Practice Interviews 

Interactive Word Walls 

 

Summative Assessments: 

Get it! Got it! Go1 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Complete informative writing 

piece for the ABC book scored 

with the DDOE Informative 

Writing Rubric 
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ABC page for book and quilt. CCKW8 

 

With prompting and support, retell information shared 

by the staff member during the interview including key 

details, shared experiences and familiar stories told by 

the interviewee. CCKRL2 

 

With prompting and support, describe the relationship 

between illustrations in a variety of ABC books and the 

story in which they appear (e.g. How do the 

illustrations found in an ABC book help you construct 

and/or convey meaning?). CCKRL7 

 

Actively engage in group reading activities with 

purpose and understanding while making connections 

between ideas found in a variety of ABC books from 

different cultures and eras. CCKRL10 

 

With prompting and support, identify the reasons an 

author gives to support points in a text.CCKRI8 

 

With prompting and support, identify basic similarities 

in and differences between two ABC books. CCKRI9 

 

in my school community 

and name a tool they use to 

do their job. 

 Explain my own role within 

my school community. 

 Recognize and produce the 

names of most upper- and 

lowercase letters. 

 Recognize and use 

beginning consonant sounds 

and the letters that represent 

them to read and write 

words for the ABC book. 

 Describe the author’s job in 

telling a story in an ABC 

book. 

 Describe how pictures help 

tell the story in an ABC 

book. 

Unit Six: The Story of Communities 

Timeline: 3 Weeks 

Each student will participate in developmentally appropriate whole class interactive, read-aloud discussions, personal reading/listening, and guided reading 

lessons using fictional and non-fiction leveled texts matched to the needs of the student. During this segment of the expedition, texts will focus on stories from 

different cultures and eras about communities and community members. 

 

Know and apply grade-level phonics and word analysis 

skills in decoding words. CCKRF3 

 

Read twenty common high-frequency words (e.g. the, 

of, to, you, she, my, is, are, do, does) by sight with 

automaticity. CCKRF3c 

 

Read appropriate emergent-reader texts with purpose 

and understanding in order to connect students to texts 

as well as the larger community and the world through 

Concepts: 

Reading strategies 

Relating print to graphics in a text 

Different types of texts (e.g. 

narrative, mystery, biography, 

expository, persuasive) have 

different structures.  

 

Big Ideas: 

 

Essential Questions: 

Why should I read? 

 

What can I learn from print?  

What do good readers sound 

like?  

 

What strategies do I use when I 

do not understand what I am 

reading? 

Suggested Formative 

Assessments: 

Observation 

Questioning 

Discussion 

Learning Logs 

Response Logs 

Graphic Organizers 

Self Assessments 

Response Cards 
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application of information previously obtained through 

interviews of community members, mapping projects, 

creation of community directory, exploration of ABC 

books. CCKRF4 

 

Identify the front cover, back cover, and title page of a 

book. CCKRI5  

 

With prompting and support, retell familiar stories, 

including key details.  Including but not limited to 

recognizing the difference between a fact (true 

statement) and an opinion (a belief) by comparing 

various fiction and non-fiction texts about 

communities, members/helpers in our communities, 

mapping, and ABC books. CCKRL2 

 

With prompting and support, identify characters, 

settings, and major events in a story. CCKRL3 

 

Ask and answer questions about unknown words in a 

text. CCKRL4 

 

With prompting and support, describe the relationship 

between illustrations and the story in which they appear 

(e.g. what moment in a story an illustration depicts). 

CCKRL7 

 

With prompting and support, compare and contrast the 

adventures and experiences of characters in familiar 

stories. CCKRL9 

 

Use a combination of drawing, dictating, and writing to 

narrate a single event or several loosely linked events, 

tell about the events in the order in which they 

occurred, and provide a reaction to what happened. 

CCKW3 
 

Produce and expand complete sentences in shared 

language activities. CCKL1f 

 

Good readers know and use many 

different strategies to help them 

understand what they are reading. 

Good readers use letters, sounds, 

and spelling patterns to read 

printed words on the page. 

 

Authors use text features to help 

readers identify the purpose of the 

text and help readers make 

meaning from the text. 

 

Good readers stop to see if what 

they are reading makes sense and 

use fix-up strategies when it does 

not make sense. 

 

Authors and illustrators have 

different roles creating a text, and 

each contributes to the meaning 

of the text.  

 

 

How do texts differ? 

 

How should I read different 

types of text? 

 

How do texts about other ages, 

genders, nationalities, races, 

religions, and disabilities tell 

experiences similar or different 

than mine? 

 

What is a story? 

 

What is the main idea? 

 

Learning Targets: 

I can… 

 Recognize most words 

quickly with the support of 

meaning and language 

structure. 

 Say a word slowly to hear 

and identify the first sound 

and connect to a letter. 

 Recognize a few high-

frequency words (e.g. a, I, 

the, and, is, can, in, it). 

 Search for and use 

information in the print and 

pictures (letters and 

sounds, known words). 

 Make predictions based on 

information in the pictures. 

 Make connections between 

texts on the same topic or 

with the same content with 

specific focus on 

communities, community 

members/helpers, and 

Think-Pair-Share 

Partner Reading 

Story Maps 

Interactive Word Walls 

 

Suggested Summative 

Assessments: 

Get it! Got it! Go! 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Illustrated personal narrative 

about an event that happened 

in their community scored 

with the DDOE Narrative 

Writing Rubric 
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Speak audibly and express thoughts, feelings, and ideas 

clearly. CCKSL6 

 

maps. 

 Retell events in order 

 Write about an event in my 

community 

 Use details in my writing to 

show readers my thoughts 

 

Unit Seven: Celebration of Learning 

Timeline: 1 week 

Participate in collaborative conversations with diverse 

partners about kindergarten topics and texts with peers 

and adults in small and larger groups. CCKSL1 

 

Continue a conversation through multiple exchanges. 

CCKSL1b 
 

Add drawings or other visual displays, using 

technology to enhance learning, to descriptions as 

desired to provide additional detail. CCKSL5 

 

Speak audibly and express thoughts, feelings, and ideas 

clearly. CCKSL6 

 

Demonstrate command of the conventions of standard 

English grammar and usage when writing the 

collaborative ABC quilt and book. CCKL1 

 

Use frequently occurring nouns and verbs to describe 

an item, person, or cultural aspect of the school 

community, community members/helpers (e.g. tall, 

brown building could describe the outside of the 

school). CCKL1b 

 

Produce and expand complete sentences in shared 

language activities throughout the presentation. 

CCKL1f 
 

 

Big Ideas: 

Good listening and speaking 

skills help us better understand 

each other. 

 

Our speaking skills grow through 

our experience and from feedback 

from peers and adults. 

 

Through practice we become 

clear and effective 

communicators. 

  

Essential Questions: 

How can I communicate so 

others will listen? 

 

How do we show others we are 

listening to them? 

 

How do speakers communicate 

effectively? 

 

Learning Targets: 

I can…  

 Participate in a group and 

partner conversations. 

 Express opinions about 

Expedition One and 

explain reasoning 

(because…) when 

answering a question by a 

peer or adult during the 

celebration about the 

Expedition One integrated 

learning projects (e.g. 

community cards, ABC 

pages, interactive map).  

 Tell others about a tool my 

staff member uses to do 

their job in our community. 

 Express opinions about 

Expedition One and 

explain reasoning 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Practice Presentations 

Visual Representation 

Peer Assessments 

Self Assessments 

 

Summative Assessments: 
Sharing of all summative 

assessments from the 

expedition with families and 

community members.   
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(because…) when asked a 

question by a peer or adult 

during the celebration. 

 Report interesting 

information gathered from 

experiences and learning 

activities encountered 

during Expedition One to a 

peer or adult. 

 Make brief presentations 

that demonstrate 

understanding of 

Expedition One activities. 

 

Intercession  

Intercession is the period of time between Fall and Spring Expeditions. Week one is reserved for student led conferences where they reflect on the previous 

expedition and share academic growth goals with parents and teachers.  The remaining weeks allow teachers to focus on content standards that are not specifically 

taught and assessed within the theme of the expeditions.  

Unit Eight: Student Led Conferences- Show What You Know! 

Timeline: 1 week 

Recognize and name all upper- and lowercase letters of 

the alphabet. CC.KRF1d 

Blend and segment onsets and rimes of single-syllable 

spoken words. CCKRF2c 

 

Recognize and name end punctuation. CCKL2b 

 

Write a letter or letters for most consonant and short-

vowel sounds (phonemes). CCKL2c 

 

Participate in collaborative conversations with diverse 

partners about kindergarten topics and texts, regarding 

Expedition Two, with peers and adults in small and 

larger groups. CCKSL1 

 

Big Ideas 

Setting goals is important to 

growth. 

 

Reflecting on our learning helps 

us create goals for growth. 

 

Sharing our learning with others 

is a way to celebrate our learning.  

 

 

Essential Questions: 

Why is it important to reflect on 

our work? 

 

Why do people set goals? 

 

What is the best way to share my 

learning? 

 

Learning Targets: 

I can… 

 Name all letters of the 

alphabet 

 Build and break down 

words by their parts 

 Recognize and name 

various punctuation marks  

 Match and write a letter to a 

Formative Assessment: 

Observation 

Discussion 

 

Summative Assessment: 

Rubric for reflection 

Growth goals 
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spoken sound 

 Share my goals for 

Expedition Two learning 

 Tell what I learned in 

Expedition One 

 

Unit Nine: Reading, Acting Out Pattern Books 

Timeline: 4 weeks 

Demonstrate understanding of spoken words, syllables, 

and sounds (phonemes). CCKRF2 

 

Recognize and produce rhyming words. CCKRF2a 

 

Count, pronounce, blend, and segment syllables and 

letter sounds in spoken and one-syllable words. 

CCKRF2b 

 

Isolate and pronounce the initial, medial vowel, and 

final sounds (phonemes) in three-phoneme (Consonant-

vowel-consonant, or CVC words. This does not include 

CVCs ending with/l/, /r/, or /x/. CCKRF2d 

 

Add or substitute individual sounds (phonemes) in 

simple, one-syllable words to make new words. 

CCKRF2e 

 

Demonstrate basic knowledge of one-to-one letter-

sound correspondences by producing the primary or 

many of the most frequent sound(s) for each consonant. 

CCKRF3a 

 

Associate the long and short sounds with common 

spellings (graphemes) for the five major vowels. 

CCKRF3b 

 

Recognize common types of texts (e.g. storybooks, 

poems). CCKRL5 

 

With prompting and support, describe the relationship 

between illustrations and the story in which they appear 

Big Ideas: 

People communicate through 

speaking. 

 

Genre influences organization, 

technique, and style. 

 

Patterns help beginning readers 

understand what they read. 

 

 

Essential Questions: 

How do you speak effectively? 

 

What is a good listener? 

 

What do good speakers sound 

like? 

 

How can we communicate 

through actions? 

 

How does reading pattern books 

help a one become a better 

reader? 

 

Learning Targets: 

I can… 

 Demonstrate the ability to 

remember and follow 

simple directions. 

 Listen actively to others and 

give feedback. 

 Engage in imaginary play. 

 Enter into dramatic dialogue 

in play or role play contexts. 

 Recognize and repeat a 

verbal pattern. 

 Engage actively in routines 

(for example, turn and talk). 

 Recognize and extend 

verbal patterns 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Learning Logs 

Response Logs 

Graphic Organizers 

Self Assessments 

Response Cards 

Think-Pair-Share 

Partner Reading 

Story Maps 

Interactive Word Walls 

 

Summative Assessments: 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Opinion piece about a favorite 

type of pattern book scored 

with the DDOE 

Argumentative Writing Rubric 
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(e.g. what moment in a story an illustration depicts). 

CCKRL7 

 

Use a combination of drawing, dictating, and writing to 

compose opinion pieces in which they tell a reader the 

topic or the name of the book they are writing about 

and state an opinion or preference about the topic or 

book (e.g., My favorite book is . . .).   CC.K.W.1 

 

Form regular plural nouns orally by adding /s/ or /es/ 

(e.g. dog, dogs; wish, wishes). CCKL1c 

 

Use the most frequently occurring prepositions (e.g. to, 

from, in, out, on, off, for, of, by, with). CCKL1e 

 

Use the most frequently occurring inflections and 

affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a clue 

to the meaning of an unknown word. CCKL4b 

 

With guidance and support from adults, explore word 

relationships and nuances in word meanings. CCKL5 

 

Distinguish shades of meaning among verbs differing 

in manner (e.g. look, peek, glance, stare, glare, scowl) 

and adjectives differing in intensity (e.g. large, 

gigantic) by defining or choosing them or by acting out 

the meanings. CCKL5d 

 

 Express opinions about 

stories or poems. 

 Use endings that are 

interesting or leave the 

reader satisfied. 

 Use noun and verb 

agreement (I can). 

Spring Expedition: Kindergarten Tools 

Throughout this expedition, students will learn about the tools that are used by members of the community, including parents and family members.  They will 

participate in question and answer discussion sessions following a tour of a school and visits from community and family members to understand tools in the 

school and community.  They will work to collaboratively create a tool poster and tool categorization card game, create a non-fiction book of carpentry tools, 

written and illustrated by students, read fiction and non-fiction books about building and construction during guided reading lessons, perform a dramatic reading 

of the Three Little Pigs, and participate in a celebration of learning for students and members of their communities at the culmination of the expedition. 

 

Writing instruction will be based on the principles and tenets of: 

Interactive and Shared Writing by Fountas and Pinnell 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: Grade K by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

Strategy Instruction by Graham and Harris 

4-A-12



 

 

                                                                                                                                                          Copyright © 2013 by 

 

Ralph Fletcher (Craft Lessons) 

6 +1 Traits of Writing 

 

Word Study instruction will be based on the principles and tenets of: 

Words Their Way:  Word Study for phonics, Vocabulary, and Spelling Instruction by Bear, Invernizzi, Templeton, and Johnston 

 

Best Practices in Literacy Instruction will be based on the principles and tenets of: 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: Grade K by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

The Continuum of Literacy Learning: Grades Prek – 8: A Guide To Teaching by Gay Su Pinnell and Irene C. Fountas (published by Heinemann) 

Making the Most of Small Groups and Practice with Purpose by Debbie Diller 

The Daily 5: Fostering Literacy independence in the Elementary Grades and The Café Book by Gail Boushey and Joan Moser 

 

Additional best practices embedded within the integrated language arts projects include: 

Pocket Chart Activities 

Think-Aloud 

Literacy Centers 

Differentiated Instruction 

 

Unit Ten: Touring my School 

Timeline: 2 weeks 

School community members will provide tours of their offices and demonstrations of tools they use or school community members will visit the classroom to 

demonstrate and explain the tools they use in their work. For example, the school secretary will provide small group tours for students through her office, showing 

them tools like the telephone, the photocopier, and the hall passes that she uses every day and the school custodian will visit the classroom with his broom, mop, 

maintenance, and cleaning supplies. Tours and/or visits will conclude with question and answer sessions developed and conducted by students with prompting and 

support from teachers. 

 

Participate in collaborative conversations with diverse 

partners about kindergarten topics and texts (e.g. 

community members/helpers and the tools they use in 

their work) with peers and adults in small and larger 

groups. CCKSL1 

 

Confirm understanding of the information presented by 

asking and answering questions about key details and 

requesting clarification if something is not understood. 

CCKSL2 
 

Ask and answer questions in order to seek help, get 

information, or clarify something that is not understood 

Concepts: 

Gathering information 

Conversations 

 

Big Ideas: 

We can learn from other people 

who have more experience and 

knowledge than ourselves. 

 

Everyone uses different tools to 

do their job. 

 

We can learn by observing. 

Essential Questions: 

How does being a good 

communicator help people do 

their jobs? 

 

Why ask questions? 

What makes a person a good 

listener? 

 

How do I show someone that 

they have my full attention?  

 

Learning Targets: 

Suggested Formative 

Assessments: 

Observation 

Questioning 

Practice Questioning 

Discussion 

Learning Logs 

Response Cards 

Think-Pair-Share 

Interactive Word Walls 

 

Suggested Summative 

Assessments: 
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during the tour of an office or when there is a 

classroom visitor presenting information about the tools 

they use in their job. CCKSL3 

 

Describe the person interviewed by the class by 

connecting events, familiar people, places, things, and 

actions to specific life experiences (e.g. an experience 

using a tool the same as or similar to the adult 

interviewed) and, with prompting and support, provide 

additional detail. CCKSL4  

 

Know and apply grade-level phonics and word analysis 

skills in decoding words. CCKRF3 

 

Develop a vocabulary of words and phrases that are 

typically used before, during, and after the discussion 

process; including the ability to understand and use 

question words (interrogatives) (e.g. who, what, where, 

when, why, how).  CCKL1d 

 

Determine or clarify the meaning of unknown and 

multiple-meaning words and phrases based on 

kindergarten reading and content. CCKL4 

 

 

Asking good questions helps us 

complete research and collect 

information. 

 

 

 

 

 

 

 

 

I can… 

 Explain that the word 

“tools” means more than just 

typical construction tools. 

 Participate actively in 

whole-class discussion or 

with peers as partners, or in 

a small group. 

 Ask questions specific to a 

topic. 

 Demonstrate effective 

listening skills. 

 Orally report on something I 

have heard.  

 Take notes collaboratively 

and independently 

Get it! Got it! Go1 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

Rubrics 

 

Unit Eleven: Action Research- Under Construction 

Timeline: 7 weeks 

Students will be introduced to tools through exploration, reading, and research. They will learn not only the characteristic of common tools such as hammers and 

screwdrivers, but also why pencils and stethoscopes fit into the category of tool – something that helps us do a job more easily.  In an effort to learn more about 

tools students will develop and ask questions of school and community members to learn about what kind of tools they use in their work.  This will lead to a 

“School Toolbox” book in which each student publishes a page that includes information about a specific tool and the school community member who uses that 

tool.   

Each student will choose a tool that they want to become an expert on by looking at tools or photos of tools. Through nonfiction read-aloud, small group leveled 

readings, visits from experts, and a site visit to a community hardware store or large distributer such as Lowe’s, students will be responsible for learning the name 

of their tool, its use, and anything else they can about their tool. Students will participate in activities such as reading, writing, drawing, sorting and categorizing, 

viewing videos, observing adult demonstrations, and hands-on building work with carpentry tools to increase their understanding of carpentry tools and the tool of 

their choice. A carpenter from the community will be invited to visit the classroom with a variety of tools. Tools will be provided in the classroom for students to 

examine and categorize. The book will include a cover, a table of contents with page numbers, pages of individual tools with written descriptions and colored 

illustrations, organized by use of tool and learning targets. 

 

With prompting and support, ask and answer questions Concepts: Essential Questions: Suggested Formative 
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about key details in a text.  CCKRI1  

 

With prompting and support, identify the main topic 

and retell key details of a text. CCKRI2  

 

With prompting and support, describe the connection 

between two individuals, events, ideas, or pieces of 

information in a text.  CCKRI3 

With prompting and support, ask and answer questions 

about unknown words in a text. CCKRI4 

 

Use a combination of drawing, dictating, and writing to 

compose informative/explanatory texts in which they 

name what they are writing about and supply some 

information about the topic.  CCKW2 

With guidance and support from adults, explore a 

variety of digital tools to produce and publish writing, 

including in collaboration with peers.  CCKW6 

Participate in shared research and writing projects (e.g., 

explore a number of books by a favorite author and 

express opinions about them).  CCKW7 

With guidance and support from adults, recall 

information from experiences or gather information 

from provided sources to answer a question.  CCKW8 

Participate in collaborative conversations with diverse 

partners about kindergarten topics and texts with peers 

and adults in small and larger groups. CCKSL1  

Follow agreed-upon rules for asking questions by 

following implicit rules for conversation such as 

listening to others, taking turns when speaking, staying 

on topic, making eye contact (if culturally 

appropriate), and using an appropriate voice and tone. 

CCKSL1a  

Continue a conversation through multiple exchanges 

(e.g. when asking a staff member questions about the 

tools they use in their work). CCKSL1b  

Categorizing 

Organizing information 

Gathering information 

Research 

Informational Text 

Writing process 

Appropriate research strategies  

Gathering and organizing 

information 

 

Big Ideas: 

Information can be gained from 

my environment. 

 

Categorizing is an effective way 

to organize information. 

 

Good research is shared in 

effective ways with intended 

audiences and for specific 

purposes. 

 

Writers share information that 

they have learned from 

informational texts through their 

writing. 

Informational texts have features 

that help the reader: diagrams; 

labels; information organized 

under headings; contents page, 

etc. 

Good researchers check 

information for accuracy and 

validity. 

 

 

How can I become an expert in a 

topic so I can write about it? 

What tools can I use to conduct 

research?   

What questions do I have about 

my topic that I would like to find 

the answer to? 

What are the text features of 

informational texts and how do 

the text features help the reader? 

How can I organize my ideas to 

help the reader? 

How do I make sure my 

meaning is clear for the reader? 

How is written language 

different from spoken language? 

 

What is the best order 

(sequence)? 

 

Why am I writing? 

 

Why put objects and items into 

categories? 

 

Why use technology for 

research? 

 

Why is research necessary? 

 

Learning Targets: 
I can… 

 Identify and describe the 

text features of 

informational texts 

 Ask questions of others in 

an attempt to clarify 

Assessments: 

Observation 

Questioning 

Discussion 

Learning Logs 

Response Logs 

Graphic Organizer 

Visual Representation 

Partner Reading 

Response Cards 

Think-Pair-Share 

Interactive Word Walls 

 

Suggested Summative 

Assessments: 

Get it! Got it! Go! 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

 

Informative writing about a 

tool and its use in the 

community as part of the class 

“Toolbox”  scored with the 

DDOE Informative Writing 

Rubric 
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Ask and answer questions in order to seek help, get 

information, or clarify something that is not 

understood.  CCKSL3  

Understand and use question words (interrogatives) 

(e.g., who, what, where, when, why, how).  CCKL1d  

Identify real-life connections between words and their 

use (e.g., note places at school that are colorful).  

CCKL5c  

Use frequently occurring nouns and verbs to describe 

their tool (e.g. a key hole saw is used for cutting and 

sawing). CCKL1b 

 

Spell simple words phonetically, drawing on 

knowledge of sound-letter relationships. CCKL2d 

 

Sort common objects into categories (e.g., shapes, 

foods) to gain a sense of the concepts the categories 

represent. CCKL5a 

 

Use words and phrases acquired through conversations 

about construction tools, reading and being read to 

various types of texts about tools, and responding to 

various examples of texts. CCKL6 

 

Read emergent-reader texts about tools and 

construction with purpose and understanding. 

CCKRF4 
 

information 

 Listen carefully and record 

information from an 

interview 

 Compose questions based 

on a need to know 

information 

 Organize information under 

headings 

 Describe the uses of my 

tool. 

 Write a list of adjectives to 

describe my tool. 

 Write a sentence describing 

how my tool is used. 

 Create a picture book (e.g. 

construction tools) as one 

form of writing. 

 Write an author page to go 

with my tool page that gives 

information about me as an 

author (name, picture, 

writing). 

 Introduce ideas about my 

tool followed by supportive 

details and examples. 

 Observe my tool carefully 

before writing about it. 

 Use approved website to 

gather information about my 

construction tool. 

Unit Twelve: What Tool Would You Use? 

Timeline: 3 weeks 

Each student will participate in developmentally appropriate whole class interactive, read-aloud discussions, personal reading/listening, and guided reading 

lessons using fictional and non-fiction leveled texts matched to the needs of the student. During this expedition, texts will focus on stories about tools and their 

uses and construction. Additionally, students will participate in many oral and written activities designed to engage the student in predicting, visualizing, 

sequencing, comparing and contrasting different versions of the Three Little Pigs using graphic organizers (e.g. Venn Diagrams), making text-to-text connections, 

debating who to believe- the pigs or the wolf, discussing the pigs’ choice of building materials and whether or not these were good choices, and the types of tools 
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used in each version of the story and their effectiveness. Students will participate in shared reading activities, led by the teacher, choral readings with emphasis 

placed on interpreting the text with the voice, and readers’ theater enactment of a version of the Three Little Pigs. 

 

With prompting and support, ask and answer questions 

about key details in a text.   CC.K.R.L.1 

 

With prompting and support, retell familiar stories, 

including key details.   CC.K.R.L.2 

 

With prompting and support, identify characters, 

settings, and major events in a story.   CC.K.R.L.3 

 

Isolate and pronounce the initial, medial vowel, and 

final sounds (phonemes) in three-phoneme (Consonant-

vowel-consonant, or CVC words. This does not include 

CVCs ending with/l/, /r/, or /x/. CCKRF2d 

 

Distinguish between similarly spelled words by 

identifying the sounds of the letters that differ. 

CCKRF3d 

 

Read appropriate emergent-reader texts with purpose 

and understanding in order to connect students to texts. 

CCKRF4 

 

Use a combination of drawing, dictating, and writing to 

narrate a single event or several loosely linked events, 

tell about the events in the order in which they 

occurred, and provide a reaction to what happened. 

CCKW3 

 

With guidance and support from adults, respond to 

questions and suggestions from peers and add details to 

strengthen writing as needed. CCKW5 

 

Understand and use question words (interrogatives) 

(e.g. who, what, where, when, why, how) as part of their 

presentation. CCKL1d 

 

Use the most frequently occurring prepositions (e.g. to, 

Concepts: 

Research 

Making determinations based on 

facts 

Reading with a purpose 

 

Big Ideas: 

A good story has a pattern or a 

plan. 

 

Good readers know and use a 

variety of strategies to help them 

understand the text. 

 

A speaker’s word choice and style 

are characteristics of voice, which 

helps to personalize the message. 

 

Good readers look for things that 

help them identify big ideas and 

why they are important. 

 

 

 

 

 

 

 

 

Essential Questions: 

How do people communicate 

effectively? 

 

Why share written ideas orally? 

 

What do good readers do? 

 

What do good readers do when 

they do not understand? 

 

What does a reader gain from re-

visiting or re-reading a text? 

 

What is the big idea in a story?  

 

Why is it important to learn new 

vocabulary words? 

 

Learning Targets (LT): 
I can… 

 Follow the events of a plot 

and remember them after 

reading. 

 Talk about characters, 

problems, and events in a 

story. 

 Make connections between 

new texts and those heard 

before (e.g. connections 

between different versions 

of the Three Little Pigs). 

 Compare different versions 

of the same story, rhyme, or 

traditional tale. 

 Show interpretation of 

character’s intentions or 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Learning Logs 

Response Logs 

Graphic Organizer 

Visual Representation 

Partner Reading 

Response Cards 

Interactive Word Walls 

Think-Pair-Share 

 

Suggested Summative 

Assessments: 

Get it! Got it! Go! 

Phonological Awareness 

Inventories 

DIBELS 

Words Their Way Spelling 

Inventories 

Star Reading 

Portfolios 

 

Composition of a story where 

the characters use tools to 

solve a problem scored with 

the DDOE Narrative Writing 

Rubric 
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from, in, out, on, off, for, of, by, with). CCKL1e 

Produce and expand complete sentences in shared 

language activities. CCKL1f 

 

Identify new meanings for familiar words and apply 

them accurately (e.g., knowing duck is a bird and 

learning the verb to duck). CCKL4a 

 

Distinguish shades of meaning among verbs describing 

the same general action (e.g. walk, march, strut, prance) 

by acting out the meanings. CCKL5d 

 

Use words and phrases acquired through conversations, 

reading and being read to, and responding to text. 

CCKL6 
 

Add drawings or other visual displays, using 

technology to enhance learning, to descriptions as 

desired to provide additional detail. CCKSL5 

 

Speak audibly and express thoughts, feelings, and ideas 

clearly. CCKSL6  

 

feelings in the voice while 

reading (infer). 

 Understand and identify a 

simple sequence of events in 

a story. 

 Talk about characters’ 

feelings and motives. 

 Create texts that have some 

of the characteristics of 

published texts (cover, title, 

author, illustrator, 

illustrations, beginning, 

ending, events in a 

sequence, about the author 

page). 

 

Unit Thirteen:  Final Celebration of Learning, Reflection, and Student Led Conferences  

Timeline: 1 week  (some of this work will be ongoing through the spring expedition) 

In this unit, the students will spend time reflecting on what they have learned and preparing for the student-led conferences that will occur as part of the exhibition 

process connected to the Spring Expedition.   

 

Participate in collaborative conversations with diverse 

partners about kindergarten topics and texts, regarding 

Expedition Two, with peers and adults in small and 

larger groups. CCKSL1 

 

Follow agreed-upon rules for discussions when 

discussing and presenting information learned during 

Expedition Two (e.g. listening to others and taking 

turns speaking about the topics and texts under 

discussion). CCKSL1a 

 

Ask and answer questions in order to seek help, get 

Big Ideas 

A speaker selects a form and 

organizational pattern based on 

the purpose of his speech. 

 

Audience and purpose (e.g. to 

inform, persuade, entertain) 

influence communication. 

 

Sharing knowledge learned with 

other people is an important form 

of communication. 

Essential questions: 

How do effective speakers hook 

and hold their audience? 

 

What is the best way to begin a 

speech? 

 

What is the best way to end a 

speech? 

 

How do speakers communicate 

clearly? 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Practice Presentations 

Visual Representation 

Peer Assessments 

Self Assessments 

 

Summative Assessments: 

Final portfolio of work from 

the year.   
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information, or clarify something that is not 

understood. CCKSL3 

 

Add drawings or other visual displays, using 

technology to enhance learning, to descriptions as 

desired to provide additional detail. CCKSL5 

 

Speak audibly and express thoughts, feelings, and ideas 

clearly. CCKSL6 

 

Demonstrate command of the conventions of standard 

English grammar and usage when writing the 

collaborative tool poster, non-fiction construction tool 

book, and too card. CCKL1 

 

Produce and expand complete sentences in shared 

language activities throughout the presentation about 

Expedition Two integrated learning projects. CCKL1f 

 

Use words and phrases acquired through conversations, 

reading and being read to, and responding to texts. In 

addition, use words and phrases acquired during 

completion of Expedition Two integrated learning 

projects. CCKL6  

 

 

 

 

 

 

 

 

 

 

 

Learning Targets: 

I can… 

 Listen with attention and 

understanding to oral 

reading of stories, poems, 

reader’s theater, and 

informational texts. 

 Explain and describe 

people, events, places, and 

objects important to 

Expedition Two. 

 Talk with confidence about 

activities engaged in during 

Expedition Two. 

 Tell personal experiences 

about Expedition Two. 

 Read aloud and discuss 

own writing with others. 

 Use props or illustrations to 

extend the meaning of a 

presentation (e.g. reader’s 

theater). 

 Perform plays and/or 

puppet shows that involve 

speaking as a character. 

 

Participation in dramatic 

presentation of the Three Little 

Pigs 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories  

Reflective writing scored with 

a rubric  
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Curriculum Framework ELA 

School: Mapleton Charter School  Curricular Tool:  Various based on unit Grade: 1 Teacher: _________________ 

 

Standards Alignment 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

Pre-Expedition Work: Case Study of an Apple Orchard  

Students will participate in an in-depth exploration of apples while learning the routines and expectations of the classroom. Students will learn how apples are 

picked, the process an apple goes through after it gets picked, the people who pick the fruit, and how the apple trees are cared for. Students will gain familiarity 

with the tools and machines used at the orchard, animals that help and harm the trees, and how apple trees change from season to season. Whole class interactive, 

read-aloud discussions, personal reading/listening, and guided reading lessons will focus on apples, orchards, and farming with targeted skill mini-lessons on 

building good reading habits, targeted word study, and how to tackle difficult words when reading. After visiting the orchard, students will demonstrate learning 

through writing and drawing about their experiences in a daily learning log as well as labeling the parts of an apple and apple tree in words, phrases, and 

sentences. Students will contribute to and publish a class apple cookbook that will include recipes made in the classroom through various cooking experiences as 

well as recipes obtained through contributions from the school community members/helpers and student’s families. Specific writing skill mini-lessons will focus 

on generating ideas (e.g., thinking about something true that you do or have done, sketching, then writing), planning a small moment story, how to answer a 

journal prompt, completing a journal entry, sketching versus drawing, how to reread your writing and write more, how to work with a partner, using the tools of a 

writer, how to stop and jot during a mini-lesson and how to turn and talk during a mini lesson.    

 

Unit One: Journaling and Collaborative Apple Cookbook  

Timeline: 2 weeks 

CC.1.R.F.1 Demonstrate understanding of the 

organization and basic features of print. 

 

CC.1.R.F.1.a Recognize the distinguishing features of 

a sentence (e.g., first word, capitalization, ending 

punctuation). 

 

CC1RI1 Ask and answer questions about key details in 

a text. 

 

CC1RI5 Know and use various text features (e.g., 

headings, tables of contents, glossaries, electronic 

menus, icons) to locate key facts or information in a 

text. 

 

CC1RI6 Distinguish between information provided by 

pictures or other illustrations and information provided 

by the words in a text. 

Big Ideas: 

Reading and writing about 

our experiences expands 

our understanding of the 

world, its people, and 

oneself. 

 

New information may 

result in a new idea or a 

change of thinking. 

 

Traditions (including 

recipes) are an important 

part of belonging to 

families and communities. 

 

Writers have a purpose for 

writing. 

Essential Questions: 

Why do we have traditions? 

 

What is the importance of sharing 

when writing? 

 

How does the purpose influence the 

format of your writing? 

 

How do the visual materials send 

messages? 

 

Why do some people keep journals? 

 

What are the benefits of writing 

about your experiences? 

 

What can you learn from rereading 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Listening In (to student-led 

discussions) 

Anchor Charts 

Goal Setting 

Self Assessments 

Collaborative Activities 

Participation 

Quick Checks (e.g., entrance and 

exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of work 
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Standards Alignment 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 

CC1RI7 Use the illustrations and details in a text to 

describe its key ideas. 

 

CC1RI9 Identify basic similarities in and differences 

between two texts on the same topic (e.g., in 

illustrations, descriptions, or procedures). 

 

CC1RL4 Identify words and phrases in stories or 

poems that suggest feelings or appeal to the senses. 

 

CC1RL5 Explain major differences between books 

that tell stories and books that give information, 

drawing on a wide reading of a range of text types. 

 

CC1W7 Participate in shared research and writing 

projects (e.g., explore a number of “how-to” books on a 

given topic and use them to write a sequence of 

instructions).  

 

CC.1.W.8 With guidance and support from adults, 

recall information from experiences or gather 

information from provided sources to answer a 

question.  

 

CC.1.SL.1 Participate in collaborative conversations 

with diverse partners about grade 1 topics and texts 

with peers and adults in small and larger groups. 

 

CC.1.SL.1.a Follow agreed-upon rules for discussions 

(e.g., listening to others with care, speaking one at a 

time about the topics and texts under discussion). 

 

CC.1.SL.1.b Build on others’ talk in conversations by 

responding to the comments of others through multiple 

exchanges. 

 

CC.1.SL.4 Describe people, places, things, and events 

 

Visual materials enhance 

understanding. 

 

 

 

 

 

 

 

your writing? 

 

Learning Targets: 

I can… 

 Understand the concept of 

sentence (as a group of words 

with ending punctuation). 

 Use left-to-right directionality 

of print and return to left in 

reading and writing. 

 Use spaces between words 

when writing. 

 Recognize and use concept 

words (color names, number 

words, days of the week, 

months of the year).. 

 Use letters and relationships to 

sounds to read and write words. 

 Include facts and details in 

informational writing (e.g., in 

daily learning log entry). 

 Put together the related details 

on a topic in a text. 

 Put the facts or information in 

order (e.g., to create a timeline 

of events and experiences). 

 Observe carefully (objects, 

animals, people, places, 

actions) before writing about 

them. 

 Consider how the purpose (i.e., 

a collaborative apple cookbook) 

affects the kind of writing. 

 Make lists to plan for writing. 

 Record information in writing 

and drawings. 

 Ask questions and gather 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board responses 

Literacy Center Activities and 

File Folder Experiences 

 

Summative Assessments: 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and reading 

behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

Reflective writing and journaling 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

with relevant details, expressing ideas and feelings 

clearly.  

 

CC.1.SL.5 Add drawings or other visual displays to 

descriptions when appropriate to clarify ideas, 

thoughts, and feelings.  

 

CC.1.L.1.d Use personal, possessive, and indefinite 

pronouns (e.g., I, me, my; they, them, their, anyone, 

everything). 

 

CC.1.L.1.e Use verbs to convey a sense of past, 

present, and future  

 

CC.1.L.2.e Spell untaught words phonetically, drawing 

on phonemic awareness and spelling conventions. 

 

information about a topic (e.g., 

apple recipes). 

 Participate actively in 

experiences and remember 

details that contribute to the 

writing and drawing of the 

recipes. 

 Create drawings that are related 

to the written text and increase 

readers’ understanding and 

enjoyment. 

 Demonstrate the ability to 

remember and follow simple 

directions when cooking. 

 Share with peers to demonstrate 

understanding of the recipe, 

personal history, and/or any 

stories related to the importance 

of the recipe. 

 

Unit Two: Small Moment Writing 

Timeline: 3 weeks 

Demonstrate understanding of the organization and 

basic features of print. CC1RF1 

 

Recognize the distinguishing features of a sentence 

(e.g., first word, capitalization, ending punctuation). 

CC1RF1a  
 

Know the spelling-sound correspondences for common 

consonant digraphs. CC1RF3a 

 

Use knowledge that every syllable must have a vowel 

sound to determine the number of syllables in a printed 

word. CC1RF3d 

Write narratives in which they recount two or more 

appropriately sequenced events, include some details 

Big Ideas: 

Writers know that Personal 

Narratives contain 

characters (the central 

character will be the 

author), a plot (two or 

more events occur in a 

sequence of time), and 

setting. 

Writers stretch out the 

sequence of actions across 

several pages to make a 

moment from their own 

lives feel important and 

interesting.  

Essential Questions: 

How do writers identify a small 

moment and sequence it across 

several pages? 

 

How do I figure out the most 

important part of a larger story to 

tell as a small moment story? 

 

How do effective writers hook and 

hold their readers?  

 

How do descriptions and details 

make writing interesting? 

Formative Assessments: 

Student conferencing  

Listening in (to student-led 

discussions)  

Anchor charts  

Entrance and exit cards 

Summarizing  

Reflection questions  

Graphic organizers  

Writing organizers 

Writing quick-checks  
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

regarding what happened, use temporal words to signal 

event order, and provide some sense of closure. 

CC1W3 

 

With guidance and support from adults, focus on a 

topic, respond to questions and suggestions from peers, 

and add details to strengthen writing as needed. 

CC1W5 

 

With guidance and support from adults, use a variety of 

digital tools to produce and publish writing, including 

in collaboration with peers. CC1W6 

 

Participate in shared research and writing projects (e.g., 

explore a number of "how-to" books on a given topic 

and use them to write a sequence of instructions). 

CC1W7 

 

With guidance and support from adults, recall 

information from experiences or gather information 

from provided sources to answer a question. CC1W8 

 

Describe people, places, things, and events with 

relevant details, expressing ideas and feelings clearly. 

CC1SL4 

 

Add drawings or other visual displays to descriptions 

when appropriate to clarify ideas, thoughts, and 

feelings. CC1SL5 

 

Produce complete sentences when appropriate to task 

and situation. (See grade 1 Language standards 1 and 3 

on page 26 for specific expectations.) CC1SL6 

 

Demonstrate command of the conventions of standard 

English grammar and usage when writing or speaking. 

CC1L1 

 

Writers know the plot 

usually involves a problem 

that is solved, a tension 

that is resolved, or 

something big that 

changes. 

 

 

How does small moment writing 

help others learn about me?   

 

Learning Targets: 

I can… 

 Study the small moment 

writing of authors to learn how 

to write my own 

 Identify the small moments 

within a bigger moment. 

 Plan a small moment story 

through sketching and oral 

story telling. 

 Stretch and write words. 

 Use classroom resources for 

independent spelling. 

 Focus on the most important 

part of the small moment. 

 Use structure words to stretch 

the moment in an interesting 

way (“show don’t tell”, internal 

story). 

 Use a “close-in” ending that is 

tied to the moment. 

 Illustrate to match the text. 

 Use descriptions when writing 

 Write a narrative in sequential 

order 

 Follow a writing process 

 Revise my work by adding 

words, phrases, or sentences to 

make the writing more 

interesting or exciting to read.  

Student observation and 

anecdotal notes 

Grammar and mechanic 

checklists 

Goal setting for the workshop 

Reflection on the writing process 

Self-assessment of their writing 

pieces 

Self-assessment of the learning 

targets 

 

Summative Assessments: 

Compose a Small Moment 

writing piece with details 

DDOE Narrative Writing Rubric 
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Standards Alignment 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

Print all upper- and lowercase letters. CC1L1a 

 

Use common, proper, and possessive nouns. CC1L1b 

 

Use singular and plural nouns with matching verbs in 

basic sentences (e.g., He hops; We hop). CC1L1c 

 

Use personal, possessive, and indefinite pronouns (e.g., 

I, me, my; they, them, their; anyone, everything). 

CC1L1d 

 

Use verbs to convey a sense of past, present, and future 

(e.g., Yesterday I walked home; Today I walk home; 

Tomorrow I will walk home). CC1L1e 

 

Use frequently occurring adjectives. CC1L1f 

 

Use frequently occurring conjunctions (e.g., and, but, 

or, so, because). CC1L1g 

Use determiners (e.g., articles, demonstratives). 

CC1L1h 

 

Use frequently occurring prepositions (e.g., during, 

beyond, toward). CC1L1i 

 

Demonstrate command of the conventions of standard 

English capitalization, punctuation, and spelling when 

writing. CC1L2 

 

Capitalize dates and names of people. CC1L2a 

 

Use end punctuation for sentences. CC1L2b 

 

Use conventional spelling for words with common 

spelling patterns and for frequently occurring irregular 

words. CC1L2d 

 

Spell untaught words phonetically, drawing on 

4-A-24



 

 

                                                                                                                                                          Copyright © 2013 by 

 

Standards Alignment 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

phonemic awareness and spelling conventions. 

CC1L2e 

 

With guidance and support from adults, demonstrate 

understanding of word relationships and nuances in 

word meanings. CC1L5 

 

Use words and phrases acquired through conversations, 

reading and being read to, and responding to texts, 

including using frequently occurring conjunctions to 

signal simple relationships (e.g., because). CC1L6 

 

Participate in collaborative conversations with diverse 

partners about grade 1 topics and texts with peers and 

adults in small and larger groups. CC1SL1 

Ask questions to clear up any confusion about the 

topics and texts under discussion. CC1SL1c 

Ask and answer questions about what a speaker says in 

order to gather additional information or clarify 

something that is not understood. CC1SL3 

 

Fall Expedition: Farms and Food 

 

Students will learn about the growth and care of farms; including the animals that live there, what they provide to people, and how farmers take care of the crops 

and animals. Students will participate in literacy activities designed to provide in-depth examination into one of the following topics: Bees, 

Fruits/Vegetables/Grains, Dairy, or Poultry. Literacy activities will include but are not limited to the following: Dramatic play, interviewing, sorting and 

categorization, targeted word study development, observation and observational sketches, re-telling their experiences to adults and peers, sequencing photos of 

their activities and experiences, read-aloud, vocabulary development through creation of a “parts-of” booklet (e.g., labeling parts of a rooster, cow, banana, or 

bee in a mini-book format), labeling sketches/photographs of experiences, and writing about the experiences in a chronological learning journal/log. After 

completing the hands-on portion, students will draft pages and illustrations for a collaborative non-fiction class farm book. Each study group will be responsible 

for one chapter of the book with each person in the study group writing and illustrating at least one page for the group’s chapter. Each chapter will include but 

should not be limited to the following: Pictures and descriptions of their study group topic, category titles and examples (e.g., different dairy animals and 

different kinds of dairy products), observational sketches and labels (e.g., hens’, roosters’, cows’ bodies, fruits and vegetables, bees’ bodies, parts of a flower), 

photos of their experiences in sequential order with labels and/or sentences describing the pictures (e.g., life cycle of a chicken, bee, banana), data collection and 

explanation (e.g., class preference during a blind taste test of different types of bread or cheese), a time line (e.g., timeline of a banana from planting to harvesting 

to selling to purchasing to table),  interviews and thank you letters (e.g., interviewing an expert in their study group topic and writing a follow-up thank you 

letter), creating a “parts-of” booklet (e.g., labeling parts of a rooster, cow, apple, or bee in a mini-book format), and writing about their daily experiences in a 

chronological learning journal/log.  Students will work in small groups to create a farm and food calendar based on their learning experiences during Expedition 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

One. Whole class interactive, read-aloud discussions, personal reading/listening, and guided reading lessons and activities will focus on fiction and non-fiction 

texts about farms, bees, fruits, vegetables, grains, dairy, and poultry as well as distribution of food, how people obtain food and obstacles to obtaining food.  

 

Literacy Tools Used During Expedition One: 

 

Best Practices in Writing Instruction will be based on the principles and tenets of: 

Interactive and Shared Writing by Fountas and Pinnell 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: First Grade by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

Strategy Instruction by Graham and Harris 

Ralph Fletcher (Craft Lessons) 

6 +1 Traits of Writing 

 

Word Study instruction will be based on the principles and tenets of: 

Words Their Way:  Word Study for Phonics, Vocabulary, and Spelling Instruction by Bear, Invernizzi, Templeton, and Johnston 

 

Best Practices in Literacy Instruction will be based on the principles and tenets of: 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: First Grade by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

The Continuum of Literacy Learning: Grades Prek – 8: A Guide To Teaching by Gay Su Pinnell and Irene C. Fountas (published by Heinemann) 

Making the Most of Small Groups and Practice with Purpose by Debbie Diller 

The Daily 5: Fostering Literacy independence in the Elementary Grades and The Café Book by Gail Boushey and Joan Moser 

 

Additional best practices embedded within the integrated language arts projects include: 

Pocket Chart Activities 

Think-Aloud 

Literacy Centers 

Differentiated Instruction 

 

 

Unit Three: Non-Fiction Farm Books 

Timeline: 5 weeks 

Students will draft pages and illustrations for a collaborative non-fiction class farm book. Each study group will be responsible for one chapter of the book with 

each person in the study group writing and illustrating at least one page for the group’s chapter.  Each student will participate in developmentally appropriate 

whole class interactive, read-aloud discussions, personal reading/listening, and guided reading lessons using fictional and non-fiction leveled texts matched to the 

needs of the student. During this expedition, texts will focus on stories from fiction and non-fiction texts about farms, bees, fruits, vegetables, grains, dairy, and 

poultry as well as distribution of food, how people obtain food and obstacles to obtaining food. 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

CC1RI1 Ask and answer questions about key details in 

a text. 

 

CC1RI2 Identify the main topic and retell key details 

of a text. 

 

CC1RI3 Describe the connection between two 

individuals, events, ideas, or pieces of information in a 

text. 

 

CC1RI4 Ask and answer questions to help determine 

or clarify the meaning of words and phrases in a text. 

 

CC1RI5 Know and use various text features (e.g., 

headings, tables of contents, glossaries, electronic 

menus, icons) to locate key facts or information in a 

text. 

 

CC1RI6 Distinguish between information provided by 

pictures or other illustrations and information provided 

by the words in a text. 

 

CC1RI9 Identify basic similarities in and differences 

between two texts on the same topic (e.g., in 

illustrations, descriptions, or procedures). 

 

CC1RF4 Read with sufficient accuracy and fluency to 

support comprehension. 

 

CC1RF4a Read grade-level text with purpose and 

understanding. 

 

CC1RF4b Read grade-level text orally with accuracy, 

appropriate rate, and expression. 

 

CC1RF4c Use context to confirm or self-correct word 

recognition and understanding, rereading as necessary. 

 

Big Ideas: 

Writing conveys meaning. 

 

Genre influences 

organization, technique, 

and style. 

 

Writing helps us clarify, as 

well as express, our 

thoughts. 

 

Conventional spelling 

promotes common 

understanding 

 

 

 

Essential Questions: 

Why write? 

 

How do writers decide what to 

write? 

 

What am I trying to achieve through 

my writing? 

 

Why follow the rules of writing? 

 

Why is it important to use correct 

spelling? 

 

 

Learning Targets: 

I can… 

 Understand the concept of 

syllables and demonstrate by 

clapping. 

 Use known words to help in 

spelling new words. 

 Recognize and locate words 

(names). 

 Recognize and spell known 

words quickly. 

 Write an author page at the 

beginning or end of a book that 

tells details about the author 

(picture, writing). 

 Create a picture book as one 

form of writing. 

 Use a variety of beginnings to 

engage the reader. 

 Select an appropriate title for 

the chapter in the non-fiction 

farm book. 

 Present ideas in a logical 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Listening In (to student-led 

discussions) 

Turn and Talk (listening in to 

student-led conversations with 

peers) 

Flip Check cards (two 

possibilities on the card, students 

use to respond to teacher 

questioning) 

Anchor Charts 

Anecdotal Records 

Goal Setting (in conjunction with 

class learning target tracker 

displayed for students to self-

assess) 

Personal Learning Target 

Tracker (for use with goal 

setting, but individual tracking) 

Self Assessments 

Collaborative Activities 

Participation 

Quick Checks (e.g., entrance and 

exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Interactive Word Walls 

Personal White Board responses 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

CC1W2 Write informative/explanatory texts in which 

they name a topic, supply some facts about the topic, 

and provide some sense of closure.  

 

CC1W5 With guidance and support from adults, focus 

on a topic, respond to questions and suggestions from 

peers, and add details to strengthen writing as needed.  

 

CC1SL2 Ask and answer questions about key details in 

a text read aloud or information presented orally or 

through other media.  

 

CC1SL4 Describe people, places, things, and events 

with relevant details, expressing ideas and feelings 

clearly.  

 

CC1L2 Demonstrate command of the conventions of 

standard English capitalization, punctuation, and 

spelling when writing. 

 

CC1L5a Sort words into categories (e.g., colors, 

clothing) to gain a sense of the concepts the categories 

represent. 

 

CC1L5b Define words by category and by one or more 

key attributes (e.g., a duck is a bird that swims; a tiger 

is a large cat with stripes). 

 

CC1L5c Identify real-life connections between words 

and their use (e.g., note places at home that are cozy). 

 

sequence. 

 Introduce ideas followed by 

supportive details and 

examples. 

 Represent several sounds, 

including beginning and 

ending. 

 Understand the role of the 

writing conference in helping 

writers. 

 Use drawings to tell about a 

topic. 

 Add words, phrases, or 

sentences to make the writing 

more interesting or exciting to 

read. 

 Use beginning reference tools 

(e.g., word walls, personal 

word lists) to assist in word 

choice or checking spelling. 

 Recognize important details 

after reading. 

 Bring background knowledge 

to understanding characters and 

their problems. 

 Recognize and identify some 

aspects of text structure, such 

as beginning, events in 

sequential order, and ending. 

 Recognize and identify parts of 

stories, such as beginning, 

series of events, and endings. 

 Notice details in pictures and 

use information to understand 

the text. 

 Recall important details while 

reading a text. 

Literacy Center Activities and 

File Folder Experiences 

 

Summative Assessments: 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and reading 

behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

 

Chapter of the class farm book, 

using the DDOE Informative 

Writing Rubric 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 Demonstrate phrased, fluent 

oral reading. 

 Reflect punctuation through 

appropriate pausing and 

intonation while reading orally. 

 Make and discuss connections 

between texts and reader’s 

personal experiences. 

 Recognize whether a text is 

fiction or nonfiction. 

 Share opinions about the text as 

a whole (beginning, characters, 

ending). 

 

Unit Four: Participation in Study Group Research  

Timeline:  3 weeks 

Students will research and develop an eco-tourism flyer for a local farm they will visit as part of this expedition. 

CC1RI1 Ask and answer questions about key details in 

a text. 

 

CC1RI2 Identify the main topic and retell key details 

of a text. 

 

CC1RI4 Ask and answer questions to help determine 

or clarify the meaning of words and phrases in a text. 

 

CC1RI5 Know and use various text features (e.g., 

headings, tables of contents, glossaries, electronic 

menus, icons) to locate key facts or information in a 

text. 

 

CC1RI7 Use the illustrations and details in a text to 

describe its key ideas. 

 

CC1RI8 Identify the reasons an author gives to support 

points in a text. 

 

CC1RI10 With prompting and support, read 

Big Ideas: 

Good researchers start with 

a clear purpose, topic, and 

audience when doing 

research. 

 

Good research comes from 

a variety of sources. 

 

Good research is shared in 

effective ways with 

intended audiences and for 

specific purposes. 

 

Good researchers check 

information for accuracy 

and validity. 

Good researchers employ 

strategies to help them 

research information. 

 

Essential Questions  

Why conduct research? 

 

Why use technology for research? 

 

In what ways do researchers gather 

information? 

 

How does a researcher know 

information is accurate? 

 

What is the relationship between 

speaker and listener (e.g., 

interviewer and interviewee)? 

How is information organized? 

 

Why is information organized in 

different ways? 

 

How do the connections I make to 

another person help me better 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Listening In (to student-led 

discussions) 

Turn and Talk (listening in to 

student-led conversations with 

peers) 

Flip Check cards (two 

possibilities on the card, students 

use to respond to teacher 

questioning) 

Anchor Charts 

Anecdotal Records 

Goal Setting (in conjunction with 

class learning target tracker 

displayed for students to self-

assess) 

Personal Learning Target 

Tracker (for use with goal 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

informational texts appropriately complex for grade 1. 

 

CC1W2 Write informative/explanatory texts in which 

they name a topic, supply some facts about the topic, 

and provide some sense of closure.  

 

CC1W5 With guidance and support from adults, focus 

on a topic, respond to questions and suggestions from 

peers, and add details to strengthen writing as needed.  

 

CC1W7 Participate in shared research and writing 

projects (e.g., explore a number of “how-to” books on a 

given topic and use them to write a sequence of 

instructions).  

 

CC1W8 With guidance and support from adults, recall 

information from experiences or gather information 

from provided sources to answer a question.  

 

CC1SL1 Participate in collaborative conversations 

with diverse partners about grade 1 topics and texts 

with peers and adults in small and larger groups. 

 

CC1SL1b Build on others’ talk in conversations by 

responding to the comments of others through multiple 

exchanges. 

 

CC1SL1c Ask questions to clear up any confusion 

about the topics and texts under discussion.  

 

CC.1.SL.6 Produce complete sentences when 

appropriate to task and situation.  

 

CC1L1g Use frequently occurring conjunctions (e.g., 

and, but, or, so, because). 

 

CC.1.L.1.j Produce and expand complete simple and 

compound declarative, interrogative, imperative, and 

Good researchers critically 

select information from a 

variety of sources. 

 

 

 

understand the person and the topic 

they are speaking about? 

 

Learning Targets: 

I can… 

 Represent a sequence of events 

through drawing (often with 

labels or legends). 

 Write short sentences to report 

or summarize important details 

from a text. 

 List or write sentences and 

opinions about new information 

learned from a text. 

 Include facts and details in 

informational writing. 

 Put together the related details 

on a topic in a text. 

 Derive meaning of new words 

from context. 

 Use evidence from text to 

support predictions (I 

think…because…). 

 Select information that will 

support my topic. 

 Remember important 

information about a topic in 

order to write about it. 

 Engage in turn taking during a 

conversation. 

 Sustain a conversation with a 

variety of audiences, including 

peers, teacher, and family. 

 Use the mouse or keys on a 

computer effectively. 

 

setting, but individual tracking) 

Self Assessments 

Collaborative Activities 

Participation 

Quick Checks (e.g., entrance and 

exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Interactive Word Walls 

Personal White Board responses 

Literacy Center Activities and 

File Folder Experiences 

 

Summative Assessments: 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and reading 

behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Farm Facts and Fun flyer to 

increase eco-tourism for a local 

farm, scored with the DDOE 

Informative Writing Rubric 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

exclamatory sentences in response to prompts. 

 

CC1L4a Use sentence-level context as a clue to the 

meaning of a word or phrase. 

 

CC.1.L.4.b Use frequently occurring affixes as a clue 

to the meaning of a word. 

 

CC1L6 Use words and phrases acquired through 

conversations, reading and being read to, and 

responding to texts, including using frequently 

occurring conjunctions to signal simple relationships  

 

 

Unit Five:  Farm and Food Calendar 

Timeline: 4 weeks 

Students will work collaboratively to create a calendar based on their experiences in their research groups, creation of the farm class book, as well as 

participating in whole class interactive, read-aloud discussions, personal reading/listening, and guided reading lessons. Working in small groups, with adult 

guidance and support, students will determine what should be depicted and written on each month of the calendar and the groups/individuals responsible for each 

month. Students will examine and explore a variety of calendars in small groups in order to determine what is the same and different about various calendars as 

well as what needs to be included when creating a calendar (e.g., heading, illustrations, days and dates clearly labeled, name of the month). Students will 

progress through all stages of the writing process as they create their calendar. 

 

CC1RF3 Know and apply grade-level phonics and 

word analysis skills in decoding words. 

 

CC1RF3a Know the spelling-sound correspondences 

for common consonant digraphs (two letters that 

represent one sound). 

 

CC1RF3b Decode regularly spelled one-syllable 

words. 

 

CC1RF3d Use knowledge that every syllable must 

have a vowel sound to determine the number of 

syllables in a printed word. 

 

CC1RF3e Decode two-syllable words following basic 

patterns by breaking the words into syllables. 

Concepts:  

Calendars 

Schedules and times 

 

Big Ideas: 
Conventions of language 

help readers understand 

what is being 

communicated. 

 

Effective communication 

relies on the usage of 

proper forms. 

Calendars are historical 

artifacts. 

 

Essential Questions: 

How can the use of spelling rules 

and patterns improve written 

communication? 

 

How does the audience influence 

the format of your writing? 

 

How does the purpose influence the 

format of your writing? 

 

What are the parts of a calendar? 

 

How is a calendar helpful? 

 

Learning Targets: 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Listening In (to student-led 

discussions) 

Turn and Talk (listening in to 

student-led conversations with 

peers) 

Flip Check cards (two 

possibilities on the card, students 

use to respond to teacher 

questioning) 

Anchor Charts 

Anecdotal Records 

Personal Learning Target 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 

CC1RF3g Recognize and read grade-appropriate 

irregularly spelled words. 

 

CC1W2 Write informative/explanatory texts in which 

they name a topic, supply some facts about the topic, 

and provide some sense of closure.  

 

CC1W6 With guidance and support from adults, use a 

variety of digital tools to produce and publish writing, 

including in collaboration with peers. 

 

CC1SL3 Ask and answer questions about what a 

speaker says in order to gather additional information 

or clarify something that is not understood.  

 

CC1SL5 Add drawings or other visual displays to 

descriptions when appropriate to clarify ideas, 

thoughts, and feelings.  

 

CC1L2a Capitalize dates and names of people. 

 

CC.1.L.2.c Use commas in dates and to separate single 

words in a series. 

 

I can… 

 Create a calendar that has some 

of the characteristics of 

published calendars (cover, 

title, author(s), illustrator(s), 

illustrations, sequence, about 

the author page). 

 Notice the way a calendar is 

organized and apply this 

organization to the writing and 

development of the class 

calendar. 

 Use language that describes 

(adjectives and adverbs). 

 Include details and facts. 

 Use vocabulary appropriate for 

the topic. 

 Use uppercase letters in titles. 

 Use capital letters in the 

beginning position in a few 

familiar, known proper nouns. 

 Include information that the 

readers will need to understand 

the calendar. 

 Understand the role of the 

writing conference in helping 

writers. 

 Order pages by laying them out 

and reassembling them. 

 Create drawings that are related 

to the written text and increase 

readers’ understanding and 

enjoyment. 

Tracker (for use with goal 

setting, but individual tracking) 

Self Assessments 

Collaborative Activities 

Participation 

Quick Checks (e.g., entrance and 

exit cards) 

Summarizing 

Reflection Questions 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Interactive Word Walls 

Personal White Board responses 

Literacy Center Activities and 

File Folder Experiences 

 

Summative Assessments: 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and reading 

behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

 

Collaborative Calendar with text 

about the seasons scored with the  

DDOE Informative Writing 

Rubric 

 

Unit Six: Celebration of Learning  

Timeline : 1 week 
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Standards Alignment 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

Each student will participate in a Celebration of Learning event for the school community, families of students, and invitees to be held at the completion of the 

expedition.  Student work created during this expedition will be displayed and presented by the students. Students will participate in oral, visual, and written 

presentations that introduce attendees to the activities completed during the study group research, creation of the farm book chapters, participation in guided 

reading activities as well as describe the processes they used to create the projects. 

 

CC.1.R.F.4 Read with sufficient accuracy and fluency 

to support comprehension. 

 

CC1W6 With guidance and support from adults, use a 

variety of digital tools to produce and publish writing, 

including in collaboration with peers. 

 

CC1SL1 Participate in collaborative conversations 

with diverse partners about grade 1 topics and texts 

with peers and adults in small and larger groups. 

 

CC1SL1a Follow agreed-upon rules for discussions  

 

CC1SL1b Build on others’ talk in conversations by 

responding to the comments of others through multiple 

exchanges. 

 

CC1SL1c Ask questions to clear up any confusion 

about the topics and texts under discussion.  

 

CC1SL6 Produce complete sentences when 

appropriate to task and situation.  

Big Ideas: 

Oral discourse helps to 

shape our lives and build 

connections to others. 

 

Discussion creates a 

greater understanding of a 

variety of topics. 

 

Effective listeners use 

specific techniques to help 

them understand the 

speaker. 

 

Speaking conveys 

meaning. 

 

Listening and responding 

to what we hear develops 

our understanding and 

knowledge. 

 

Through practice we 

become clear and effective 

communicators. 

 

Audience and purpose (e.g. 

inform, persuade, 

entertain) influence 

communication. 

 

 

Essential Questions : 

What do good speakers sound like? 

 

What is a good listener?  

 

How can I help my audience 

understand me? 

 

Learning Targets  

I can… 

 Listen actively to others read or 

talk about their own writing and 

projects. 

 Use polite conversational 

conventions (please, thank 

you). 

 Speak at an appropriate 

volume- not too loud but loud 

enough to be heard and 

understood by others. 

 Enter a conversation 

appropriately. 

 Engage in the turn taking of 

conversation. 

 Sustain a conversation with a 

variety of audiences, including 

peers, teacher, and family. 

 Express opinions and explain 

reasoning (because…). 

 Explain and describe people, 

events, places, and objects as 

they are related to Expedition 

One. 

Formative Assessments: 

Observation 

Discussion 

Listening In (to student-led 

discussions) 

Turn and Talk (listening in to 

student-led conversations with 

peers) 

Personal Learning Targets 

around speaking and listening  

Self Assessments 

Participation 

Reflection Questions 

Surveys 

Visual Representation of work 

 

Summative Assessments: 

Participation in small group 

research 

Write reflectively about what has 

been learned 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 Use vocabulary learned during 

Expedition One when 

discussing or present 

 Use props or illustrations to 

extend the meaning of 

presentations about Expedition 

One learning experiences. 

Intercession 

Students will become experts on a topic of their choosing as they participate in numerous literacy activities such as creating book baskets (with guidance and 

prompting) of texts from a variety of genres, all related to their topic. Mini-lessons will target identifying different types of texts: Is it a poem? Fiction? Non-

fiction? How do you know? As students study their topic books, they will create word bank booklets specific to the topic. Additional emphasis will be placed on 

helping students become more independent readers who think as they read, monitor for meaning, cross-check, and self-correct using strategies such as how to 

“story tell” a page by looking at the pictures and thinking about what is happening in the book; before trying the words on the page, to stop and think about what 

they are reading; how to cross-check once they have figured out a word by asking, “Does this look right, sound right, and make sense?” The importance of 

rereading will be emphasized. Rereading as a way to rehearse for their partner reading, rereading tricky words, for phrasing and fluency, and with expression to 

increase comprehension.   As part of their responsibilities as readers and with guiding and prompting, students will learn how to keep a reading log which will 

include but is not limited to the following: monitor their time reading by keeping a whole-class and individual graphing chart, listing the books that they read and 

how many times they have reread a book, responding to prompts, new vocabulary they discovered while reading as well as any questions they have while they 

read.  

 

Students will choose a genre in which to invent their own writing projects based on their topic. A classroom “bookstore” will be created as children display their 

variety of published genres. Students will create posters that advertise their writing for the “Meet the Author” event.  Members of the school community and 

family members will be invited to visit the classroom “bookstore” and attend the Meet the Author events. At each Meet the Author event, the author will display 

their drafts, mentor texts, and share their writing through an author reading. Student authors will discuss their writing, the reason they chose a particular genre, as 

well as take questions and comments from those attending the event. Copies of the student’s published writing will be available and time will be allowed for 

author’s to sign copies their books. With the proper obtained consent, these events will be recorded and shared through classroom and school websites which 

could include scanned versions of the children’s books on a virtual bookshelf on the school website. 

 

Unit  Seven:  Building Book Baskets 

Timeline:  4 weeks 

CC.1.R.L.1 Ask and answer questions about key 

details in a text. 

 

CC1RL2 Retell stories, including key details, and 

demonstrate understanding of their central message or 

lesson. 

 

CC1RL4 Identify words and phrases in stories or 

Big Ideas: 

People rely on a variety of 

resources to obtain 

information. 

 

New information may 

result in a new idea or a 

change of opinion. 

Essential Questions: 

How is information organized? 

 

Why is information organized in 

different ways? 

 

Why do we ask questions? 

 

Formative Assessment 
Observation 

Questioning 

Discussion 

Listening In (to student-led 

discussions) 

Turn and Talk (listening in to 

student-led conversations with 
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Standards Alignment 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

poems that suggest feelings or appeal to the senses. 

 

CC1RL5 Explain major differences between books 

that tell stories and books that give information, 

drawing on a wide reading of a range of text types. 

 

CC1RL6 Identify who is telling the story at various 

points in a text. 

 

CC1RL9 Compare and contrast the adventures and 

experiences of characters in stories. 

 

CC1RL10 With prompting and support, read prose and 

poetry of appropriate complexity for grade 1. 

 

CC1RI1 Ask and answer questions about key details in 

a text. 

 

CC1RI3 Describe the connection between two 

individuals, events, ideas, or pieces of information in a 

text. 

 

CC1RI4 Ask and answer questions to help determine 

or clarify the meaning of words and phrases in a text. 

 

CC1RI6 Distinguish between information provided by 

pictures or other illustrations and information provided 

by the words in a text. 

 

CC1RI7 Use the illustrations and details in a text to 

describe its key ideas. 

 

CC1RI9 Identify basic similarities in and differences 

between two texts on the same topic (e.g., in 

illustrations, descriptions, or procedures). 

 

CC1W1 Write opinion pieces in which they introduce 

the topic or name the book they are writing about, state 

 

Good research comes from 

a variety of sources. 

 

Good researchers check 

information for accuracy 

and validity. 

 

 

 

 

 

 

 

 

Why do we conduct research? 

How do researchers gather 

information? 

 

Learning Targets: 
I can… 

 Bring background knowledge 

to understanding the content of 

a text. 

 Make connections between 

texts and own life experiences. 

 Make connections between 

texts and discuss similarities 

and differences. 

 Have opinions about texts and 

explain the reasoning for the 

opinions. 

 Use details from illustrations to 

support points made in a 

discussion or while sharing 

information about the student’s 

personal topic. 

 Identify characteristics of 

genres (simple animal fantasy, 

easy factual texts, realistic 

fiction, traditional literature, 

plays). 

 Choose the type of text to fit 

the purpose (e.g., poem, factual 

book, alphabet book, photo 

book, label book, story with 

pictures). 

 Tell whether a piece of writing 

is a story or an informational 

text. 

 Think about the people who 

will read the writing and what 

they will want to know. 

peers) 

Flip Check cards (two 

possibilities on the card, students 

use to respond to teacher 

questioning) 

Anchor Charts 

Anecdotal Records 

Goal Setting (in conjunction with 

class learning target tracker 

displayed for students to self-

assess) 

Personal Learning Target 

Tracker (for use with goal 

setting, but individual tracking) 

Self Assessments 

Collaborative Activities 

Participation 

Quick Checks (e.g., entrance and 

exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Interactive Word Walls 

Personal White Board responses 

Literacy Center Activities and 

File Folder Experiences 

 

Summative Assessments: 

Participation in research on 

chosen topic 

Running Records 

Miscue Analysis 
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Standards Alignment 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

an opinion, supply a reason for the opinion, and 

provide some sense of closure.  

 

CC1W7 Participate in shared research and writing 

projects (e.g., explore a number of “how-to” books on a 

given topic and use them to write a sequence of 

instructions).  

 

CC.1.SL.1.b Build on others’ talk in conversations by 

responding to the comments of others through multiple 

exchanges. 

 

CC1SL1c Ask questions to clear up any confusion 

about the topics and texts under discussion.  

 

CC1SL2 Sort words into categories (e.g., colors, 

clothing) to gain a sense of the concepts the categories 

represent. 

 

CC.1.L.4.c Identify frequently occurring root words 

(e.g., look) and their inflectional forms (e.g., looks, 

looked, looking). 

 

 

 Generate and expand ideas 

through talk with peers and 

adults. 

 Gather information from book 

basket texts and word booklets 

for writing. 

 Select information that will 

support the topic. 

 Stay focused on a topic. 

 Ask questions and gather 

information on a topic. 

 Take notes and/or make 

sketches to help in 

remembering information. 

 

Reading Profile (e.g., use of 

cueing strategies and reading 

behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Opinion piece about a favorite 

genre of writing scored with the 

DDOE Argumentative Writing 

Rubric 

 

Unit Eight:  Inspired Genre Writing and Author Study- Kevin Henkes  

Timeline:  4 weeks 

CC1RL2 Retell stories, including key details, and 

demonstrate understanding of their central message or 

lesson. 

 

CC1RL3 Describe characters, settings, and major 

events in a story, using key details. 

 

CC1RL9 Compare and contrast the adventures and 

experiences of characters in stories. 

 

CC.1.R.F.2.d  Segment spoken single-syllable words 

into their complete sequence of individual sounds 

Big Ideas 

Writing conveys meaning. 

 

Effective writers use 

specific techniques (word 

choice, style, organization) 

to better inform, entertain, 

and persuade. 

 

Punctuation marks aid 

comprehension by 

signaling how to read and 

Essential Question: 

Why write? 

 

What makes writing worth reading? 

 

How do effective writers hook and 

hold their readers? 

 

Why have punctuation marks? 

 

Learning Targets 

I can… 

Formative Assessment: 

Observation 

Questioning 

Discussion 

Turn and Talk  

Personal Learning Target  

Self Assessments 

Collaborative Activities 

Participation 

Quick Checks (e.g., entrance and 

exit cards) 

Summarizing 

4-A-36



 

 

                                                                                                                                                          Copyright © 2013 by 

 

Standards Alignment 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

(phonemes). 

 

CC.1.R.F.3 Know and apply grade-level phonics and 

word analysis skills in decoding words. 

 

CC1RF3a Know the spelling-sound correspondences 

for common consonant digraphs (two letters that 

represent one sound). 

 

CC1RF3b Decode regularly spelled one-syllable 

words. 

 

CC1RF3d Use knowledge that every syllable must 

have a vowel sound to determine the number of 

syllables in a printed word. 

 

CC1W1Write opinion pieces in which they introduce 

the topic or name the book they are writing about, state 

an opinion, supply a reason for the opinion, and 

provide some sense of closure.  

 

CC1W3 Write narratives in which they recount two or 

more appropriately sequenced events, include some 

details regarding what happened, use temporal words to 

signal event order, and provide some sense of closure.  

 

CC1W5 With guidance and support from adults, focus 

on a topic, respond to questions and suggestions from 

peers, and add details to strengthen writing as needed.  

 

CC1SL1b Build on others’ talk in conversations by 

responding to the comments of others through multiple 

exchanges. 

 

CC.1.SL.2 Ask and answer questions about key details 

in a text read aloud or information presented orally or 

through other media.  

 

interpret text. 

 

 

 Represent a sequence of events 

through drawing (with labels 

and legends as necessary). 

 Use text as a resource for 

words, phrases, and ideas. 

 List or write sentences and 

opinions about new information 

learned from a text. 

 Write or draw about something 

in the reader’s own life when 

prompted by a text. 

 Create texts that have some of 

the characteristics of published 

texts (cover, title, author, 

illustrations, beginning, ending, 

events in a sequence, about the 

author page). 

 Express opinions about a story 

or poem. 

 Recognize and use aspects of 

text structure (beginning and 

ending, sequential presentation 

of events or ideas). 

 Make connections between 

characters in Henkes’ books 

and own life 

 Use endings that are interesting, 

leave the reader satisfied, or get 

the reader to think more about a 

story or topic. 

 Notice the use of punctuation 

marks in books and try them 

out in own writing. 

 Read one’s writing aloud and 

think where punctuation would 

go. 

 Use words and drawings to tell 

Reflection Questions 

Visual Representation of work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Interactive Word Walls 

Personal White Board responses 

Literacy Center Activities and 

File Folder Experiences 

 

Summative Assessments: 

Participation in research on 

Kevin Henkes 

Portfolios 

 

Opinion piece about their 

favorite Kevin Henkes book 

scored with the DDOE  

 

Imitation narrative of their 

favorite Kevin Henkes book  

scored with the DDOE Narrative 

Writing Rubric 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

CC1L5 With guidance and support from adults, 

demonstrate understanding of word relationships and 

nuances in word meanings. 

 

CC1L5a Sort words into categories (e.g., colors, 

clothing) to gain a sense of the concepts the categories 

represent. 

 

CC1L5b Define words by category and by one or more 

key attributes (e.g., a duck is a bird that swims; a tiger 

is a large cat with stripes). 

 

CC1L5c Identify real-life connections between words 

and their use (e.g., note places at home that are cozy). 

 

about a topic or tell a story. 

 Write a continuous message on 

a simple topic. 

 Use drawings to plan, draft, 

revise, or publish writing. 

 

Spring Expedition: Somewhere in the World   

 

This expedition will takes the students on a global "tour" of different places on the map of the world to introduce them to factors that influence the scientific and 

cultural view of people and places. Students begin with the anchor text, Somewhere in the World Right Now, by looking at different communities around the 

world, including their natural resources, housing, and weather.  Students will find those communities on maps and investigate why it is summer in the U.S. when 

it is winter in Australia, why it is day in Africa when it is night in the U.S.  This will lead to a case study of the relationship between the sun, moon, and 

Earth.  Finally, students explore the Earth under their feet, with a case study on soil, landforms, and geologic events. Through field work, books, the internet, and 

hands-on experiments, students will learn about where soil comes from.  They are also introduced to technology skills and the features of print used to highlight 

and emphasize important information in non-fiction.  This prepares them to create their own non-fiction picture glossary about geography. 

 

Literacy Tools Used During Expedition Two 

Best Practices in Writing Instruction will be based on the principles and tenets of: 

Interactive and Shared Writing by Fountas and Pinnell 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: First Grade by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

Strategy Instruction by Graham and Harris 

Ralph Fletcher (Craft Lessons) 

6 +1 Traits of Writing 

 

Word Study instruction will be based on the principles and tenets of: 

Words Their Way:  Word Study for Phonics, Vocabulary, and Spelling Instruction by Bear, Invernizzi, Templeton, and Johnston 

 

Best Practices in Literacy Instruction will be based on the principles and tenets of: 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: First Grade by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

The Continuum of Literacy Learning: Grades Prek – 8: A Guide To Teaching by Gay Su Pinnell and Irene C. Fountas (published by Heinemann) 

Making the Most of Small Groups and Practice with Purpose by Debbie Diller 

The Daily 5: Fostering Literacy independence in the Elementary Grades and The Café Book by Gail Boushey and Joan Moser 

 

Additional best practices embedded within the integrated language arts projects include: 

Pocket Chart Activities 

Think-Aloud 

Literacy Centers 

Differentiated Instruction 

 

Texts that might be helpful to the instruction of this Expedition include the following: 

Somewhere in the World Right Now by Stacy Schuitt 

Homes Around The World by DK Readers. ISBN-10: 0756645220 

Homes In Many Cultures by Heather Adamson. ISBN-10: 1429633808 

Homes: Our Global Community by Cassie Mayer. ISBN-10: 1403494088 

The Reasons For Seasons by Gail Gibbons. ISBN-10: 0590907352 

Weather Words and What They Mean by Gail Gibbons. ISBN-10: 082340952X 

Feel The Wind (Let’s-Read-and-Find-Out Science 2) by Arthur Dorros. ISBN-10: 0064450953 

 

Unit Nine: Comparative Text Study- Non-Fiction Texts from around the World  

Timeline: 4 weeks 

Students will build their base of knowledge by reading deeply non-fiction literature from other cultures. Students will learn about the interconnectedness of 

climate, culture and create their own schemas for cultures around the world based on collaborative and independent literacy activities anchored in texts from 

various regions. Emphasis will be placed on making observations, asking questions, voicing disagreements, and making additions to what we read. Lessons will 

target strategies for reading to learn by choosing easier texts first, to build their background knowledge and allow them to approach the next level of text. Mini-

lessons will focus on using more than the written text to learn about a subject, how to preview texts while asking important questions of the text such as “What 

big things will this text teach me?” and “What are some smaller parts that the book is divided into?” as well as how to survey headings and subheadings. Students 

will compare and contrast non-fiction texts on similar subjects. Students will taught how to use Post-its not only for jotting down or sketching thoughts and 

questions as they read but also as a place to record information about the main ideas the author is trying to put forth, asking deep and meaningful questions, 

major concepts and vocabulary. Students will record their responses to sentence starters and thought prompts in a learning log/journal. 

 

CC1RI1 Ask and answer questions about key details in 

a text. 

 

CC1RI3 Describe the connection between two 

individuals, events, ideas, or pieces of information in a 

Big Ideas: 

Reading expands 

understanding of the world, 

its people, and oneself. 

 

Essential Questions: 

Why do people read? 

 

What do people read? 

 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Listening In (to student-led 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

text. 

 

CC1RI5 Know and use various text features (e.g., 

headings, tables of contents, glossaries, electronic 

menus, icons) to locate key facts or information in a 

text. 

 

CC1RI6 Distinguish between information provided by 

pictures or other illustrations and information provided 

by the words in a text. 

 

CC1RI9 Identify basic similarities in and differences 

between two texts on the same topic (e.g., in 

illustrations, descriptions, or procedures). 

 

CC1RI10 With prompting and support, read 

informational texts appropriately complex for grade 1. 

 

CC1RF2 Demonstrate understanding of spoken words, 

syllables, and sounds (phonemes). 

 

CC1RF2a Distinguish long from short vowel sounds in 

spoken single-syllable words . 

 

CC1RF2b Orally produce single-syllable words by 

blending sounds (phonemes), including consonant 

blends. 

 

CC1RF2c Isolate and pronounce initial, medial vowel, 

and final sounds (phonemes) in spoken single-syllable 

words. 

 

CC1RF3g Recognize and read grade-appropriate 

irregularly spelled words. 

 

CC1RF4 Read with sufficient accuracy and fluency to 

support comprehension. 

 

Effective readers 

continually practice their 

reading skills by using a 

variety of strategies to 

construct meaning. 

 

Readers develop a deeper 

understanding through 

reflection of text. 

 

 

 

 

 

 

 

 

What are the benefits of reading? 

 

How does reading affect your life? 

 

How can a reader monitor their 

comprehension? 

 

Why are strategies important? 

 

How do readers reflect and 

respond? 

 

Learning Targets: 
I can… 

 Recognize most words quickly 

and easily. 

 Use context and pictures to 

derive the meaning of 

unfamiliar vocabulary. 

 Take apart compound words to 

solve them. 

 Reread to problem solve, self-

correct, or confirm. 

 Realize when more information 

is needed to understand a text. 

 Notice, search for, remember, 

and discuss information that is 

important to understanding. 

 Understand and talk about a 

simple sequence of events or 

steps. 

 After reading, provide an oral 

summary with appropriate 

details in sequence after 

reading. 

 Make and support predictions 

with evidence from the text, 

personal experience, or 

discussions) 

Turn and Talk (listening in to 

student-led conversations with 

peers) 

Flip Check cards (two 

possibilities on the card, students 

use to respond to teacher 

questioning) 

Anchor Charts 

Anecdotal Records 

Goal Setting (in conjunction with 

class learning target tracker 

displayed for students to self-

assess) 

Personal Learning Target 

Tracker (for use with goal 

setting, but individual tracking) 

Self Assessments 

Collaborative Activities 

Participation 

Quick Checks (e.g., entrance and 

exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Interactive Word Walls 

Personal White Board responses 

Literacy Center Activities and 

File Folder Experiences 

  

Suggested Summative 

Assessments: 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

CC1W8 With guidance and support from adults, recall 

information from experiences or gather information 

from provided sources to answer a question.  

 

CC1SL2 Ask and answer questions about key details in 

a text read aloud or information presented orally or 

through other media.  

 

CC1SL4 Describe people, places, things, and events 

with relevant details, expressing ideas and feelings 

clearly.  

 

CC1L1 Demonstrate command of the conventions of 

standard English grammar and usage when writing or 

speaking. 

 

CC1L4 Determine or clarify the meaning of unknown 

and multiple-meaning words and phrases based on 

grade 1 reading and content, choosing flexibly from an 

array of strategies. 

CC1L4a Use sentence-level context as a clue to the 

meaning of a word or phrase. 

 

knowledge. 

 Make and discuss connections 

between texts and reader’s 

personal experiences and 

between texts and other texts 

that have been read or heard. 

 Justify inferences with evidence 

from the text. 

 Notice writer’s use of specific 

words to convey meaning (e.g., 

shouted, cried). 

 Share opinions about the text as 

a whole. 

 

Get it! Got it! Go1 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

Rubrics 

 

Unit Ten: Somewhere in the World-- Bringing Stories and Characters to Life-Reading and Writing as Actors and Creation of an Original Play   

Timeline: 5 weeks  

CC1RL3 Describe characters, settings, and major 

events in a story, using key details. 

 

CC1RL6 Identify who is telling the story at various 

points in a text. 

 

CC1RL7 Use illustrations and details in a story to 

describe its characters, setting, or events. 

 

CC1RL9 Compare and contrast the adventures and 

experiences of characters in stories. 

 

CC.1.R.L.10 With prompting and support, read prose 

Big Ideas 

Audience and purpose 

(e.g., inform, entertain, 

persuade, provoke) 

influence literary technique 

(e.g., style) and a speaker’s 

technique (e.g., volume, 

pacing, word choice, 

intonation). 

 

Non-verbal’s (e.g., 

gestures, intonation, pace, 

posture, and expression) 

Essential Questions: 

How does a character develop in a 

story? 

 

How does the character feel at this 

point and how should I convey that 

emotion? 

 

What impact does context have on 

word meaning? 

What words do I use to show how a 

character feels and/or thinks? 

 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Learning Logs 

Response Logs 

Graphic Organizer 

Visual Representation 

Partner Reading 

Response Cards 

Think-Pair-Share 

Interactive Word Walls 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

and poetry of appropriate complexity for grade 1. 

 

CC1RF3b Decode regularly spelled one-syllable 

words. 

 

CC1RF3c Know final -e and common vowel team 

conventions for representing long vowel sounds. 

 

CC1RF3f Read words with inflectional endings. 

 

CC1RF4 Read with sufficient accuracy and fluency to 

support comprehension. 

 

CC1W3 Write narratives in which they recount two or 

more appropriately sequenced events, include some 

details regarding what happened, use temporal words to 

signal event order, and provide some sense of closure.  

 

CC1W5With guidance and support from adults, focus 

on a topic, respond to questions and suggestions from 

peers, and add details to strengthen writing as needed.  

 

CC1W7 Participate in shared research and writing 

projects (e.g., explore a number of “how-to” books on a 

given topic and use them to write a sequence of 

instructions).  

 

CC1W8  With guidance and support from adults, recall 

information from experiences or gather information 

from provided sources to answer a question.  

 

CC.1.SL.1.c Ask questions to clear up any confusion 

about the topics and texts under discussion.  

 

CC1SL3  Ask and answer questions about what a 

speaker says in order to gather additional information 

or clarify something that is not understood.  

 

enhance or detract from the 

message and story. 

 

Writers need to choose 

their words/language with 

care, depending on the 

content, purpose, and 

audience. 

 

Genre influences 

organization, technique, 

and style. 

 

Speaking conveys 

meaning.  

 

 

 

 

 

 

 

 

How do I plan my writing? 

 

What do good speakers sound like? 

 

How do we express ourselves 

orally? 

 

How can I help my listener(s) better 

understand me? 

 

How does each step in the process 

impact my writing? 

 

How can I use evaluation and 

reflection to improve my writing? 

 

Learning Targets: 

I can… 

 Use storytelling to generate and 

rehearse language. 

 Tell stories in chronological 

order. 

 Participate in more complex 

reading of familiar texts with 

alternate parts, recognizing turn 

by cues from the text. 

 Read aloud with fluency. 

 Read along with others on 

familiar texts, demonstrating 

high accuracy. 

 Reflect meaning with the voice 

through pause, stress, and 

phrasing. 

 Talk about characters, problems 

and events in a story in a 

discussion of how to read the 

text. 

 Show interpretation of 

Summative Assessments: 

Inventories 

Portfolios 

 

Original play, scored with the 

DDOE Narrative Writing Rubric 

Presentation of original play  
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

CC1SL4  Describe people, places, things, and events 

with relevant details, expressing ideas and feelings 

clearly.  

 

CC1SL5  Add drawings or other visual displays to 

descriptions when appropriate to clarify ideas, 

thoughts, and feelings.  

 

CC.1.R.I.3 Describe the connection between two 

individuals, events, ideas, or pieces of information in a 

text. 

 

CC1RI5 Know and use various text features (e.g., 

headings, tables of contents, glossaries, electronic 

menus, icons) to locate key facts or information in a 

text. 

 

CC.1.R.F.4.a Read grade-level text with purpose and 

understanding. 

 

CC1RF4b Read grade-level text orally with accuracy, 

appropriate rate, and expression. 

 

CC.1.L.5.d Distinguish shades of meaning among 

verbs differing in manner (e.g., look, peek, glance, 

stare, glare, scowl) and adjectives differing in intensity 

(e.g., large, gigantic) by defining or choosing them or 

by acting out the meanings. 

 

character’s intentions or 

feelings in the voice while 

reading. 

 Enter into dramatic dialogue in 

play or role- play contexts. 

 Speak at an appropriate 

volume-not too loud but loud 

enough to be heard and 

understood by others. 

 Speak clearly enough to be 

understood by others.  

 Look at the audience while 

talking. 

 Perform plays and/or puppet 

shows that involve speaking as 

a character. 

 Write with an understanding 

that the final product will be 

read by others. 

 Include information that the 

readers will need to understand 

the text. 

 Record information in words or 

drawings. 

 Use a variety of graphic 

organizers to organize 

information and plan for 

writing. 

 Participate actively in 

experiences and remember 

details that contribute to writing 

and drawing. 

 Understand the role of the 

writing conference in helping 

writers. 

 Write a continuous message on 

a topic. 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 Recognize and use synonyms 

(begin/start, close/shut, 

happy/glad). 

 Recognize and use antonyms 

(hot/cold, all/none, long/short). 

 Demonstrate understanding of 

sequence when summarizing 

text. 

 Show empathy for characters 

and infer their feelings and 

motivations. 

 Notice writer’s use of specific 

words to convey meaning (e.g., 

shouted, cried). 

 Use storytelling to generate and 

rehearse language (that may be 

written later). 

 Add dialogue to provide 

information or provide 

narration. 

 

Unit Eleven: Celebration of Learning  

Timeline: 1 week 

CC.1.R.F.4 Read with sufficient accuracy and fluency 

to support comprehension. 

 

CC1RF4a Read grade-level text with purpose and 

understanding. 

 

CC1RF4b Read grade-level text orally with accuracy, 

appropriate rate, and expression. 

 

CC1RF4c Use context to confirm or self-correct word 

recognition and understanding, rereading as necessary. 

 

CC1SL1a Follow agreed-upon rules for discussions 

(e.g., listening to others with care, speaking one at a 

time about the topics and texts under discussion). 

Big Ideas: 

Through practice we 

become clear and effective 

communicators. 

 

Effective listeners use 

specific techniques to help 

them understand the 

speaker. 

 

Speaking conveys 

meaning. 

 

 

 

Essential Questions: 

What do good speakers sound like? 

 

How can I help my audience 

understand me? 

 

How do good speakers express their 

thoughts and feelings? 

 

How do we show others we  

are listening to them? 

 

How do we show others that we 

understand what is being said or 

asked? 

Formative Assessments: 

Observation 

Discussion 

Listening In (to student-led 

discussions) 

Turn and Talk (listening in to 

student-led conversations with 

peers) 

Personal Learning Targets 

around speaking and listening  

Self Assessments 

Participation 

Reflection Questions 

Rubrics 

Surveys 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 

CC1SL1b Build on others’ talk in conversations by 

responding to the comments of others through multiple 

exchanges. 

 

CC1SL1c Ask questions to clear up any confusion 

about the topics and texts under discussion.  

 

CC1SL2 Ask and answer questions about key details in 

a text read aloud or information presented orally or 

through other media.  

 

CC1SL4 Describe people, places, things, and events 

with relevant details, expressing ideas and feelings 

clearly.  

 

CC1SL5 Add drawings or other visual displays to 

descriptions when appropriate to clarify ideas, 

thoughts, and feelings.  

 

CC1W6 With guidance and support from adults, use a 

variety of digital tools to produce and publish writing, 

including in collaboration with peers. 

 

 

 

 

 

 

 

 

 

Learning Targets: 
I can… 

 Listen with attention and 

understanding to oral reading of 

stories and informational texts. 

 Use polite conversational 

conventions (please, thank 

you). 

 Speak at an appropriate 

volume- not too loud but loud 

enough to be heard and 

understood by others. 

 Speak clearly enough to be 

understood by others in 

conversation. 

 Enter a conversation 

appropriately. 

 Engage in the turn taking of 

conversation. 

 Sustain a conversation with a 

variety of audiences, including 

peers, teacher, and family. 

 Express opinions and explain 

reasoning (because…). 

 Explain and describe people, 

events, places, and objects as 

they are related to Expedition 

Two. 

 Tell personal experiences in a 

logical sequence. 

 Use vocabulary learned during 

Expedition Two when 

discussing or presenting 

 

Visual Representation of work 

 

Summative Assessments: 

Presentation of learning to public 

audience 

 

Reflective writing on the school 

year 
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Curriculum Framework ELA 

School: _Mapleton Charter School_  Curricular Tool:  _Various based on unit_ Grade: 2 Teacher: _________________ 

 
Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Pre-Expedition Work: Museum of Reading and Writing 

As students begin the school year and learn the routines of the classroom, they will turn the classroom into a reading and writing “museum” focused on 

demonstrating their growth as readers and writers since they were a kindergartener to the present. Students will work independently and in collaborative groups 

to create “What I Know As A Reader That I Did Not Know Before” handbooks and “What I Know As A Writer That I Did Not Know Before” handbooks that 

will be displayed at the classroom “museum.”  Handbooks will be copied and distributed to students as a resource they can use when reading and writing in the 

classroom. Additional artifacts to be displayed in the museum could include, but should not be limited to: Photographs of the students when they were in 

kindergarten and now, as second graders; vital statistics (if available or using approximations) of their height and weight changes as well as any other visible 

physical changes (e.g., wears glasses, hair is longer/shorter/lighter/darker); a copy (from a library or personal collection) of their favorite book they enjoyed 

hearing or reading when in kindergarten and a favorite book they read or heard over the summer; a sample of a piece of writing they published as kindergarteners 

from their portfolios and a current sample of writing. As peers and members of the school community tour the “museum”, students will take on many roles: They 

will act as docents as they lead small groups through a tour of the displays and as resident experts as they talk specifically about their entry piece displayed in the 

museum. With adult guidance and prompting, students will work with a local expert to aid in the design of a virtual tour of their museum. The virtual tour will 

include an overall tour of the whole museum as well as individual interviews with the student authors as they describe the growth they have made since they 

began their reading and writing careers as kindergarteners. With the appropriate consents, the virtual tour will be available on the school and classroom website.  

  

Unit One: “What I Know As a Reader That I Did Not Know Before” Handbooks and Museum 

Timeline: 5 Weeks 

Ask and answer such questions as who, what, where, 

when, why, and how to demonstrate understanding of 

key details in a text. CC2RI1 

 

Identify the main topic of a multi-paragraph text as 

well as the focus of specific paragraphs within the 

text. CC2RI2 

 

Describe how characters in a story respond to major 

events and challenges. CC2RL3 

 

Describe the overall structure of a story, including 

describing how the beginning introduces the story and 

the ending concludes the action. CC2RL5  

 

Tell a story or recount an experience with appropriate 

Big Ideas: 

Language captures and records 

human experiences, aspirations, and 

imagination. 

 

Writing is a tool for thinking, solving 

problems, exploring issues, 

constructing questions, and 

addressing inquiry. 

 

Communication is an active, not a 

passive, process in which we 

exchange meaning with others. 

 

 

 

Essential Questions: 

Why should I think about, 

review, and seek to understand 

how my reading skills have 

changed over time? 

 

How can the evaluation of what 

I know as a reader help me set 

reading goals for the future?  

 

What connections do I make as 

I read? 

 

What do I do when I am 

confused about what I am 

reading or hearing? 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Brainstorming/Concept 

Mapping 

Anchor Charts 

Anecdotal Records 

Goal Setting 

Self Assessments 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

facts and relevant, descriptive details, speaking 

audibly in coherent sentences. CC2SL4 

 

Demonstrate command of the conventions of standard 

English grammar and usage when writing or 

speaking. CC2L1 

 

Write informative/explanatory texts in which they 

introduce a topic, use facts and definitions to develop 

points, and provide a concluding statement or section. 

CCKW2 
 

Write narratives in which they recount a well-

elaborated event or short sequence of events, include 

details to describe actions, thoughts, and feelings, use 

temporal words to signal event order, and provide a 

sense of closure. CC2W3  

 

 

 

 

 

How can I use context to read a 

word, phrase, or sentence for 

understanding and meaning? 

 

How do rules of language affect 

communication?  

 

How can we use a variety of 

models to express our learning 

and knowledge? 

 

Learning Targets: 

I can… 

 Write a text that is 

narrative ordered by time. 

 Tell one part, idea, or 

group of ideas on each 

page of a book. 

 Present ideas clearly in 

speaking and writing. 

 Understand how the 

purpose of the writing 

influences the selection of 

genre. 

 Understand how the 

writing meets the needs of 

a specific reader or 

audience. 

 Include graphics or 

illustrations as appropriate 

to the text. 

 

 

 

 

Reflection Questions 

Surveys 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

 

Reading and writing 

handbooks scored with the 

DDOE Informative Writing 

Rubric 

 

Personal narrative about 

their most powerful memory 

of reading scored with the 

DDOE Narrative Writing 

Rubric  
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Fall Expedition: Cycles of Life 

 

Students will begin to see themselves in connection to others through their relationship to the larger, intergenerational community and natural world. Exploration 

of different life cycles (human and inset) will provide students with a wide range of understanding and knowledge by focusing on two life cycles that are similar 

in structure yet vastly different.  Students will visit a local nursing home in the community in order to build relationships and connections as well as learn from 

the members in residence. Through frequent visits, students will engage in conversations, read with, listen to stories of their own lives as told by the residents, 

interview a mentor who is a resident of the nursing home community, and write about a moment in their mentor’s life.  

 

The text, Wilfrid Gordon McDonald Partridge by Mem Fox (ISBN-10: 091629126X), will serve as a mentor text and springboard as students prepare to visit the 

nursing home community and meet their mentors. Through repeated reading activities, interactive read-aloud and discussion, and shared and performance 

reading, students will notice the poignant moments in Mem Fox’s text and discuss ways to include not only the ideas for gathering memories from another person 

but also the craft techniques in their own writing about and with their nursing home mentors. Techniques found in Mem Fox’s story include: Word choices and 

how they make the student feel, how punctuation can build suspense (ellipses, dash marks, or commas) or add emphasis, by varying sentence length, using 

sensory images, comparison, repetition, sound words, and small actions. Students and their nursing home mentors will engage in “memory walks” (if physically 

possible) or “virtual memory walks” (if not). These “walks” will ask the mentors to reflect on questions such as “What does this place (object, person, idea) mean 

to me?” As the nursing home mentors share their lives with the students, students will collect “artifacts” (copies of originals if possible) from their mentors lives 

such as photographs, answers to interview questions, stories, objects, memories, and letters that are essential to the person they are interviewing. 

 

During the second part of this expedition, students will form insect “clubs” as they research and study the life cycle of an insect. Clubs will choose a name, create 

and maintain a club folder for post-its, ideas, and collaborative work in order to produce a presentation using technology such as animoto, a video slide show 

with music, or other virtual tool of choice in order to demonstrate all they have learned from reading about their insect with the larger goal being for students to 

show their process of discovering information. Each club will gather information from approved internet sites as well as gathering a non-fiction text set on a 

particular insect. Students will collaboratively study many nonfiction texts written about their insect in order to compare and contrast the information and 

illustrations within them.  

Unit Two: Generations: A Partnership With Local Nursing Home Mentors, An Interview And Collaborative Writing Experience     

Timeline:  5 Weeks 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Describe how characters in a story respond to major 

events and challenges. CC2RL3 Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action. CC2RL5 

 

Acknowledge differences in the points of view of 

characters, including by speaking in a different voice 

for each character when reading dialogue aloud. 

CC2RL6 
 

Decode regularly spelled two-syllable words with long 

vowels. CC2RF3c 

 

Decode words with common prefixes and suffixes. 

CC2RF3d 
 

Identify words with inconsistent but common spelling-

sound correspondences. CC2RF3e 

 

Recognize and read grade-appropriate irregularly 

spelled words. CC2RF3f 

 

Describe the connection between a series of historical 

events, scientific ideas or concepts, or steps in 

technical procedures in a text. CC2RI3 

 

 Write narratives in which they recount a well-

elaborated event or short sequence of events, include 

details to describe actions, thoughts, and feelings, use 

temporal words to signal event order, and provide a 

sense of closure. CC2W3 

  

 Recount or describe key ideas or details from a text 

read aloud or information presented orally or through 

other media. CC2SL2 

  

 Ask and answer questions about what a speaker says 

in order to clarify comprehension, gather additional 

information, or deepen understanding of a topic or 

issue. CC2SL3 

Big Ideas: 

I can use my own experiences to 

make a connection to another person. 

 

The audience with whom we are 

communicating shapes how we will 

communicate. 

 

As members of a community, we 

have the capacity and responsibility 

to affect our own lives and those of 

others in our world. 

 

Authors make intentional choices 

that are designed to produce a desired 

effect on the reader. 

 

People communicate both verbally 

and non-verbally.  

 

 

 

 

 

Essential Questions: 

How can I become an effective 

communicator? 

 

How do I know when I am 

communicating clearly? 

 

What do I do when it is difficult 

to communicate? 

 

How can I be successful 

collaborating with my peers 

and mentor? 

 

How can I analyze a story? 

 

What can I learn by studying a 

“mentor or springboard” text? 

 

What is the relationship 

between speaker and listener 

(e.g., interviewer and 

interviewee)? 

 

How can I demonstrate 

understanding and respect for 

others? 

 

Learning Targets: 
I can… 

 Recognize new meanings 

for known words by using 

context. 

 Recognize and actively 

work to solve new 

vocabulary words. 

 Make connections to prior 

knowledge. 

Suggested Formative 

Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Brainstorming/Concept 

Mapping 

Anchor Charts 

Anecdotal Records 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Talking point checklists 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 

Checklist for interviewing 

and reflections on the 

process 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

  

 Tell a story or recount an experience with appropriate 

facts and relevant, descriptive details, speaking 

audibly in coherent sentences. CC2SL4 

  

Produce complete sentences when appropriate to task 

and situation in order to provide requested detail or 

clarification. CC2SL6 

 Express opinions about 

new learning or interesting 

facts. 

 Engage in the turn taking 

of conversation. 

 Use appropriate ways to 

get a turn. 

 Maintain a clear focus on 

the important or main ideas 

when speaking. 

 Ask questions for 

clarification to gain 

information. 

 Create effective interview 

questions using appropriate 

question stems. 

 

Write an oral history 

narrative about the mentor’s 

life scored with the DDOE 

Narrative Writing Rubric  

 

 

Unit Three: Collaborative Research Project- Cycles of Life: Insects: Looking at the Natural World  

Timeline:  6 Weeks 

Identify the main topic of a multi-paragraph text as 

well as the focus of specific paragraphs within the 

text. CC2RI2 

 

Determine the meaning of words and phrases in a text 

relevant to a grade 2 topic or subject area. CC2RI4 

 

Know and use various text features (e.g., captions, 

bold print, subheadings, glossaries, indexes, electronic 

menus, icons) to locate key facts or information in a 

text efficiently. CC2RI5 

 

Explain how specific images (e.g., a diagram showing 

how a machine works) contribute to and clarify a text. 

CC2RI7 

 

Describe how reasons support specific points the 

author makes in a text. CC2RI8 

9.   

Big Ideas: 

Good researchers start with a clear 

purpose, topic, and audience when 

doing research. 

 

Good research comes from a variety 

of sources. 

 

Good researchers check information 

for accuracy and validity. 

 

Good researchers employ strategies 

to help them research information. 

 

Written communication of inquiry 

represents solutions to problems, 

clarifications of issues, and answers 

to questions. 

 

Essential Questions: 

What strategies do I use when I 

do not understand what I am 

reading? 

 

How do I know when or if I do 

not understand what I am 

reading? 

 

Why do I need to evaluate what 

I read? 

 

How do I prepare for reading 

and writing? 

 

What new meaning did I make 

from combining evidence in the 

text and my background 

knowledge? 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Brainstorming/Concept 

Mapping 

Anchor Charts 

Anecdotal Records 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Talking point checklists 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Compare and contrast the most important points 

presented by two texts on the same topic. CC2RI9 

 

Write informative/explanatory texts in which they 

introduce a topic, use facts and definitions to develop 

points, and provide a concluding statement or section. 

CCKW2 
 

Determine or clarify the meaning of unknown and 

multiple-meaning words and phrases based on grade 2 

reading and content, choosing flexibly from an array 

of strategies. CC2L4 

 

Use sentence-level context as a clue to the meaning of 

a word or phrase. CC2L4a 

 

Determine the meaning of the new word formed when 

a known prefix is added to a known word (e.g., 

happy/unhappy, tell/retell). CC2L4b 

 

Use a known root word as a clue to the meaning of an 

unknown word with the same root (e.g., addition, 

additional). CC2L4c 

 

Use knowledge of the meaning of individual words to 

predict the meaning of compound words (e.g., 

birdhouse, lighthouse, housefly; bookshelf, notebook, 

bookmark). CC2L4d 

 

Use glossaries and beginning dictionaries, both print 

and digital, to determine or clarify the meaning of 

words and phrases. CC2L4e 

 

Demonstrate understanding of word relationships and 

nuances in word meanings. CC2L5 

 

Identify real-life connections between words and their 

use (e.g., describe foods that are spicy or juicy). 

To be effective, writing must be a 

sufficiently developed, coherent unit 

of thought. 

 

 

 

 

 

 

 

 

Learning Targets: 
I can… 

 Recognize when I need 

more information is needed 

to understand a text. 

 Use graphics such as labels 

and captions for pictures 

and simple diagrams to 

help me understand. 

 Use readers’ tools (table of 

contents, headings, and 

glossary) to find 

information. 

 Use root words to help 

determine the meaning of a 

word 

 Vary pace of silent reading 

to increase comprehension. 

 Use text structure to 

predict the outcome of a 

narrative. 

 Use text tools like 

glossaries and dictionaries 

 Gain new knowledge from 

nonfiction text 

 Notice the way pictures are 

used to communicate 

meaning. 

 Express opinions about the 

quality of a text. 

 Agree or disagree with the 

ideas in a text. 

 

 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

White Board response 

 

Summative Assessments: 

Participation in and 

completion of literacy 

project 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

 

Insect Research Project 

scored with the DDOE 

Informative Writing Rubric  
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

CC2L5a 
 

Distinguish shades of meaning among closely related 

verbs (e.g., toss, throw, hurl) and closely related 

adjectives (e.g., thin, slender, skinny, scrawny).. 

CC2L5b 
 

Participate in collaborative conversations with diverse 

partners about grade 2 topics and texts with peers and 

adults in small and larger groups. CC2SL1 

 

Build on others' talk in conversations by linking their 

comments to the remarks of others. CC2SL1b 

 

Unit Four: Celebration of Learning Event 

Timeline:  1 Week 

Produce and expand complete sentences in shared 

language activities throughout the presentation. 

CCKL1f 
 

Use knowledge of language and its conventions when 

writing, speaking, reading, or listening. CC2L3 

 

Compare formal and informal uses of English. 

CC2L3a 
 

Use words and phrases acquired through 

conversations, reading and being read to, and 

responding to texts, including using adjectives and 

adverbs to describe (e.g., When other kids are happy 

that makes me happy). CC2L6 

 

Participate in collaborative conversations with diverse 

partners about kindergarten topics and texts with peers 

and adults in small and larger groups. CCKSL1 

 

Continue a conversation through multiple exchanges. 

CCKSL1b 

Big Ideas 

Effective communicators use a 

variety of modes of expression to 

express and receive meaning, 

including both verbal and non-verbal 

language. 

 

The audience with whom we are 

communicating shapes how we will 

communicate and the means through 

which we communicate. 

 

Effective communication demands 

clear, concise, coherent, and accurate 

writing and speaking skills. 

 

 

 

 

 

 

Essential Questions: 

How can I become an effective 

communicator? 

 

How do I know when I am 

communicating clearly? 

 

How do I know when I am not 

communicating clearly? 

 

How will I capture and 

maintain the audience’s 

attention? 

 

How should I say this word, 

phrase, and/or sentence? 

 

 

Learning Targets: 
I can… 

 Use conventions of 

respectful speaking. 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Talking point checklists 

Collaborative Activities 

Reflection Questions 

Rubrics 

Visual Representation of 

work 

 

Summative Assessments: 

Participation in celebration 

of learning event and 

completion of integrated 

literacy projects 

Running Records 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

 

Add drawings or other visual displays, using 

technology to enhance learning, to descriptions as 

desired to provide additional detail. CCKSL5 

 

Speak audibly and express thoughts, feelings, and 

ideas clearly. CCKSL6 

 

 

 Speak at an appropriate 

volume-not too loud but 

loud enough to be heard 

and understood by others. 

 Use appropriate ways to 

get a turn. 

 Show enthusiasm while 

speaking about a topic. 

 Show confidence when 

presenting. 

 Maintain a clear focus on 

the important or main ideas 

when speaking. 

 Use language appropriate 

to oral presentation words 

(rather than literary 

language or slang). 

 Tell stories and present 

facts in an interesting way. 

 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

Rubrics 

 

Intercession: Fairy Tale Character Transformations 

Many contemporary stories have their roots in Fairy Tales, Folktales, and Fables. As students read multiple adaptations of text from all over the world they will 

begin the foundational work that will open up their thinking across archetypes, big messages, and authorial intent. Fairy tales, folktales, and fables are used as 

teaching texts because they tend to feature characters with clearly defined, often exaggerated traits. They provide a basis for studying plot structure and character 

types in addition to searching for morals and lessons in any story. Students will be introduced to a few archetypes, and then identify others on their own.  As 

students think about what it means to be one kind of character or another (villain, hero, sidekick, wise adviser, or the trickster) they will explore the role the 

character plays to help predict what is going to happen. Through thinking more categorically about characters and different types of personality types in the 

world students deepen their understanding of the different types and roles of characters in stories. As students rehearse and plan their writing, they will pay 

careful attention to the language and structure found in these types of texts such as; writing with complex sentences by beginning a sentence that tells when or 

where or under what conditions or with what sorts of feelings, someone did something; things in fairy tales often come in threes (sons, daughters, wishes, pigs, 

incantations); they follow a pattern that typically begins with “Once upon a time, long, long ago, in some setting, in some situation, there lived someone with an 

unusual trait”; the main character will have cares, worries, wants- and that these will probably lead to troubles;  and there usually is a sentence that marks the 

beginning of a turning point: “But then, one day….” Working with partners, students will delve into structure and themes as they create a digital fairy tale to 

share with their peers and the school community and a fairy tale debate will require students to interpret the moral lesson the character learns or the lesson the 

author is trying to teach. A visiting artist, a local actor, will work with the students to hone their improvisational skills for A “Day at the Improv”: A venue that 

will showcase students growing vocabulary as they present short, improvisational dramas. These improvisational mini-dramas will focus on the use of precise 

words that more accurately describe the character; “Show us if the villain is ‘mad’ or ‘frustrated’, and what is the difference?” or “Pretend you are Little Bill 

(Franklin, or Junie B. Jones) and you are waiting for the bus and you are being obnoxious. What are you thinking? Doing? Now turn and act with your partner(s). 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Try again, but this time you are confused, Try again, as melancholy”.  

 

Students will work in pairs to collaboratively create a digital fairy tale. This will require the student to understand the elements/characteristics of a fairy tale; 

decide on the characters, setting, problem, and solution they will use; create a story board mapping out the major events; cycle through the writing process; use 

Kid Pix Deluxe (or similar product) to create illustrations: and use technology such as iMovie, Photo Story 3, or Movie Maker to create a digital fairy tale. 

Digital fairy tales will require students to create and insert pictures, narrate, and provide a sound track for their story. Writing lessons will focus on the language 

found in fairy tales such as, “Once upon a time…” and “But then, one day…” or “Not long after that”; writing with complex sentences by beginning a sentence 

the tells when or where or under what conditions or with what sorts of feelings, someone did something. Students will be taught how to revise before they 

actually write, revise as they plan, and where to start the story (close to the main action); questions good writer’s ask, “Where in the sequence of events will my 

story start?” and “What exactly will the main character be doing or saying when the story starts?”; as well as how to become the main character by mentally 

acting out what that character does, thinks, and says, while scribing this mental movie onto the page. Once students have envisioned other ways in which the 

story could go, the focus will shift to how to use planning booklets and story boards, with the goal being for students to work towards storytelling and not 

summarizing by dramatizing and then writing. Students will explore the characters in their fairy tale as they prepare to create their digital fairy tale through 

activities and mini-lessons that could include:  List characters and corresponding descriptive words/phrases; write a short letter to their character; create a 

timeline of events; use a Venn diagram to compare/contrast characters; design the set of the fairy tale by designing a new home for their character; act out the 

character; pretend the character is being interviewed by a reporter; create a theme song for the fairy tale; or create a map of the setting of the fairy tale. 

 

Unit Five : Fairy Tales 

Timeline: 4 weeks 

Ask and answer such questions as who, what, where, 

when, why, and how to demonstrate understanding of 

key details in a text. CC2RL1 

 

Recount stories, including fables and folktales from 

diverse cultures, and determine their central message, 

lesson, or moral. CC2RL2 

 

Describe how characters in a story respond to major 

events and challenges. CC2RL3 

 

Describe the overall structure of a story, including 

describing how the beginning introduces the story and 

the ending concludes the action. CC2RL5 

 

Acknowledge differences in the points of view of 

characters, including by speaking in a different voice 

for each character when reading dialogue aloud. 

CC2RL6 

Big Ideas: 

Each genre of literature, including 

fairy tales, has an identifiable set of 

unique characteristics or elements.  

 

When writing a fairy tale, the author 

must use the characteristics or 

features of that genre.    

 

Authors develop characters with 

vivid description to help the reader 

imagine the character. 

 

Readers have differing opinions 

about the texts they read and support 

their opinions with evidence from the 

text. 

 

 

Essential Questions: 

How do writers describe 

characters to capture a reader’s 

imagination?  

 

What do the actions and 

dialogue from a character tell 

me about what that character is 

like? 

 

How can I use the features of a 

genre to help me comprehend 

the story?    

 

Learning Targets: 

I can… 

 Ask questions to deepen 

my understanding of a 

literary text. 

Formative Assessments: 

Self assessments/ reflections 

in journals  

Collaborative activities  

Quick checks (e.g., entrance 

and exit cards)  

Summarizing  

Reflection questions  

Surveys  

Pictures and art 

Learning logs  

Graphic organizers  

Interactive word walls  

Participation in and 

completion of literacy 

centers 

Running records  
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

 

Use information gained from the illustrations and 

words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot. 

CC2RL7 

 

Compare and contrast two or more versions of the 

same story (e.g., Cinderella stories) by different 

authors or from different cultures. CC2RL9 

 

Write opinion pieces in which they introduce the topic 

or book they are writing about, state an opinion, 

supply reasons that support the opinion, use linking 

words (e.g., because, and, also) to connect opinion and 

reasons, and provide a concluding statement or 

section. CC2W1 

 

Production and Distribution of Writing: With 

guidance and support from adults and peers, focus on 

a topic and strengthen writing as needed by revising 

and editing. CC2W5 

 

Use words and phrases acquired through 

conversations, reading and being read to, and 

responding to texts, including using adjectives and 

adverbs to describe (e.g., When other kids are happy 

that makes me happy). CC2L6 

 

Recount or describe key ideas or details from a text 

read aloud or information presented orally or through 

other media. CC2SL2 

 

Tell a story or recount an experience with appropriate 

facts and relevant, descriptive details, speaking 

audibly in coherent sentences. CC2SL4 

 

Create audio recordings of stories or poems; add 

drawings or other visual displays to stories or recounts 

 

 

 

 

 

 

 Answer questions using 

specific details from 

literary text. 

 Describe the characters in 

a story (traits, motivations, 

feelings). 

 Explain how a character’s 

actions contribute to the 

events in the story. 

 Retell a story using key 

details from the text. 

 Identify the main message 

or lesson of a story using 

key details from the text. 

 Determine the meaning of 

words using clues from the 

story. 

 Identify literal and 

nonliteral language in a 

story. 

 Distinguish between a 

narrator or character’s 

point of view and my own. 

 Use literary terms to 

describe parts of a story or 

poem (e.g., chapter, scene 

stanza). 

 Describe how parts of a 

story build on one another. 

 Introduce the topic of my 

opinion piece. 

 Create an organizational 

structure that lists reasons 

for my opinion. 

 Identify reasons that support 

my opinion. 

 Construct a concluding 

Summative Assessments: 

Participation in and 

completion of literacy 

projects 

Self-assessments/reflections 

in journals  

Collaborative activities  

Quick checks (e.g., entrance 

and exit cards)  

Summarizing  

Reflection questions  

Surveys  

Pictures and art 

Learning logs  

Graphic organizers  

Interactive word walls  

Participation in and 

completion of literacy 

centers 

 

Opinion writing about their 

favorite fairy tale and 

character scored with the 

DDOE Argumentative 

Writing Rubric 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

of experiences when appropriate to clarify ideas, 

thoughts, and feelings. CC2SL5 

 

Demonstrate command of the conventions of Standard 

English grammar and usage when writing or 

speaking. CC2L1 

 

Demonstrate command of the conventions of Standard 

English capitalization, punctuation, and spelling when 

writing. CC2L2 

 

Read on-level text with purpose and understanding. 

CC2RF4a 

 

statement or section for my 

opinion piece. 

 Craft narrative texts about 

real or imagined 

experiences or events.  I can 

 Establish a situation. 

 Introduce the narrator 

and/or characters of my 

narrative. 

 Organize events in an order 

that makes sense in my 

narrative. 

 Use descriptive words to 

show the actions, thoughts, 

and feelings of my 

characters. 

 Use transitional words and 

expressions to show passage 

of time in a narrative text. 

 Write a conclusion to my 

narrative. 

 With support from peers and 

adults, I can use the writing 

process to plan, revise, and 

edit my writing. 

 Demonstrate fluency when 

reading stories or poems for 

an audio recording. 

 

Unit Six: Fairy Tale Storyboard and Digital Fairy Tale 

Timeline: 2 weeks 

Describe the overall structure of a story, including 

describing how the beginning introduces the story and 

the ending concludes the action. CC2RL5 

 

Ask and answer questions about what a speaker says 

in order to clarify comprehension, gather additional 

Big Ideas: 

Different forms of writing are 

appropriate for different purposes 

and audiences and have different 

features. 

 

Essential Questions: 

In what order should this 

material be arranged? 

 

What is the overall message I 

wish to convey to the audience? 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

information, or deepen understanding of a topic or 

issue. CC2SL3 

 

Describe the overall structure of a story, including 

describing how the beginning introduces the story and 

the ending concludes the action. CC2RL5 

 

Use information gained from the illustrations and 

words in a print or digital text to demonstrate 

understanding of its characters, setting, or plot. 

CC2RL7 

 

 Write narratives in which they recount a well-

elaborated event or short sequence of events, include 

details to describe actions, thoughts, and feelings, use 

temporal words to signal event order, and provide a 

sense of closure. CC2W3 

 

With guidance and support from adults, use 

technology to produce and publish writing (using 

keyboarding skills) as well as to interact and 

collaborate with others.  CC.3.W.6 

 

Writers need to choose their 

words/language with care, depending 

on the content, purpose and audience. 

Writers need to use correct spelling, 

punctuation, and capitalization. 

 

Effective collaboration requires that 

we use what we know in order to 

compromise, cooperate, and show 

mutual respect. 

 

 

 

 

 

 

 

 

 

How does the character feel (at 

this point) and how should I 

convey that emotion? 

 

What creative elements can we 

include in our production? 

 

How can collaboration 

contribute to our success? 

 

Why is it important to use 

correct spelling? 

 

How can usage of spelling rules 

and patterns improve my 

writing? 

 

Learning Targets: 

I can… 

 Listen attentively to 

presentations by the 

teacher and fellow students 

and be able to identify the 

main idea. 

 Understand and interpret 

information presented in 

visual media. 

 Relate or compare one’s 

own knowledge and 

experience with 

information from other 

speakers. 

 Show enthusiasm while 

speaking about a topic. 

 Show confidence when 

presenting. 

 Use language from stories 

Brainstorming/Concept 

Mapping 

Anchor Charts 

Anecdotal Records 

Goal Setting 

Self Assessments 

Talking point checklists 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 

Participation in and 

completion of literacy 

projects 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

when retelling. 

 Use describing words. 

 Demonstrate understanding 

or story structure 

 Engage in role- play of 

characters or events 

encountered in stories. 

 

Inventories 

Portfolios 

 

Digital fairy tale scored with 

the DDOE Narrative 

Writing Rubric 

 

Second Grade Spring Expedition: Native Americans 

During this expedition, students will explore the Native Americans native to Delaware, the Lenape Tribe, and other groups of Eastern Woodland Native 

Americans to develop a deep understanding of how early Americans established a society, relied on the land for food, interacted with settlers and recorded and 

passed on their history. In order to offer a more complex and realistic view of Native Americans, the class thinks deeply about the lives of contemporary Native 

Americans and investigate the notions, beliefs, and ways of life that have changed as well as the cultural traditions that have remained. Students will make visits 

to the Lenape Tribe of Delaware throughout the expedition. Students will also visit the Iron Hill Museum in Newark, DE to extend their learning about the 

history and geography of the Lenape tribe.  

 

The entire second grade will take a trip to the Lenape Tribe Reserve and Museum in Delaware. This museum will allow students to step back in time and walk 

the grounds (as they would appear) of a typical Lenape village. They will be able to see the tasks that children their age would have carried out, observe the hunt, 

examine real artifacts, and see the dress and people in a carefully reconstructed setting. Students will be able to observe the visible changes that beset the people 

after settlers arrived in America – changes in tools, village layouts, and travel.  This fieldwork is essential to the Native American Living magazine product 

because it provides powerful and memorable imagery students can use to create and critique their own representations of Native American life. This fieldwork 

will spark engagement and questions in many students, while also affirming how much learning has already taken place in the classroom. 

 

Students will create a children’s magazine titled Native American Living, which captures essential aspects of historic Lenape (and other eastern woodland tribes) 

culture. Each student will create their own illustration page for the magazine and described their artwork with a well-written caption. Students will be involved in 

a written exercise creating persuasive compositions from the point of view of Native Americans. The structure for the persuasive writing utilizes the “RAFTS” 

structure (focused on: Role, Audience, Format, Topic, Strong Verb). All students will produce two written pieces for display at their Celebration of Learning 

Event. Selected RAFTS documents will be used in the magazine as well: descriptive letters will become an “advice” column, and persuasive letters will make up 

an “opinions” section.  

 

Using Native American Mythology, Memoirs, and Storytelling, students will further their understanding of the Native American Culture. They will use 

conversation as a collaborative tool in understanding what they are reading. Finally, students will spend time celebrating their new knowledge by presenting to 

the class and their guests.  

 

Unit Seven: Research and Native American Living Magazine 

Timeline: 6 weeks 

Recount stories, including fables and folktales from 

diverse cultures, and determine their central message, 
Big Ideas: 

As members of a community, we 
Essential Questions: 

What is a community? 
Formative Assessments: 

Observation 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

lesson, or moral. CC2RL2 

 

Identify the main purpose of a text, including what the 

author wants to answer, explain, or describe. CC2RI6 

 

By the end of year, read and comprehend 

informational texts, including history/social studies, 

science, and technical texts, in the grades 2-3 text 

complexity band proficiently, with scaffolding as 

needed at the high end of the range. CC2RI10 

 

Write opinion pieces in which they introduce the topic 

or book they are writing about, state an opinion, 

supply reasons that support the opinion, use linking 

words (e.g., because, and, also) to connect opinion and 

reasons, and provide a concluding statement or 

section. CC2W1 

 

Write informative/explanatory texts in which they 

introduce a topic, use facts and definitions to develop 

points, and provide a concluding statement or section. 

CC2W2  

 

With guidance and support from adults, use a variety 

of digital tools to produce and publish writing, 

including in collaboration with peers. CC2W6 

 

Participate in shared research and writing projects 

(e.g., read a number of books on a single topic to 

produce a report; record science observations). 

CC2W7 
 

Recall information from experiences or gather 

information from provided sources to answer a 

question. CC2W8 

 

Demonstrate command of the conventions of standard 

English grammar and usage when writing or speaking. 

have the capacity and responsibility 

to affect our own lives and those of 

others in our world. 

 

Communities reflect alternative 

traditions and values that contribute 

to their diversity. 

 

Reading is a way to explore personal 

interests, answer important questions, 

satisfy one’s need for information, 

entertain and be entertained, and 

build understanding of the many 

dimensions of human experience. 

Questioning is at the heart of all 

learning. 

 

Language arts skills enhance the 

ability to think critically. 

Interpretations of text involve linking 

information across parts of a text and 

determining importance of the 

information presented. 

 

There are many reasons to write, 

including writing-to-learn, writing-to 

demonstrate learning, writing-to-

persuade , and writing for authentic 

purposes and audiences. 

 

 

 

 

 

 

 

 

 

How can we demonstrate 

understanding of and respect 

for traditions and values within 

different cultures? 

 

How can people, places, and 

ideas change over time? 

 

How have the actions, ideas, 

and values of people changed 

over time? 

 

How have the cultural and 

physical characteristics of 

places changed over time? 

 

Learning Targets: 
I can… 

 Report information from a 

text or summarize it in a 

few sentences. 

 List significant events in a 

story or ideas in an 

informational text. 

 Provide specific examples 

and evidence from 

personal experience or the 

text.  

 Make notes of new 

information and 

understandings. 

 Express connections to 

prior knowledge, to other 

texts, and to personal 

background or experience. 

 Write about and illustrate 

new information. 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Brainstorming/Concept 

Mapping 

Anchor Charts 

Anecdotal Records 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Talking point checklists 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 

Participation in and 

completion of literacy 

projects 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

CC2L1 
 

Use collective nouns (e.g., group). CC2L1a 

 

Form and use frequently occurring irregular plural 

nouns (e.g., feet, children, teeth, mice, fish). CC2L1b 

 

Use reflexive pronouns (e.g., myself, ourselves). 

CC2L1c 
 

Form and use the past tense of frequently occurring 

irregular verbs (e.g., sat, hid, told). CC2L1d 

 

Use adjectives and adverbs, and choose between them 

depending on what is to be modified. CC2L1e 

 

Produce, expand, and rearrange complete simple and 

compound sentences (e.g., The boy watched the 

movie; The little boy watched the movie; The action 

movie was watched by the little boy). CC2L1f 

 

Demonstrate command of the conventions of standard 

English capitalization, punctuation, and spelling when 

writing. CC2L2 

 

Capitalize holidays, product names, and geographic 

names. CC2L2a 

 

Use commas in greetings and closings of letters. 

CC2L2b 
 

Use an apostrophe to form contractions and frequently 

occurring possessives. CC2L2c 

 

Generalize learned spelling patterns when writing 

words.   CC2L2d 

 

Consult reference materials, including beginning 

 Express opinions about 

new learning or interesting 

facts. 

 Use verbs, adjectives, and 

adverbs 

 Use punctuation when 

writing 

 Use drawings to relate 

important ideas in a text to 

each other or to other texts. 

 Sometimes borrow the 

style or language of a 

writer. 

 Describe the relationships 

between illustrations and 

text. 

 Produce some simple 

graphic representations of 

a story (e.g., story map or 

timeline). 

 

 

reading behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Research article for Native 

American Living magazine 

on how various tribes lived, 

scored with the DDOE 

Informative Writing Rubric 

 

Opinion RAFT pieces from 

the perspective of a Native 

American scored with the 

DDOE Argumentative 

Writing Rubric 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

dictionaries, as needed to check and correct spellings. 

CC2L2e 

 

Unit Eight: Native American Mythology, Storytelling, and Memoirs 

Timeline: 3 weeks 

Ask and answer such questions as who, what, where, 

when, why, and how to demonstrate understanding of 

key details in a text.  CC.2.R.L.1 

 

Recount stories, including fables and folktales from 

diverse cultures, and determine their central message, 

lesson, or moral.  CC.2.R.L.2 

 

Describe how words and phrases (e.g., regular beats, 

alliteration, rhymes, repeated lines) supply rhythm and 

meaning in a story, poem, or song.  CC.2.R.L.4 

 

By the end of the year, read and comprehend 

literature, including stories and poetry, in the grades 2-

3 text complexity band proficiently, with scaffolding 

as needed at the high end of the range. CC2RL10 

 

Ask and answer such questions as who, what, where, 

when, why, and how to demonstrate understanding of 

key details in a text. CC2RI1 

 

Know and apply grade-level phonics and word 

analysis skills in decoding words. CC2RF3 

 

Distinguish long and short vowels when reading 

regularly spelled one-syllable words. CC2RF3a 

 

Know spelling-sound correspondences for additional 

common vowel teams. CC2RF3b 

 

Read with sufficient accuracy and fluency to support 

comprehension. CC2RF4 

 

Big Ideas: 

Storytelling and the culture behind it 

 

Learning about people through 

memoirs 

 

Mythology 

 

Storytelling is an ancient tradition.  

 

Oral history was the first history.  

 

Myths provide explanations for how 

things came to be.  

 

 

 

 

 

 

 

 

Essential Questions: 

How did people learn about 

new things before books? 

 

How do storytellers tell their 

stories? 

 

What is the difference between 

mythology and modern day 

stories? 

 

What is a memoir? 

 

How can we learn from 

mythology? 

 

Learning Targets: 
I can… 

 Understand stories told 

though storytelling 

 Understand stories told 

though mythology 

 Recognize culture as it 

effects stories 

 Find the significance of 

cultural origins in Native 

American stories 

 Learn about a person 

though their memoir 

 Use conversation with my 

peers and adults to 

understand new text 

 Have appropriate 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Brainstorming/Concept 

Mapping 

Anchor Charts 

Anecdotal Records 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Talking point checklists 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Read on-level text with purpose and understanding. 

CC2RF4a 
 

Read on-level text orally with accuracy, appropriate 

rate, and expression on successive readings. 

CC2RF4b 
 

Use context to confirm or self-correct word 

recognition and understanding, rereading as necessary. 

CC2RF4c 
 

Participate in collaborative conversations with diverse 

partners about grade 2 topics and texts with peers and 

adults in small and larger groups. CC2SL1  

 

Follow agreed-upon rules for discussions (e.g., 

gaining the floor in respectful ways, listening to others 

with care, speaking one at a time about the topics and 

texts under discussion). CC2SL1a  

 

Comprehension and Collaboration: Build on others’ 

talk in conversations by linking their comments to the 

remarks of others. CC2SL1b 

 

Ask for clarification and further explanation as needed 

about the topics and texts under discussion. CC2SL1c  

 

conversations with my 

peers about a topic 

 Ask for help with I don’t 

understand a topic or 

something I’m reading 

 Notice new and interesting 

words, and actively add 

them to speaking or writing 

vocabulary. 

 Use content to derive 

meaning of new words. 

 Self-correct when errors 

detract from the meaning 

of the text. 

 Quickly and automatically 

solve most words in the 

text in a way that supports 

fluency. 

 

Participation in and 

completion of literacy 

projects 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Collaborative oral 

storytelling activity and 

drum circle 

Unit Nine: Celebration of Learning Exhibition  

Timeline: 1 week 

Use words and phrases acquired through 

conversations, reading and being read to, and 

responding to texts, including using adjectives and 

adverbs to describe (e.g., When other kids are happy 

that makes me happy). CC2L6 

 

Tell a story or recount an experience with appropriate 

facts and relevant, descriptive details, speaking 

audibly in coherent sentences. CC2SL4 

Big Ideas: 

Communication changes according 

to audience and purpose. 

 

Communication is a lifelong process, 

requiring reflective thinking and 

interaction. 

 

Skilled speakers identify information 

Essential Questions: 

How does audience affect 

speaking style? 

 

Why is it important to organize 

and plan what I am going to 

say? 

 

How does my personal 

Formative Assessments: 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Goal Setting 

Self-Assessments 

Talking point checklists 

Collaborative Activities 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

 

Use knowledge of language and its conventions when 

writing, speaking, reading, or listening. CC2L3 

 

Compare formal and informal uses of English. 

CC2L3a 
 

Use words and phrases acquired through 

conversations, reading and being read to, and 

responding to texts, including using adjectives and 

adverbs to describe (e.g., When other kids are happy 

that makes me happy). CC2L6 

 

important enough to share and make 

that information understandable and 

though provoking. 

 

Speaking is a way to express thinking 

and knowledge in all content areas. 

 

 

 

 

 

experience impact how I 

interpret what I hear? 

 

What is the overall message I 

wish to convey to the audience? 

 

Learning Targets: 

I can… 

 Use conventions of 

respectful speaking. 

 Speak at an appropriate 

volume-not too loud but 

loud enough to be heard 

and understood by others. 

 Read aloud and discuss 

own writing with others. 

 Use illustrations as 

appropriate to 

communicate meaning. 

 Share my learning with a 

group 

 

Summarizing 

Reflection Questions 

Surveys 

 

Summative Assessments: 

Participation in and 

completion of Celebration of 

Learning Events 

Portfolios 

 

Reflective writing on the 

expedition and learning 

targets 

 

Second Grade End-Of-The-Year Off-Expedition : Poetry Jam! 
Students will become poets for this end-of-the-year project. Poets write from the heart and teach all of us to look at the world differently. They help us celebrate 

small beauties. They inspire us to be outraged over injustices great and small. Therefore, as this school year draws to a close, students will focus on the work that 

poets do in the world, the way poets love the world through words, the way poems sustain us during hard times, the way poets express outrage and grief and joy, 

how poems can connect our hearts and minds to one another as they find significance in the ordinary details of their lives: In the playground trees, recess bell, 

math test, or best friend moving away, hiding in the details of their lives.  The students will become immersed in poetry: Poems that line the bookshelves with 

popular anthologies, poems displayed around the classroom, for example, a poem about a pencil sharpener “Pencil Sharpener,” by Zoe Ryder White is found by 

the pencil sharpener or “The Drinking Fountain,” by Ken Nesbitt is placed by the drinking fountain in the hallway or in the cafeteria, highlighting a Poem of the 

Day, looking at images or going on observation walks (nature walks, community walks, building walks) with Tiny Topics notebooks  in hand. Different types of 

poems will be explored and developed: “found” poems created by leafing through magazines to find words and photos that could be cut out and taped in ways 

that say something profound, drawing images that come to mind as students read and/or listen to a couple of especially powerful poems, explore the imagery of a 

poem with the whole class and consider the different viewpoints of students, looking at little objects (e.g., a pine cone) to see the object with a “poet’s eyes”, and 

sharing their messages with readers through ideas, sounds, and visual images. Students will publish their poetry in a variety of ways such as the creation of a 

class anthology of poems. Students will select a poems for an anthology by picking their favorite, most polished work and possibly including the mentor poems 

that inspired their work, not necessarily choosing poems on a common theme, create illustrations to match the central images of their poem(s), and/or rehearsing 

performances to deliver their poetry so that the meaning is clear to the audience. Students can post their published poems around the school for everyone to see 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

and read throughout the day. A culmination activity such as a Poetry SLAM!, but in this case, a Poetry JAM! will provide an opportunity for students to 

participate in an authentic poetry reading (perhaps in a local café or coffee house), snapping their fingers instead of clapping as a way to show appreciation for 

the poet, setting poems to music, or using visual aids to enhance their poetry. Professionals are encourage to visit the America SCORES website 

(http://www.americascores.org)  to learn more about this organization and their national poetry slam hosted each year. Students can view their same-age peers on 

videos at this website as well as on www.youtube.com (key words, poetry slam or poetry jam). (America SCORES Organization Mission Statement: To inspire 

urban youth to lead healthy lives, be engaged students, and have the confidence and character to make a difference).  The White House played host to what was 

possibly the first Poetry Jam held there on May 12, 2009. Information and links can be found at the following: http://www.whitehouse.gov/video/President-and-

Mrs-Obama-Open-White-House-Poetry-Jam. 

 

Unit Ten: Poetry Reading, Writing, and JAM! 

Timeline: 2 weeks 

Production and Distribution of Writing: With 

guidance and support from adults, use a variety of 

digital tools to produce and publish writing, including 

in collaboration with peers. CC2W6 

 

Use knowledge of language and its conventions when 

writing, speaking, reading, or listening. CC2L3 

 

Compare formal and informal uses of English. 

CC2L3a 
 

By the end of the year, read and comprehend 

literature, including stories and poetry, in the grades 2-

3 text complexity band proficiently, with scaffolding 

as needed at the high end of the range. CC2RL10 

Big Ideas: 

Poetry employs a variety of 

techniques to enhance effectiveness. 

 

Poems may have multiple meanings. 

 

Poetry is a form of imaginative play, 

expressing creative ideas by means 

of words, body, and/or voice. 

 

 

 

 

 

 

Essential Questions: 

How is poetry different from 

other types of literature? 

 

Who can create poetry? 

 

How will I capture and 

maintain the audience’s 

attention? 

 

What creative elements can I 

include in the presentation of 

my poem? 

 

Learning Targets:. 

I can… 

 Recognize multiple 

meanings of words. 

 Self-correct intonation 

when it does not reflect the 

meaning when reading 

aloud. 

 Demonstrate appropriate 

stress on words, pausing 

and phrasing, intonation , 

and use of punctuation. 

 Self-monitor understanding 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Brainstorming/Concept  

Self Assessments 

Rapid-fire brainstorms 

Talking point checklists 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Surveys 

Visual Representation of 

work 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 

Participation in and 

completion of Celebration of 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

and ask questions when 

meaning is lost. 

 Read aloud with fluency. 

 Reflect meaning with the 

voice through pause, stress, 

and phrasing. 

 Recognize and use a range 

of punctuation, reflecting it 

in the voice while reading 

(period, question mark, 

exclamation mark, comma, 

quotation marks). 

 Speak at an appropriate 

volume in different 

contexts. 

 

Learning Events 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Phonological Awareness 

Inventories 

DIBELS 

Portfolios 

 

Composition of a poem to 

be performed at the Poetry 

Jam! 
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Curriculum Framework ELA 

School: __Mapleton Charter School__  Curricular Tool:  _Various based on unit__ Grade: __3__ Teacher: _________________ 

 
Standards 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Pre-Expedition Work: The Power of Literacy 

This module uses literature and informational text such as My Librarian Is a Camel to introduce students to the power of literacy and how people around the 

world access books. This module is intentionally designed to encourage students to embrace a love of literacy and reading. In Unit 1, students will begin to build 

their close reading skills; students hear stories read aloud and read works in their entirety and excerpts of more challenging writing closely. Students examine the 

main message in literature about individuals and groups from world communities (including the United States) who have gone to great lengths to access 

education. Students will practice identifying the central message and taking notes in the provided categories. Then in Unit 2, students will focus more on what it 

means to be a proficient and independent reader. They will continue to read literature about characters who are motivated to learn to read, overcome struggles to 

learn to read, or are passionate about books and words. Students will assess their strengths and needs as readers, set goals, and begin the yearlong journey of 

becoming proficient and independent readers who have their own “reading superpowers.” (The phrase “reading superpowers” is meant to help third-graders 

understand what is required to demonstrate mastery of the Common Core reading standards.) This unit includes a heavy emphasis on building reading fluency. In 

Unit 3 (the longest), students will delve into geography, and how where one lives in the world impacts how one accesses books. They will continue building 

knowledge and vocabulary related to world geography as they study excerpts from My Librarian Is a Camel, which describes how librarians overcome 

challenges of geography to get books to people. They will apply their learning by writing a simple information report about how people access books around the 

world, focusing on the role of specific librarians or organizations they studied. This writing will be in the form of a bookmark, which students can then give to 

their school or local library.  

 

In the first unit, students will explore the question: “Why do people seek the power of reading?” Through the study of literature, literary nonfiction, and 

informational articles from around the world, and in their own backyards, students will experience the extraordinary lengths to which some people go in order to 

access the power and privilege of reading. Students will learn about and practice how to close read and answer text-dependent questions. They also will 

determine the criteria for a good conversation and practice discussing texts with their peers. Throughout this unit, teachers also will conduct a variety of reading 

assessments on individual students, based on district or school priorities. (This will lay the foundation for students getting to know their own reading powers 

during Unit 2.) As the mid-unit assessment, teachers will gauge students’ ability to collaborate with their peers. Students will begin to build their ability to write 

an informative paragraph using a simple “accordion” structure to help them understand how to develop a topic with facts, definitions, and details. In the end of 

unit assessment, students will demonstrate their ability to organize and record notes about “reading superheroes” throughout the world. 

 

In the second unit, students will explore their own “powers of reading” that help them access text. In the first half of the unit, students will explore fictional 

accounts of people who worked hard to build their reading powers. Students will then refer to the characters in these books as role models of sorts, as they begin 

to assess their own reading abilities. They will use information about their individual strengths and needs as readers to set goals for the development of their 

reading powers, and will write a text-based informational paragraph about their goals. In the second half of the unit, students will focus on one specific “reading 

power”: fluency. They will learn about the importance of fluency, set fluency goals, practice fluency, and demonstrate their fluent reading in the end of unit 

assessment.  

 

In the third unit, students will explore how geography impacts readers’ access to books. All instruction in this unit builds toward the final performance task for 
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Standards 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

the module: an informative “Accessing Books around the World” bookmark. In the first part of the unit, students will read informational texts about world 

geography as they build vocabulary and understanding related to physical features and how physical characteristics of a region influence how people access 

books. Students then will explore external resources that support the power of reading, focusing on the important role of libraries.  

Using the central text, My Librarian Is a Camel, students will read about less conventional ways to access texts and the heroic lengths librarians and community 

members make in order to help others build this power. Students will read about and gather details about one of the countries represented in My Librarian Is a 

Camel and write an informative paragraph that describes how readers in that country access books. In the On-Demand Mid-Unit 3 Assessment, students will read 

a new excerpt from My Librarian Is a Camel and answer a series of text-dependent questions. They will then draw on this research in order to create their 

Accessing Books around the World bookmark. The creation of these bookmarks will be supported by the writing process, with a focus on producing writing in 

which the development and organization are appropriate to task and purpose. Students will have opportunities for critique and revision, culminating in the 

opportunity to publish and share the bookmarks with readers in their school or local library. (Word processing the bookmark text is encouraged, but not 

required.) After students have completed their bookmark, they will complete an On-Demand End of Unit 3 Assessment in which they write a paragraph about a 

different librarian from My Librarian Is a Camel. 

 

Unit One: Seeking the Power of Reading  

Timeline:  4 Weeks 

Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text 

as the basis for the answers. CC3RL1 

 

Recount stories, including fables, folktales, and myths 

from diverse cultures; determine the central message, 

lesson, or moral and explain how it is conveyed 

through key details in the text. CC3RL2 

 

Describe characters in a story (e.g., their traits, 

motivations, or feelings) and explain how their actions 

contribute to the sequence of events. CC3RL3 

 

Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text 

as the basis for the answers. CC3RI1 

 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC3W2 

 

Recall information from experiences or gather 

information from print and digital sources; take brief 

notes on sources and sort evidence into provided 

Big Ideas: 

People overcome great challenges in 

order to access learning and books.  

 

Readers can learn about different 

cultures (people and places) through 

a variety of texts. 

 

Powerful readers have and continue 

to develop a variety of skills. 

 

Readers can learn about different 

cultures (people and places) through 

a variety of texts. 

Essential Questions: 

What is the power of reading 

and education?  

How does where people live in 

the world affect how they 

access reading and books?  

How do people around the 

world access reading and 

books? 

How does reading give us 

power?  

 

Learning Targets: 

I can… 

 Effectively participate in a 

conversation with my peers 

and adults.  

 Ask and answer questions 

about a text.  

 Identify the main message 

or lesson of a story using 

Formative Assessments: 

Collaborative Discussion 

Skills 

Observation of partner 

discussions 

Contributions to 

conversation norms 

Quotes from My Librarian 

Is a Camel 

Close Read recording form 

Reader’s Notes 

Book Selection 

Conversation Criteria 

Checklist 

Student Paragraphs 

Close Read recording form 

Sentence Strips 

Using Context Clues 

Teacher Observation 

Student Notes 

Reading Stamina Ticker 

Information/Evidence 

recording form  
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Standards 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

categories. CC3W8 

 

Write routinely over extended time frames (time for 

research, reflection, and revision) and shorter time 

frames (a single sitting or a day or two) for a range of 

discipline-specific tasks, purposes, and audiences. 

CC3W10 
 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 3 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC3SL1 

 

Follow agreed-upon rules for discussions (e.g., 

gaining the floor in respectful ways, listening to others 

with care, speaking one at a time about the topics and 

texts under discussion). CC3SL1b 

 

Ask questions to check understanding of information 

presented, stay on topic, and link their comments to 

the remarks of others. CC3SL1c 

 

Create engaging audio recordings of stories or poems 

that demonstrate fluid reading at an understandable 

pace; add visual displays when appropriate to 

emphasize or enhance certain facts or details. 

CC3SL5  

 

Speak in complete sentences when appropriate to task 

and situation in order to provide requested detail or 

clarification. (See grade 3 Language standards 1 and 3 

on pages 28 and 29 for specific expectations.) 

CC3SL6 

 

Determine or clarify the meaning of unknown and 

multiple-meaning word and phrases based on grade 3 

reading and content, choosing flexibly from a range of 

key details from the text.  

 Describe the characters in a 

story (their traits, 

motivations, feelings).  

 Explain what I understand 

about the topic being 

discussed.  

 Use what the sentence says 

to help me determine what 

a word or phrase means.  

 Choose texts that interest 

me.  

 Speak in complete 

sentences with appropriate 

detail. 

 Follow our class norms 

when I participate in a 

conversation.  

 Ask questions so I’m clear 

about what is being 

discussed.  

 Construct a closure on the 

topic of an informative/ 

explanatory text.  

 Write routinely for a 

variety of reasons.  

 Document what I learn 

about a topic by taking 

notes.  

 Identify the main message 

of Thank You, Mr. 

Faulkner by reading 

excerpts from the text 

closely. 

 Sort key details from 

Thank You, Mr. Faulkner 

into categories. 

Accordion graphic organizer 

Fluent Reading Criteria 

Checklist 

Student Book Selection 

 

Summative Assessments: 

Vocabulary Cards 

End of Unit 1 Assessment 

Close Reading 

Powerful note-taking on My 

Own 

Mid-Unit 1 Assessment 

Questions from the text 

Mid-Unit 2 Assessment 

End of Unit 2 Assessment 
The Boy Who Loved Words:  
Questions from the Text  

Vocabulary cards 

 

Informational writing about 

literary super heroes scored 

with the DDOE Informative 

Writing Rubric 
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Standards 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

strategies. CC3L4 

 

 I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

 Discuss how the main 

message of Thank You, 

Mr. Faulkner is conveyed 

through key details.    

 Answer questions using 

specific details from Thank 

You, Mr. Faulkner.  

 Identify the main message 

of The Boy Who Loved 

Words by reading excerpts 

from the text closely. 

 Describe what the main 

character wanted and what 

he did.  

 Sort key details from The 

Boy Who Loved Words 

into categories.  

 Discuss how the main 

message of The Boy Who 

Loved Words is conveyed 

through key details.     

 Answer questions using 

details from The Boy Who 

Loved Words.   

 Identify the main message 

of The Incredible Book-

Eating Boy.  

 Make connections between 

my life, other books, or 

ideas to help me 

understand The Incredible 

Book-Eating Boy.  

 Identify my reading 

strengths and challenges in 

order to set goals for 

becoming an independent 

and proficient reader. 
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Standards 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

 Write an informative letter 

that explains my goals for 

becoming an independent 

and proficient reader and 

supports them with facts 

and details. 

 

Unit Two: Accessing Books Around the World  

Timeline : 2 Weeks 

Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text 

as the basis for the answers. CC3RL1 

 

Recount stories, including fables, folktales, and myths 

from diverse cultures; determine the central message, 

lesson, or moral and explain how it is conveyed 

through key details in the text. CC3RL2 

 

Describe characters in a story (e.g., their traits, 

motivations, or feelings) and explain how their actions 

contribute to the sequence of events. CC3RL3 

 

Distinguish their own point of view from that of the 

narrator or those of the characters. CC3RL6 

 

Explain how specific aspects of a text's illustrations 

contribute to what is conveyed by the words in a story 

(e.g., create mood, emphasize aspects of a character or 

setting). CC3RL7 

 

Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text 

as the basis for the answers. CC3RI1 

 

Determine the main idea of a text; recount the key 

details and explain how they support the main idea. 

CC3RI2 

 

Big Ideas: 

People overcome great challenges in 

order to access books.  

Readers can learn about different 

cultures (people and places) through 

a variety of texts. 

Essential Questions: 

How do people around the 

world access reading and 

books? 

How does reading give us 

power?  

 

Learning Targets: 

I can… 

 Answer questions using 

details from Waiting for 

the Biblioburro.  

 Prepare for a discussion by 

finding similarities and 

differences between 

Waiting for the Biblioburro 

and another text we have 

already read.  

 Participate in a discussion 

with my peers to compare 

and contrast four stories on 

a similar topic. 

 Plan my paragraph using 

an Accordion graphic 

organizer.  

 Write a topic sentence for a 

paragraph about the effort 

the librarian made in order 

 Formative Assessments: 

Partner discussion of text 

illustration from characters’ 

perspectives 

Partner discussion of 

questions after reading the 

informational text 

Exit Ticket 

Close Read recording form 

Student Paragraph 

Using Evidence to 

Determine the Main Idea: 

Accessing Books around the 

World recording form 

Recording form (based on 

excerpts about various 

countries in My Librarian Is 

a Camel) 

Paragraph Writing  

Accordion graphic organizer 

Students’ first draft writing 

Revisions of students’ topic 

sentence and  details 

Students’ conclusion 

revisions 

Students’ paragraph drafts  

 

Summative Assessments: 

Mid-Unit 3 Assessment 
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Standards 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Use text features and search tools (e.g., key words, 

sidebars, hyperlinks) to locate information relevant to 

a given topic efficiently. CC.3.R.I.5 

 

Use information gained from illustrations (e.g., maps, 

photographs) and the words in a text to demonstrate 

understanding of the text (e.g., where, when, why, and 

how key events occur). CC3RI7 

 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 3 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC3SL1 

 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC3W2 

 

With guidance and support from peers and adults, 

develop and strengthen writing as needed by planning, 

revising, and editing.  (Editing for conventions should 

demonstrate command of Language standards 1-3 up 

to and including grade 3 on pages 28 and 29.) 

CC3W5 
 

Recall information from experiences or gather 

information from print and digital sources; take brief 

notes on sources and sort evidence into provided 

categories. CC3W8 

 

 

 

to get books to the people 

of Colombia.  

 Determine the main idea of 

an excerpt from My 

Librarian Is a Camel using 

evidence from the text and 

the illustrations. 

 Identify the main idea of a 

passage from My Librarian 

Is a Camel by using 

illustrations and reading 

the text closely. 

 Record key details from a 

passage of My Librarian Is 

a Camel into categories.  

 Discuss how the main idea 

in a passage from My 

Librarian Is a Camel is 

conveyed through key 

details. 

 Discuss my opinion about 

a question with members 

of other groups.  

 Create a plan for my 

Accessing Books around 

the World informative 

paragraph.  

 Identify the criteria for a 

quality informative 

paragraph. 

 Write a quality first draft 

of an informative 

paragraph with a clear 

topic sentence that tells 

who my librarian or what 

my organization is.  

 Write an informative 

paragraph that describes 

End of Unit 3 Assessment 

Waiting for the Biblioburro: 

Questions from the Text 

Waiting for the Biblioburro:  

Finding Similarities and 

Differences recording form 

Paragraph Writing  

Accordion graphic 

organizers 

 

Student paragraph 

 

Final published paragraph 

 

Student illustration and list 

of geographical features 

about the region 

 

Student presentation of 

bookmark  

 

All informative pieces 

scored with the DDOE 

Informative Writing Rubric 
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Standards 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

my librarian or 

organization with specific 

facts and details. 

 Revise my Accessing 

Books around the World 

informative paragraph to 

include important details 

about how my librarian or 

organization is special. 

 Use feedback and criteria 

to revise my paragraph. 

 Write a final draft that 

reflects craftsmanship. 

 Use correct capitalization 

in my writing. 

 Use correct end 

punctuation in my writing.  

 Spell grade-appropriate 

words correctly. 

 Use resources to check and 

correct my spelling. 

 Create a quality illustration 

that helps the reader 

understand my Accessing 

Books around the World 

paragraph. 

 

Fall Expedition: How Do You Get Money From a Stone? 

A study of rocks and minerals as an economic resource – students visit the Woodlawn Quarry: A GeoAdventure in the Delaware Piedmont and learn about the 

process of identifying, collecting, and mining stones. The minerals that can be readily found and identified in the quarry are feldspar, quartz and mica. The 

students will take notes, sketch findings and try to identify rocks based on physical characteristics. They will also engage in fieldwork to include the “Mystery 

Minerals Outreach” program at White Clay Creek through the Delaware State Parks. Through hands-on experiences and collaboration with local experts, 

students explore the ways in which rocks and minerals stimulate the economy of a community.  Students learn the vocabulary and concepts of geology through 

the study of the local park. Throughout the Expedition, students will construct diagrams, posters, informational writing pieces and illustrations that reflect what 

they have learned about how fossils are formed, rocks, minerals, soils, how humans interact with the environment and the importance of all of these elements to 
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Standards 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Delaware.  

Students learn about classification of rocks, the characteristics of rocks and minerals, the effects of erosion on rocks and soil, and the varied uses of rocks and 

minerals within our world. Students visit the Iron Hill Museum to see examples of rocks and minerals indigenous to Delaware and take notes as to physical 

properties and characteristics that they will include in their very own “Delaware Rock Field Guide.” The hands-on work with rocks and minerals in the classroom 

will include setting up and managing a month long process to produce quality tumbled, polished stones. They will move through the scientific process by 

observing, recording data, making predictions, and analyzing the changes in their mineral samples.  Iron Hill Museum exhibit “Rocks are Weird” is brought to 

the classroom. It allows students to observe characteristics of rocks, ultimately classifying them by their physical properties.  As a culminating experience and a 

service learning project, children can create jewelry and bookmarks using rocks and minerals from their studies. Their products can be sold at the Family Night 

when Students share their Rock Field Guide and acquired learning with members of their family and community. The proceeds will be used to build a rock 

garden for the school community. 

 

Students will also learn the text structures of non-fiction, how to use non-fiction books as resources to research topics of interest and how to construct 

informational writing pieces. Students will apply what they have learned about non-fiction and the writing process by constructing concise paragraphs about the 

three types of rocks, how fossils are formed and the six types of soil.  They will also create illustrations of the rock cycle and how fossils are formed to 

incorporate into their pamphlets.  Finally students will learn about the impact (both positive and negative) humans have on their environment and explain how 

this impacts our community park and how we as citizens can alter our behavior to save one of our community’s treasures. 

 

In unit four students will progress through a research cycle beginning with collecting information through reading and fieldwork, learning new vocabulary, and 

creating essential questions to be answered, moving into how to quickly walk through a book, break apart a topic into smaller, more specialized and manageable 

subtopics, and finishing the research cycle with synthesizing and analyzing information across texts and genres, including video and internet for publication. The 

Flip Book interactive tool on www.readwritethink.org is designed to allow students to type and illustrate tabbed flipbooks up to ten pages long. Students can use 

this resource for taking notes while reading, making picture books, collecting facts, or creating question and answer booklets. There are nine different layouts to 

choose from as students create their book pages. Students will be prompted to guide their research by generating meaningful, powerful, and possibly essential 

questions. They will learn to do this by looking over their notes and forming questions such as; “What information do I know about this topic; What am I curious 

to learn more about; What questions do I have; How might I find some of the answers to my questions; What are my hypotheses to my questions; What are the 

characteristics that make this rock or mineral unique; and What are some of the similarities and differences between these (rock or mineral samples)?” Students 

will practice how to compare, contrast, rank, order, and categorize the information they are gaining through book comparisons and present their thinking with 

evidence form the text. As students create their flipbook, they will move through all phases of the writing process. Students will determine, as the writer, what 

they aim to teach their readers about rocks and minerals. Students will explore and develop their writing-to-learn strategies for dividing information in different 

ways and then begin to write based on these structures. This strategies could include: T-charts, webbing, timelines, annotated sketches, teaching information to 

another person to rehearse for writing by listing points across their fingers, using gestures and drama to reenact, referring to drawings and diagrams and using an 

explaining voice in conversations with peers and adults. As students ask themselves, “What kind of text will this be?”  they will create outlines of a draft, collect 

information, and then write. Strategies for elaborating such as embedding anecdotes into the text, taking what they know about small-moment writing to craft 

little stories that illustrate their topic, relating whatever was just “said” (as an author speaks to their reader) to a fact or idea the reader may know, and through 

evaluating information or giving an opinion. 

 

A collaborative Rocks and Minerals “Game Show” (e.g., Jeopardy) will be developed by the students to further demonstrate and deepen their knowledge about 
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rocks and minerals, as well as their writing, reading, and presentation skills. Students will be involved in the creation of categories and questions, developing 

accurate, factual answers, set design, copy writing, and advertising as they plan for the Game Show. With adult prompting and support, students will determine 

the roles or “jobs” necessary for a successful game show experience to include, but not limited to: Master(s) of ceremonies, director, advertising, question 

writing, fact checkers (to determine if participants answers will count as correct), producer(s), camera men, props, and sign card holders for the host(s).  Students 

will practice the game show as contestants first, making revisions and changes as necessary to increase the understandability and playability of the game show.  

 

Unit Three: Research and Creation of a Geo Flip Book  

Timeline:  6 Weeks 

Determine the meaning of words and phrases as they 

are used in a text, distinguishing literal from nonliteral 

language. CC3RL4 

 

Read with sufficient accuracy and fluency to support 

comprehension. CC3RF4 

 

Read on-level text with purpose and understanding. 

CC3RF4a 
 

Read on-level prose and poetry orally with accuracy, 

appropriate rate, and expression on successive 

readings. CC3RF4b 

 

Use context to confirm or self-correct word 

recognition and understanding, rereading as necessary. 

CC3RF4c 
 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC3W2 

 

Conduct short research projects that build knowledge 

about a topic. CC3W7 

 

Write routinely over extended time frames (time for 

research, reflection, and revision) and shorter time 

frames (a single sitting or a day or two) for a range of 

discipline-specific tasks, purposes, and audiences. 

CC3W10 
 

Big Ideas: 

There are many reasons to write, 

including writing-to-learn, writing-

to-demonstrate learning, and writing 

for authentic purposes and audiences. 

 

Good readers compare, infer, 

synthesize, and make connections 

(text to text, text to word, text to self) 

to make text personally relevant and 

useful. 

 

Writing is the process of 

communicating in print for a variety 

of audiences and purposes. 

 

 

 

 

 

 

 

 

 

Essential Questions: 

How do letter patterns and 

sounds help me learn to read 

and spell words? 

 

What strategies do I use when I 

do not understand what I am 

reading? 

 

How do I prepare for reading 

and writing? 

 

How do readers construct 

meaning from text? 

 

How do good writers express 

themselves? 

 

How do writers develop a well-

written product? 

 

Learning Targets: 

I can… 

 Accurately reflect 

information from a text. 

 Notice and sometimes use 

new words from a text. 

 Use new vocabulary 

words appropriately to 

reflect meaning. 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Talking Point Checklists 

Bumper Sticker Summaries 

GIST Statements 

Anchor Charts 

Word Maps 

Ticket To Leave 

Ticket To Enter 

Anecdotal Records 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Rubrics 
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Capitalize appropriate words in titles. CC3L2a 

Use commas in addresses. CC3L2b 

 

Use commas and quotation marks in dialogue. 

CC3L2c 
 

Form and use possessives. CC3L2d 

 

Use conventional spelling for high-frequency and 

other studied words and for adding suffixes to base 

words (e.g., sitting, smiled, cries, happiness). CC3L2e 

 

Use spelling patterns and generalizations (e.g., word 

families, position-based spellings, syllable patterns, 

ending rules, meaningful word parts) in writing words. 

CC3L2f 
 

Consult reference materials, including beginning 

dictionaries, as needed to check and correct spellings. 

CC3L2g 

 

Choose words and phrases for effect. CC3L3a 

 

Use sentence-level context as a clue to the meaning of 

a word or phrase. CC3L4a 

 

Determine the meaning of the new word formed when 

a known affix is added to a known word (e.g., 

agreeable/disagreeable, comfortable/uncomfortable, 

care/careless, heat/preheat). CC3L4b 

 

Use glossaries or beginning dictionaries, both print 

and digital, to determine or clarify the precise 

meaning of key words and phrases. CC3L4d 

 

 

 Reread to remember what 

has been written. 

 Describe implications of 

factual information. 

 Describe the relationships 

between illustrations and 

text. 

 Recognize and use letters 

that represent no sound in 

words (lamb, light). 

 Use known words and 

word parts (onsets and 

rimes) to help in reading 

and spelling new words 

(br-ing, cl-ap). 

 Recognize base words and 

remove prefixes and 

suffixes to break them 

down and solve them 

when reading and writing. 

 Use context to define 

unknown words 

 Research geologic 

formations  

 Use reference materials to 

accurately spell content 

specific words 

 Use print and digital tools 

to define or clarify 

unknown, content specific 

words 

 

 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

Flip Check Cards 

Vocabulary Pantomime and 

Charades 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Curriculum Based 

Assessment Measures 

Response To Intervention 

Measures 

Instructional Support and 

Collaborative Team 

Measures 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Geo-Flip Book scored with 
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the DDOE Informative 

Writing Rubric 

Unit Four: Rocks and Minerals Game Show  

Timeline:  4 Weeks 

With guidance and support from adults, use 

technology to produce and publish writing (using 

keyboarding skills) as well as to interact and 

collaborate with others. CC3W6 

 

Conduct short research projects that build knowledge 

about a topic. CC3W7 

 Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and their functions in particular sentences. CC3L1a 

Form and use regular and irregular plural nouns. 

CC3L1b 
 

Use abstract nouns (e.g., childhood). CC3L1c 

 

Form and use regular and irregular verbs. CC3L1d 

 

Form and use the simple (e.g., I walked; I walk; I will 

walk) verb tenses. CC3L1e 

 

Ensure subject-verb and pronoun-antecedent 

agreement. CC3L1f 

 

Form and use comparative and superlative adjectives 

and adverbs, and choose between them depending on 

what is to be modified. CC3L1g 

 

Use coordinating and subordinating conjunctions. 

CC3L1h 
 

Produce simple, compound, and complex sentences. 

CC3L1i 
 

Acquire and use accurately grade-appropriate 

conversational, general academic, and domain-specific 

words and phrases, including those that signal spatial 

Big Ideas: 

Good researchers start with a clear 

purpose, topic, and audience when 

doing research. 

 

Good research comes from a variety 

of sources. 

 

Good research is shared in effective 

ways with intended audiences and for 

specific purposes. 

 

Good researchers check information 

for accuracy and validity. 

 

 

 

 

 

 

Essential Questions: 

Why conduct research? 

 

In what ways do researchers 

gather information? 

 

How does a researcher know 

information is accurate? 

 

What is the relationship 

between speaker and listener 

(e.g., interviewer and 

interviewee)? 

 

How is information organized? 

 

Why is information organized 

in different ways? 

 

How can writing communicate 

ideas and deepen 

understanding? 

 

Learning Targets: 
I can… 

 Write with a specific 

reader or audience in 

mind. 

 Generate and expand 

ideas through talk with 

peers and teacher. 

 Select topic for 

informational writing and 

state what is important 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Talking Point Checklists 

Ticket To Leave 

Ticket To Enter 

Anecdotal Records 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 
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and temporal relationships (e.g., After dinner that 

night we went looking for them). CC3L6 

 

Know and apply grade-level phonics and word 

analysis skills in decoding words. CC3RF3 

 

Identify and know the meaning of the most common 

prefixes and derivational suffixes. CC3RF3a 

 

Decode words with common Latin suffixes. 

CC3RF3b 

 

Decode multisyllable words. CC3RF3c 

 

Read grade-appropriate irregularly spelled words. 

CC3RF3d 

 

about the topic. 

 Stay focused on the topic. 

 Take notes or make 

sketches to help in 

remembering information. 

 Understand the role of the 

writer, teacher, or peer 

writer in conference. 

 Edit for capitalization, 

punctuation, and sentence 

sense. 

 Include graphics or 

illustrations as appropriate 

to the text. 

 Begin to understand the 

importance of citing 

sources of information. 

 Seek feedback on writing. 

 Use language from 

informational texts when 

writing. 

 Use words that describe 

(adjectives and adverbs). 

 Use grade level-

appropriate specific 

vocabulary when talking 

about texts (title, author, 

character, etc.). 

Interactive Word Walls 

Flip Check Cards 

Vocabulary Pantomime and 

Charades 

 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Curriculum Based 

Assessment Measures 

Response To Intervention 

Measures 

Instructional Support and 

Collaborative Team 

Measures 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Unit Five: Celebration of Learning Event 

Timeline:  1 Week 

Demonstrate command of the conventions of standard 

English grammar and usage when writing or speaking. 

CC3L1 
 

Come to discussions prepared, having read or studied 

required material; explicitly draw on that preparation 

and other information known about the topic to 

Effective communicators use a 

variety of modes of expression to 

express and receive meaning, 

including both verbal and non-verbal 

language. 

 

Effective communication demands 

Essential Questions: 

How can I become an effective 

communicator? 

 

How do I know when I am 

communicating clearly? 

 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 
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explore ideas under discussion. CC3SL1a 

 

Explain their own ideas and understanding in light of 

the discussion. CC3SL1d 

 

 

clear, concise, coherent, and accurate 

writing and speaking skills. 

 

Successful communication involves 

knowing how, when, and why to 

convey a message to different 

audiences. 

 

Effective listeners are able to 

interpret and evaluate increasingly 

complex messages. 

 

 

 

 

 

 

How will I capture and 

maintain the audience’s 

attention? 

 

How does a listener understand 

a message? 

 

Learning Targets: 
I can… 

 Stay focused on the topic. 

 Take notes or make 

sketches to help in 

remembering information. 

 Expand information 

through adding details or 

examples. 

 Listen actively to others 

read or talk about writing 

and give feedback. 

 Speak clearly enough to 

be understood by others in 

conversation. 

 Engage in the turn taking 

of conversation. 

 Show enthusiasm while 

speaking about a topic. 

 Show confidence when 

presenting. 

 

from peers and adults) 

Discussion (between peers 

and with adults) 

Self Assessments 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Reflection Questions 

Rubrics 

Graphic Organizers 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Rubrics 

Portfolio 

 

 

Third Grade Intercession: It’s Elementary, My Dear Watson! 

Students will experience the wonder of mysteries all around them as they embark on this exploration and discovery of mysteries in their world, writing, and 

reading. Mysteries aid in training students to look for clues and details in our real lives that tell us more than someone else might see. Students will notice and 

think more deeply about things someone else might pass by and solve problems in their own lives by rethinking and pondering these. Mysteries provide a wealth 

of opportunity to strengthen student’s attention to detail, to question as they read, to read longer phrases of text, and to read books in a series. Mystery books 

within a series repeat the main characters, some secondary characters, and tend to follow a distinct problem-solution pattern allowing students to predict how a 

character might act or what they might say because they have had encounters with the habits of these characters in previously read books. Students will explore 

the mystery genre in reading and writing activities but will also be encouraged to wonder, ask questions, and seek answers to things or ideas that they find 

mysterious about the natural world and their environments. Activities and explorations include oral and written book reviews, the creation of a mystery box based 
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on personal reading of a mystery book, a detective’s handbook, and a mystery puzzle, card game, and/or board game to share with their peers. Websites that will 

be helpful to these integrated literacy projects include: http://kids.mysterynet.com and www.readwritethink.org.  

 

As book clubs, partnerships, and individuals finish reading their mystery stories or have read several mysteries in a series, they will develop a Mystery Box to 

accompany the book(s). After discussing the text(s) with a partner or their book group, students will individually compose sentences about key events from the 

story. Each student creates and/or adds items to a mystery box, a box that holds items or pictures referenced in the story. Students will use their mystery boxes to 

retell the story to a classmate or group of peers. As a culminating activity, students use the items within the mystery boxes to aid in their composition of a book 

review. 

 

Students will create a Detective's Handbook based on the mystery they read, adding a new entry every few days. Handbook entries could include a table of 

contents, expository writing about the sleuth’s character traits and how they contribute to his/her strengths and weaknesses as a detective,  the kind of mystery the 

sleuth is trying to solve, or how the sidekick contributes or hinders the solution; descriptive writing about the crime scene could include action verbs, “show not 

tell”, and sensory detail; a mini-essay that supports their hunches with clues found throughout the story; a wanted poster of the villain might include an 

illustration, description of character traits and physical description, the “value” of the villain and if there is a public reward for the capture of the perpetrator of 

the crime; a detective's log which records the date, amount of pages read, time frame, and the actions of the detective and/or criminal involved in the mystery; a 

"how-to" paragraph describing how the mystery was solved; and/or a persuasive letter to the local Chief of Police to convince him/her who should be arrested 

and present evidence from the text. Students will present their detective handbooks during a video-recorded “infomercial” based on their handbook. 

 

Unit Six: Book Clubs and Mystery Box 

Timeline: 3 weeks 

Determine the meaning of words and phrases as they 

are used in a text, distinguishing literal from nonliteral 

language. CC3RL4 

 

Refer to parts of stories, dramas, and poems when 

writing or speaking about a text, using terms such as 

chapter, scene, and stanza; describe how each 

successive part builds on earlier sections. CC3RL5 

 

Compare and contrast the themes, settings, and plots 

of stories written by the same author about the same or 

similar characters (e.g., in books a from series). 

CC3RL9 
 

By the end of the year, read and comprehend 

literature, including stories, dramas, and poetry, at the 

high end of the grades 2-3 text complexity band 

independently and proficiently. CC3RL10 

Big Ideas: 

The critical process of observing, 

describing, analyzing, and 

interpreting, and evaluating leads to 

informed judgments regarding the 

relative merits of a text. 

The use of critical thinking, decision-

making, problem solving, leadership 

and communication skills are 

essential to making informed 

decisions. 

 

Good writers develop and refine their 

ideas for thinking, learning, 

communicating, and aesthetic 

expression. 

 

Rules, conventions of language, help 

Essential Questions: 

How do I know whether or not 

my decisions are valid? 

 

Why does a writer choose a 

particular form of writing? 

When is it appropriate to ask 

questions? 

 

How do speakers express their 

thoughts, feelings, and 

opinions? 

 

Learning Targets: 
I can… 

 Understand the meaning 

of the words during 

reading. 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Self Assessments 

Rapid-fire brainstorms 

Collaborative Activities 

Quick Checks  

Summarizing 

Reflection Questions 

Surveys 

Visual Representation of 
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Determine the main ideas and supporting details of a 

text read aloud or information presented in diverse 

media and formats, including visually, quantitatively, 

and orally. CC3SL2 

 

Ask and answer questions about information from a 

speaker, offering appropriate elaboration and detail. 

CC3SL3 
 

Distinguish the literal and nonliteral meanings of 

words and phrases in context (e.g., take steps). 

CC3L5a 
 

Identify real-life connections between words and their 

use (e.g., describe people who are friendly or helpful). 

CC3L5b 
 

 

 

readers understand what is being 

communicated. 

 

Questioning and contributing help 

speakers convey a message, explore 

issues, and clarify thinking. 

 

 Notice that words have 

multiple meanings and use 

this knowledge to 

understand and interpret a 

text. 

 Use multiple sources of 

information to monitor 

reading accuracy, 

pronunciation, and 

understanding of words. 

 Remember and emphasize 

important parts of the text. 

 Recognize and identify 

parts of stories, such as 

beginning, series of 

events, and endings. 

 Begin to understand the 

subtle changes in meaning 

that a writer can convey 

through word choice. 

 Notice when the writer 

has used words with 

different connotations and 

reflect understanding 

when retelling. 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

Flip Check Cards 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Running Records 

Miscue Analysis 

Curriculum Based 

Assessment Measures 

Response To Intervention 

Measures 

Instructional Support and 

Collaborative Team 

Measures 

Portfolios 

Rubrics 

 

Unit Seven: Detective Handbook 

Timeline: 2 weeks 

Refer to parts of stories, dramas, and poems when 

writing or speaking about a text, using terms such as 

chapter, scene, and stanza; describe how each 

successive part builds on earlier sections. CC3RL5 

 

Distinguish their own point of view from that of the 

author of a text. CC.3.R.I.6 

 

Write narratives to develop real or imagined 

Big Ideas: 

Different forms of writing are 

appropriate for different purposes 

and audiences and have different 

features. 

 

Variety in sentence structure helps to 

engage the reader and make meaning 

more clear. 

Essential Questions: 

In what order should this 

material be arranged? 

 

What is the overall message I 

wish to convey to the audience? 

 

How does the character feel (at 

this point) and how should I 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 
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experiences or events using effective technique, 

descriptive details, and clear event sequences. 

CC3W3 
 

Establish a situation and introduce a narrator and/or 

characters; organize an event sequence that unfolds 

naturally. CC3W3a 

 

Use dialogue and descriptions of actions, thoughts, 

and feelings to develop experiences and events or 

show the response of characters to situations. 

CC3W3b 
 

Use temporal words and phrases to signal event order. 

CC3W3c 
 

Provide a sense of closure. CC3W3d 

 

Demonstrate command of the conventions of standard 

English capitalization, punctuation, and spelling when 

writing. CC3L2 

 

 

 

Writers need to choose their 

words/language with care, depending 

on the content, purpose and audience. 

 

Effective collaboration requires that 

we use what we know in order to 

compromise, cooperate, and show 

mutual respect. 

 

 

 

 

 

convey that emotion? 

 

What creative elements can we 

include in our production? 

 

How can collaboration 

contribute to our success? 

 

Why is it important to use 

correct spelling? 

 

Learning Targets: 

I can… 

 Describe cause-and-effect 

relationships. 

 Predict and recall stories 

or events. 

 Listen to remember, and 

follow directions 

(multiple steps). 

 Use language appropriate 

to oral presentation words 

(rather than literary 

language or slang). 

 Use language from stories 

when retelling. 

 Use describing words. 

 Engage in role- play of 

characters or events 

encountered in stories. 

 Read aloud and discuss 

own writing with others. 

 Include important and 

appropriate details when 

summarizing texts. 

 Write summaries that 

reflect literal 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Talking Point Checklists 

Bumper Sticker Summaries 

GIST Statements 

Anchor Charts 

Word Maps 

Ticket To Leave 

Ticket To Enter 

Anecdotal Records 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Surveys 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

Flip Check Cards 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 
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understanding of a text. 

 Include details that show a 

character’s traits. 

 Revisit texts for ideas or 

to check details when 

writing or drawing. 

 Reflect both prior 

knowledge and evidence 

form the text in responses 

to texts. 

 Describe or illustrate 

characters’ feelings and 

motivations, inferring 

them from the text. 

 

cueing strategies and 

reading behaviors) 

Curriculum Based 

Assessment Measures 

Response To Intervention 

Measures 

Instructional Support and 

Collaborative Team 

Measures 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Mystery story writing scored 

with the DDOE Narrative 

Writing Rubric 

 

Third Grade Spring Expedition: Wonder of Water  (Expeditionary Learning Module 4 - http://engageny.prod.acquia-sites.com/resource/) 
This module focuses on the importance of clean freshwater around the world. Using the children’s book One Well: The Story of Water on Earth as an anchor 

text, this unit builds on the background knowledge students developed in second grade regarding cycles in nature, in order to help them deepen their 

understanding of their overall dependence on earth’s limited water supply. In Unit 1, students will continue to build their geography and map-reading skills 

(begun in Module 1) by studying where water is found on earth and writing an on-demand paragraph to explain this. In the second half of Unit 1, students will 

examine the water cycle and watersheds. They will compare how different texts present similar information about the water cycle and water sheds. In Unit 2, 

students will research challenges facing the earth’s clean water supply. Students will read from their central text,  One Well: The Story of Water on Earth, to 

identify the specific details about pollution, access, and the demand for water, and then they will research one of these challenges in more depth. In Unit 3, 

students will use their knowledge to strengthen and support their opinion about “one thing” they can do to conserve, protect, or provide access to clean water in 

the world. Students will create a public service announcement (PSA), ideally learning how to use VoiceThread technology (a low-tech alternative is provided). 

(As an optional science extension, students can conduct fieldwork, such as simple water testing in local lakes or streams or visiting local water-treatment plants.) 

 

Students will also explore the Christiana Creek, Delaware River, and Delaware Bay as they research the chronological heritage of Delaware in terms of early 

settlers and the promotion of industrialization along these vital water sources. An in-depth look at the DuPont family, the family ties and immense contributions 

to the development and success of the State of Delaware, will take place through research, interviews, fieldwork, and visits to Hagley Museum, Longwood 

Gardens, Nemours, and Winterthur. Students will research the DuPont family history from their arrival in Delaware to their current influence in the state. An 

interactive, chronological family tree, highlighting significant contributions made by members of the family to Delaware will be created by writing mini-

biography “trading cards” about prominent family members and their contributions which will be placed in their proper slot along a timeline. Students will study 

two family members and then determine which one they would like to have included on the timeline and why they should be included. Students will need to 

determine if a person’s contribution to Delaware’s financial status is more important than another family member’s contributions to the Arts and explain why. 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Students will use their persuasive writing talents to argue for the inclusion of family members on the timeline. A debate style format will be used in which 

students will present their DuPont family member’s accomplishments to their peers and “campaign” for their inclusion on the timeline.  A DuPont Family 

History book with copies of the persuasive essays and trading cards will be created for the classroom. 

 

With guidance and support, students will select two members from the DuPont family and write mini-biographies.  Using The Character Trading Cards tool 

found at www.readwritethink.org students will create their own biography character cards, which they can then print off, illustrate, and use on the interactive 

timeline. Specific prompts ask students to describe the character, look at his or her thoughts and feelings, explore how he or she develops, identify important 

thoughts and actions, and make personal connections to the character. The accompanying planning sheet allows students to draft and revise their work before 

going online to use the interactive. Students will gather information from numerous sources (short biographical excerpts can be found at Yahooligans Directory, 

Kids Click!, or Ask Jeeves Kids). 

 

Students will use the information they have obtained through their research, fieldwork, videos, texts, and/or interviews to bring their DuPont family member “to 

life” and engage in a filmed debate for their inclusion on the interactive timeline. Students will practice their persuasive writing techniques as they prepare for the 

debate by writing small essays. Prompts such as: “I learned from (person) that sometimes people…but instead, people should…”; “I learned from (the person) 

that in life, it is important to…”; “Even if you…, you should…”; “(Person) teaches us not only about…, but also about…”; and “When I first read about (person), 

I thought…but now I realize…” as they write. Once they are ready with their persuasive arguments, students will ‘present’ their DuPont family member to the 

group and formally request inclusion on the interactive timeline. Students will need to present information about the individual, explain their contribution and 

why it is significant as well as why they should be included on the timeline. Following the presentations, students will vote for who they would like to have 

included on the timeline. If chosen, the mini-biography trading card will be placed on the timeline. Persuasive essays and a second copy of the card as well as 

family members’ trading cards not chosen for the timeline will be used to create a DuPont Family History book for the classroom. 

 

Unit Eight:  Getting to know H2O  (EngageNY.org) 

Timeline: 3 weeks 

Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text 

as the basis for the answers. CC3RI1 

 

Determine the main idea of a text; recount the key 

details and explain how they support the main idea. 

CC3RI2 

 

Describe the relationship between a series of historical 

events, scientific ideas or concepts, or steps in 

technical procedures in a text, using language that 

pertains to time, sequence, and cause/effect. CC3RI3 

 

Determine the meaning of general academic and 

domain-specific words and phrases in a text relevant 

Big Ideas: 

Writers support their points of view 

with reasons, facts, and details.  

 

Water is a natural resource that every 

living thing needs.  

 

Access to clean freshwater affects 

where and how people live. 

 

Water is a finite resource. 

 

 

Essential Questions: 

Where does our water come 

from?  

 

How do writers use evidence 

from text to strengthen their 

message?   

 

 Learning Targets: 

 I can… 

 Talk with my partner in 

order to record what I 

notice and wonder about 

photographs. 

Formative Assessments: 

Observation 

Observation of partner 

discussions 

Contributions to 

conversation norms 

Asking and Answering 

Questions about Mystery 

Excerpts 

Close Reading recording 

form 

Vocabulary recording form 

Organizing Ideas recording 

form 

Paragraph Writing  
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http://www.readwritethink.org/
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http://sunsite.berkeley.edu/cgi-bin/searchkids.pl?searchtype=subject&keywords=biography&title=biography
http://www.ajkids.com/
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Essential Questions/ 

Learning Targets 

Assessments 

to a grade 3 topic or subject area. CC3RI4 

 

Use information gained from illustrations (e.g., maps, 

photographs) and the words in a text to demonstrate 

understanding of the text (e.g., where, when, why, and 

how key events occur). CC3RI7 

 

Describe the logical connection between particular 

sentences and paragraphs in a text (e.g., comparison, 

cause/effect, first/second/third in a sequence). 

CC3RI8 
 

Compare and contrast the most important points and 

key details presented in two texts on the same topic. 

CC3RI9 
 

By the end of the year, read and comprehend 

informational texts, including history/social studies, 

science, and technical texts, at the high end of the 

grades 2–3 text complexity band independently and 

proficiently. CC.3.R.I.10 

 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC3W2 

 

With guidance and support from peers and adults, 

develop and strengthen writing as needed by planning, 

revising, and editing.  (Editing for conventions should 

demonstrate command of Language standards 1-3 up 

to and including grade 3 on pages 28 and 29.) 

CC3W5 

 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 3 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC3SL1 

 

 Identify key details using 

vivid words and phrases 

about water in the 

photographs. 

 Use key details in the 

photographs to ask 

questions about water. 

 Ask and answer questions 

about a text. 

 Write an informational 

paragraph to explain 

where water is on earth. 

 Use information from a 

physical map to 

understand where water is 

on earth. 

 Revise my paragraph 

about where water is on 

earth to include simple, 

compound, and complex 

sentences. 

 Identify key details about 

water sources from the 

text “Where in the World 

Is Water?”  

 Determine the meaning of 

unknown words using 

context clues. 

 Create a plan for my on-

demand informational 

paragraph about where 

water is on earth. 

 Write an on-demand 

informational paragraph 

to explain where water is 

on earth. 

 Determine the main idea 

Accordion graphic organizer 

Students’ on-demand 

informational paragraphs 

 

Summative Assessments: 

Students’ on-demand 

informational paragraphs 

Where in the World Is 

Water: Key Details 

recording form  

Vocabulary recording form 

Students’ annotated text, 

“Rivers and Streams” 

Students’ annotated text 

“Rivers and Streams” 

Students’ annotated text 

“River to the Sea” 

Comparing and Contrasting 

Texts recording form 

End of Unit 1 Assessment: 

Comparing and Contrasting 

Two Texts about the Water 

Cycle 

 

End of Unit Tracking My 

Progress 

 

Informative writing water 

trading cards scored using 

the DDOE Informative 

Writing Rubric  
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Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Use knowledge of language and its conventions when 

writing, speaking, reading, or listening. CC3L3 

 

Use a known root word as a clue to the meaning of an 

unknown word with the same root (e.g., company, 

companion). CC3L4c 

 

 

of “Rivers and Streams.”  

 Answer questions using 

specific details from 

“Rivers and Streams.” 

 Determine the main idea 

of “River to the Sea.” 

 Determine the key details 

of “River to the Sea.” 

 Compare and contrast two 

texts about rivers and 

streams. 

 Determine the main idea 

and key details of 

“Recycling Water in the 

Well.” 

 Answer questions using 

specific details from 

“Recycling Water in the 

Well.” 

 Use words and 

illustrations to determine 

the main idea and key 

details of “The Water 

Cycle.” 

 Describe the relationship 

of words about the water 

cycle using a relational 

word wall.  

 Use words and 

illustrations to determine 

the main idea and key 

details of “Earth’s Water 

Cycle.” 

 Compare and contrast two 

texts about the water 

cycle. 
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Learning Targets 

Assessments 

Unit Nine: Reading and Research: Challenges of Water around the World  (EngageNY.org) 

Timeline: 3 weeks 

Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text 

as the basis for the answers. CC3RI1 

 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC3W2 

 

Introduce a topic and group related information 

together; include illustrations when useful to aiding 

comprehension. CC3W2a 

 

Develop the topic with facts, definitions, and details. 

CC3W2b 
 

Use linking words and phrases (e.g., also, another, 

and, more, but) to connect ideas within categories of 

information. CC3W2c 

 

Provide a concluding statement or section. CC3W2d 

 

With guidance and support from peers and adults, 

develop and strengthen writing as needed by planning, 

revising, and editing.  (Editing for conventions should 

demonstrate command of Language standards 1-3 up 

to and including grade 3 on pages 28 and 29.) 

CC3W5 
 

Conduct short research projects that build knowledge 

about a topic. CC3W7 

 

Recall information from experiences or gather 

information from print and digital sources; take brief 

notes on sources and sort evidence into provided 

categories. CC3W8 

 

Determine or clarify the meaning of unknown and 

Big Ideas: 

Writers support their points of view 

with reasons, facts, and details.  

 

Water is a natural resource that every 

living thing needs.  

 

Access to clean freshwater affects 

where and how people live. 

 

Water is a finite resource. 

Essential Questions: 

Where does our water come 

from?  

What happens when people 

don’t have access to clean 

water? 

How do writers use evidence 

from text to strengthen their 

message?   

 

Learning Targets: 

I can…  

 Find specific details in 

images that highlight a 

challenge to having clean 

water for everyone.  

 Take notes from texts that 

highlight a challenge to 

having clean water for 

everyone. 

 Sort my notes into 

categories of three 

specific challenges. 

 Write a paragraph that 

teaches my reader about 

water on earth.  

 Ask questions to deepen 

my understanding of 

“People at the Well.”  

 Answer questions using 

specific details from 

“People at the Well.” 

 Document my learning by 

taking notes about how 

people use water. 

Formative Assessments: 

Observation 

End of Unit 2 Tracking My 

Progress 

Vocabulary Homework 

Mid-Unit Tracking My 

Progress 

Homework 

Asking and Answering 

Questions recording form 

Back-to-Back, Front-to-

Front protocol 

Challenges to Having Clean 

Water recording form 

 

Summative Assessments: 

End of Unit 2 Assessment 

Asking and Answering  

Questions recording form, 

with text attached 

Mid-Unit 2 Assessment: 

Asking and Answering  

Questions about Having 

Enough Clean Water for 

Everyone 

Homework 

Water on Earth paragraph 

 

Research project on water 

challenges around the world 

scored with the DDOE 

Informative Writing Rubric 
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Assessments 

multiple-meaning word and phrases based on grade 3 

reading and content, choosing flexibly from a range of 

strategies. CC3L4 

 

 Ask questions to deepen 

my understanding of 

“Access to the Well.”  

 Answer questions using 

specific details from 

“Access to the Well.” 

 Ask questions to deepen 

my understanding of 

“Pollution in the Well.” 

 Answer questions using 

specific details from 

“Pollution in the Well.” 

 Document my learning by 

taking notes about water 

pollution. 

 Ask questions to deepen 

my understanding of 

“Demands on the Well.”  

 Answer questions using 

specific details from 

“Demands on the Well.”  

 Ask and answer questions 

about the text I choose in 

order to build my 

knowledge about one 

specific challenge related 

to having enough clean 

water for everyone.  

 Write a two-paragraph 

essay to inform my reader 

about the challenges of 

having enough clean 

water for everyone.  

 Use a planning page and 

my note-catchers to help 

me organize my 

information clearly. 
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Unit Ten: Writing and Speaking about the Challenges and Solutions to Clean Water: Creating Voice Thread Presentations (EngageNY.org) 

Timeline: 3 weeks 

Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text 

as the basis for the answers. CC3RI1 

 

Determine the main idea of a text; recount the key 

details and explain how they support the main idea. 

CC3RI2 

 

Determine the meaning of general academic and 

domain-specific words and phrases in a text relevant 

to a grade 3 topic or subject area. CC3RI4 

 

Write opinion pieces on topics or texts, supporting a 

point of view with reasons. CC3W1 

 

Introduce the topic or text they are writing about, state 

an opinion, and create an organizational structure that 

lists reasons. CC.3.W.1.a 

 

Provide reasons that support the opinion. CC.3.W.1.b 

 

Use linking words and phrases (e.g., because, 

therefore, since, for example) to connect opinion and 

reasons. CC.3.W.1.c 

 

Text Types and Purposes: Provide a concluding 

statement or section. CC.3.W.1.d 

 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC3W2 

 

With guidance and support from adults, produce 

writing in which the development and organization are 

appropriate to task and purpose.  (Grade-specific 

expectations for writing types are defined in standards 

1-3 above.) CC3W4 

Big Ideas 

Writers support their points of view 

with reasons, facts, and details.  

 

Water is a natural resource that every 

living thing needs  

 

Access to clean freshwater affects 

where and how people live.  

 

Water is a finite resource.  

 

 

Essential Questions: 

Where does our water come 

from?  

 

What happens when people 

don’t have access to clean 

water? (Unit 2 and 3 specific 

question)  

 

How do writers use evidence 

from texts to strengthen their 

message?  

 

Learning Targets: 

I can… 

 Pronounce all words 

clearly so the listener 

easily understands my 

message.  

 Organize my ideas 

logically to send a clear 

message to my listener.  

 Revise my paragraph to 

strengthen my reasons to 

better support my opinion.  

 Ask questions to deepen 

my understanding of 

“becoming well aware.”  

 Answer questions with 

specific details about 

“becoming well aware.”  

 Identify the main message 

of “becoming well aware.”  

 Determine the main idea of 

“Dry Days in Australia.”  

 Determine the key details 

Formative Assessments: 

Main Idea and Key Details 

recording Form 

Exit Tickets 

Students’ annotated text 

“Ryan Hreljac: The Boy 

Who Built a Well”  

Idea from “Tackling the 

Trash” to include in  

VoiceThread  

Back-to-Back, Face-to-Face 

protocol  

Preparing Evidence and 

Questions for Discussion  

Circles recording form  

Discussion Circle Criteria 

Checklist  

Tracking My Progress, Mid-

Unit 3 recording form 

Linking Words and Phrases 

Praise-Question-Suggest 

protocol 

 

Summative Assessments: 

Students’ annotated text 

“Dry Days in Australia” 

Students’ annotated text 

“Tackling the Trash”  

Commitment cards (from 

Lesson 2 homework)  

Mid-Unit 3 Assessment 

Criteria from the 

Performance Task Rubric 

Preparing Evidence and 

Questions for Discussion  

Circles recording form  
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Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 3 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC3SL1 

 

Report on a topic or text, tell a story, or recount an 

experience with appropriate facts and relevant, 

descriptive details, speaking clearly at an 

understandable pace. CC3SL4 

 

Create engaging audio recordings of stories or poems 

that demonstrate fluid reading at an understandable 

pace; add visual displays when appropriate to 

emphasize or enhance certain facts or details. 

CC3SL5  
 

Use knowledge of language and its conventions when 

writing, speaking, reading, or listening. CC3L3 

 

Recognize and observe differences between the 

conventions of spoken and written standard English. 

CC3L3b 
 

Demonstrate understanding of word relationships and 

nuances in word meanings. CC3L5 

 

Distinguish shades of meaning among related words 

that describe states of mind or degrees of certainty 

(e.g., knew, believed, suspected, heard, wondered). 

CC3L5c 
 

of “Laying Down the Law” 

or “Using Less” from “Dry 

Days in Australia.”  

 Determine the main idea of 

“Tackling the Trash.”  

 Determine the main idea of 

“Ryan Hreljac: The Boy 

Who Built a Well.”  

 Determine the key details 

from “Ryan Hreljac  

 Vary my volume and 

expression to present my 

message.  

 Use linking words and 

phrases to connect my 

ideas.  

 Choose specific and 

interesting words to 

“hook” my listener.  

 Use appropriate facts and 

descriptive details from the 

research to support my 

message.  

 Speak with varied volume 

and expression to present 

my message.  

 Speak at an understandable 

pace: not too fast and not 

too slow.  

 Use appropriate facts and 

descriptive details from the 

research to support my 

message.  

 Effectively participate in a 

discussion circle about one 

thing we should do to 

ensure there is clean water 

Discussion Circle Criteria 

Checklist  

 

VoiceThread PSA Script: 

Water on Earth, Water 

Challenges, and Opinion 

recording forms  

 

Praise-Question-Suggest 

protocol recording for End 

of  

Unit 3 Assessment  

 

Tracking My Progress, End 

of Unit 3 recording form  

 

Opinion voice thread on 

conserving water scored 

using the DDOE 

Argumentative Writing 

Rubric 

4-A-89



 

 

                                                                                                                                                          Copyright © 2013 by 

 

Standards 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

for everyone. This means:  

 Prepare for the 

conversation by using 

evidence from research 

texts and One Well: The 

Story of Water on Earth.  

 Ask questions so I am clear 

about what is being 

discussed.  

 Write an opinion piece that 

tells my reader one thing 

we should do to ensure 

everyone has clean water.  

 

Unit Eleven: Freaky Frogs!- Creating Trading Cards   (Expeditionary Learning EngageNY Module) 

Timeline: 3 weeks 

Ask and answer questions to demonstrate 

understanding of a text, referring explicitly to the text 

as the basis for the answers. CC3RI1 

 

Determine the main idea of a text; recount the key 

details and explain how they support the main idea. 

CC3RI2 
 

Determine the meaning of general academic and 

domain-specific words and phrases in a text relevant 

to a grade 3 topic or subject area. CC3RI4 

Compare and contrast the most important points and 

key details presented in two texts on the same topic. 

CC3RI9 

 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC3W2 

 

Introduce a topic and group related information 

together; include illustrations when useful to aiding 

comprehension. CC3W2a 

Big Ideas 

Experts use reading, viewing, and 

listening to gather and organize info 

from a variety of sources.  

 

Experts share information through 

writing and speaking.  

 

Animals have unique adaptations that 

help them to survive in various 

environments.  

 

 

 

 

 

Essential Questions: 

What do experts do?  

How do I become an expert?  

How do frogs survive?  

Learning Targets : 

I can… 

 Read and identify the main 

idea and key details of my 

freaky frog text.  

 Determine the meaning of 

unknown words using 

context clues and my 

vocabulary notebook.  

 Record details about my 

freaky frog’s adaptations 

into categories on my 

Freaky Frog Research 

matrix.  

Formative Assessments: 

Close Reading: Main Ideas 

and Details recording form 

Freaky Frog Research 

matrix  

Science Talk criteria 

checklist  

First draft of Freaky Frog 

Trading Card: Facts and 

Image Side  

Criteria for Success (for first 

draft)  

Freaky Freaky Trading Card 

Facts and Image Side final 

draft 

Accordion Paragraph 
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Learning Targets 

Assessments 

 

Write narratives to develop real or imagined 

experiences or events using effective technique, 

descriptive details, and clear event sequences. 

CC3W3 

 

With guidance and support from adults, produce 

writing in which the development and organization are 

appropriate to task and purpose. (Grade-specific 

expectations for writing types are defined in standards 

1–3 above.) CC3W4 

 

With guidance and support from peers and adults, 

develop and strengthen writing as needed by planning, 

revising, and editing. (Editing for conventions should 

demonstrate command of Language standards 1–3 up 

to and including grade 3 on page 29.) CC3W5 

 

With guidance and support from adults, use 

technology to produce and publish writing (using 

keyboarding skills) as well as to interact and 

collaborate with others. CC3W6 

 

Conduct short research projects that build knowledge 

about a topic. CC3W7 

 

Recall information from experiences or gather 

information from print and digital sources; take brief 

notes on sources and sort evidence into provided 

categories. CC3W8 

 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 3 topics and texts, 

building on others’ ideas and expressing their own 

clearly. CC3SL1 

 

Demonstrate command of the conventions of standard 

 Effectively participate in a 

Science Talk about how my 

freaky frog survives.  

 Follow our class norms 

when I participate in a 

conversation.  

 Ask questions so I am clear 

about what is being 

discussed.  

 Ask questions on the topic 

being discussed.  

 Write the most important 

facts about my freaky frog 

on the facts and image side 

of my Freaky Frog Trading 

Card. 

 Can write the final draft of 

the important facts about my 

freaky frog on the Facts and 

Image side of my trading 

card.  

 Select an image that shows 

my freaky frog’s 

adaptations.  

 Identify the criteria for a 

strong research-based 

narrative paragraph.  

 Plan my writing by 

completing an accordion 

paragraph organizer about 

one of my freaky frog’s 

adaptations.  

 Use vivid and precise words 

to write first-person 

sentences about my freaky 

frog. 

 Can write a first draft of my 

graphic organizer  

Criteria anchor chart (whole 

class)  

Vivid and Precise First-

Person Freaky Frog 

Sentences recording form  

Exit ticket  

Students’ first- draft writing 

Students’ word choice 

revisions 

Drafts of student writing 

with evidence of revision 

based on rubric 

Conventions Criteria 

checklist  

Students’ edited writing  

Summative Assessments: 

Final draft paragraph  

Tracking My Progress, End 

of Module recording form  

End of Unit 3 Assessment 

(new research-based 

narrative)  

Students’ Freaky Frog 

Trading Card final drafts 

scored with the DDOE 
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Learning Targets 
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English grammar and usage when writing or speaking. 

CC3L1 

 

Use knowledge of language and its conventions when 

writing, speaking, reading, or listening. CC3L3 

 

Demonstrate command of the conventions of standard 

English capitalization, punctuation, and spelling when 

writing. CC3L2 

Use coordinating and subordinating conjunctions. 

CC3L1h 

 

Produce simple, compound, and complex sentences. 

CC.3.L.1.i 
 

 

Freaky Frog Trading Card 

paragraph in first person, so 

it sounds like a story from 

the point of view of my frog.  

 Use vivid and precise words 

and phrases in my writing.  

 Can revise my Freaky Frog 

Trading Card paragraph to 

include vivid and precise 

verbs and describing words 

to communicate what I have 

learned about how my frog 

survives. 

 Use feedback and criteria to 

strengthen my Freaky Frog 

research-based narrative 

paragraph (back side of 

card). 

 Capitalize appropriate words 

in titles.  

 Spell words that have 

suffixes added to base words 

correctly.  

 Use resources to check and 

correct my spelling.  

 Can use quality 

craftsmanship in the final 

draft of my Freaky Frog 

Trading Card paragraph. 

 Can write a new research-

based narrative paragraph 

about another adaptation of 

my freaky frog.  

 Read my Freaky Frog 

Trading Card fluently to my 

audience.  

 

Informative Writing Rubric 

Creative Freaky Frog short 

story scored with the DDOE 

Narrative Writing Rubric 
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Learning Targets 
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Unit Twelve: Celebration of Learning Event 

Timeline:  1 Week 

Demonstrate command of the conventions of standard 

English grammar and usage when writing or speaking. 

CC3L1 
 

Come to discussions prepared, having read or studied 

required material; explicitly draw on that preparation 

and other information known about the topic to 

explore ideas under discussion. CC3SL1a 

 

Explain their own ideas and understanding in light of 

the discussion. CC3SL1d 

 

 

Effective communicators use a 

variety of modes of expression to 

express and receive meaning, 

including both verbal and non-verbal 

language. 

 

Effective communication demands 

clear, concise, coherent, and accurate 

writing and speaking skills. 

 

Successful communication involves 

knowing how, when, and why to 

convey a message to different 

audiences. 

 

Effective listeners are able to 

interpret and evaluate increasingly 

complex messages. 

 

 

 

 

 

 

Essential Questions: 

How can I become an effective 

communicator? 

 

How do I know when I am 

communicating clearly? 

 

How will I capture and 

maintain the audience’s 

attention? 

 

How does a listener understand 

a message? 

 

Learning Targets: 
I can… 

 Stay focused on the topic. 

 Take notes or make 

sketches to help in 

remembering information. 

 Expand information with 

details 

 Listen actively to others 

read or talk about writing 

and give feedback. 

 Speak clearly enough to 

be understood by others in 

conversation. 

 Engage in the turn taking 

of conversation. 

 Show enthusiasm while 

speaking about a topic. 

 Show confidence when 

presenting. 

Formative Assessments: 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Self Assessments 

Quick Checks (e.g., 

entrance and exit cards) 

Reflection Questions 

 

Summative Assessments: 

Participation in Celebration 

of Learning 

Rubrics 

Portfolio 
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School: __Mapleton Charter School__  Curricular Tool:  Various based on unit Grade: _4_ Teacher: _________________ 

 
Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

Fourth Grade Pre-Expedition: Simple Machines:  (Adapted from Expeditionary Learning EngageNY Grade 4, Module 3A) 

http://www.engageny.org/resource/grade-4-ela-module-3a 

In this module, students engage in reading, writing, listening, and speaking to build knowledge of simple machines and how they impact force, effort, and work. 

Students begin by reading some basic informational text. They then read out loud and perform a short Readers Theater (written for classroom use) about simple 

machines in order to continue building background knowledge about simple machines while also learning the structural elements of drama and practicing reading 

fluently. In Unit 2, students examine an extended science text, Simple Machines: Forces in Action (870L), which gives them a chance to examine the structure 

and text features, as well as analyze concepts in scientific writing. Several sections of this science text will be structured as close reading experiences. Students 

also will write routinely to explain how various simple machines work. They then will develop deeper expertise by working in small groups to read more about 

specific simple machines (inclined plane, levers, pulleys, etc.) as well as reading and conducting a series of science experiments using simple machines. They 

will synthesize their findings from the experiments by writing scientific conclusion statements. To appreciate just how prevalent simple machines are in daily 

life, students will conduct a simple machine “inventory” at home and school. In Unit 3, students will continue to learn about simple machines, and will write 

letters to people they know suggesting the most useful simple machine for a specific daily task, using key vocabulary and providing evidence to support their 

opinions about the value of simple machines. 

 

Literacy Tools Used During Pre-Expedition: 

 

Buffy Silverman, Simple Machines: Forces in Action, Do It Yourself series (New York: Heinemann, 2009); ISBN: 978-1-4329-2317-4. 

Pamela Marx, Take a Quick Bow! (Culver City, CA: Good Year Books, 1997); ISBN: 978-1-59647-083-5. (NOTE: Only one copy required for teacher, then 

reproduced for students. The book explicitly states, “Only portions of this book intended for classroom use may be reproduced without permission in writing 

from the publisher.”) 

 

Unit One: Building Background Knowledge about Simple Machines through Informational Text  

Timeline: 4 weeks 

CC.4.R.I.1 Refer to details and examples in a text 

when explaining what the text says explicitly and 

when drawing inferences from the text.  

 

CC.4.R.I.3 Explain events, procedures, ideas, or 

concepts in a historical, scientific, or technical 

text, including what happened and why, based on 

specific information in the text. 

 

Big Ideas: 

Researchers gather and critique 

information from different 

sources for specific purposes. 

 

Written communication of 

inquiry represents solutions to 

problems, clarification of issues, 

and answers to essential 

Essential Questions: 

Why conduct research? 

 

How can I use what I learn from 

research to form an opinion? 

 

When is information critical and when is 

it not? 

 

Formative Assessments 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

CC.4.R.I.4 Determine the meaning of general 

academic and domain-specific words or phrases in 

a text relevant to a grade 4 topic or subject area. 

 

CC.4.R.I.5 Describe the overall structure (e.g., 

chronology, comparison, cause/effect, 

problem/solution) of events, ideas, concepts, or 

information in a text or part of a text. 

 

CC.4.W.2 Write informative/explanatory texts to 

examine a topic and convey ideas and information 

clearly. 

 

CC.4.W.8 Recall relevant information from 

experiences or gather relevant information from 

print and digital sources; take notes and categorize 

information, and provide a list of sources. 

 

CC.4.W.9 Draw evidence from literary or 

informational texts to support analysis, reflection, 

and research. 

 

CC.4.W.10 Write routinely over extended time 

frames (time for research, reflection, and revision) 

and shorter time frames (a single sitting or a day 

or two) for a range of discipline-specific tasks, 

purposes, and audiences. 

 

CC.4.SL.1 Engage effectively in a range of 

collaborative discussions (one-on-one, in groups, 

and teacher-led)with diverse partners on grade 4 

topics and texts, building on others’ ideas and 

expressing their own clearly. 

 

CC.4.SL.1.a Come to discussions prepared, 

having read or studied required material; explicitly 

draw on that preparation and other information 

known about the topic to explore ideas under 

questions 

 

Understanding of a text’s 

features, structures, and 

characteristics facilitate the 

reader’s ability to make meaning 

of the text. 

 

Good readers employ strategies 

to help them understand text. 

 

 

What questioning techniques are most 

effective to gain information? 

 

How can I use what I learn from 

research to form an opinion? 

 

How can writing communicate ideas and 

deepen understanding? 

 

How do readers and writers form and 

support opinions? 

 

Learning Targets: 
I can… 

 Self-assess my progress toward the 
learning targets. 

 Identify what I already know about 
simple machines and what I want to 
learn. 

 Ask questions about simple 
machines. 

 Follow our class norms when I 

participate in a conversation 

 Explain how the directions in a 
scientific experiment are a form of 
informational text that involves a 
procedure.  

 Document what I observe during a 
scientific experiment. 

 Construct a conclusion statement 

that describes what I learned about 

inclined planes. 
 Find the meaning of scientific and 

academic words as I read a text 
about the inclined plane. 

 Document what I learn through 

research in my own words. 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Talking Point Checklists 

Bumper Sticker Summaries 

GIST Statements 

Anchor Charts 

Word Maps 

Ticket To Leave 

Ticket To Enter 

Anecdotal Records 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Collaborative Activities 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

Flip Check Cards 

Vocabulary Pantomime and 

Charades 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

discussion. 

 

CC.4.SL.1.b Follow agreed-upon rules for 

discussions and carry out assigned roles. 

 

CC.4.SL.1.c Pose and respond to specific 

questions to clarify or follow up on information, 

and make comments that contribute to the 

discussion and link to the remarks of others. 

 

CC.4.SL.4 Report on a topic or text, tell a story, 

or recount an experience in an organized manner, 

using appropriate facts and relevant, descriptive 

details to support main ideas or themes; speak 

clearly at an understandable pace. 

 

CC.4.L.4 Determine or clarify the meaning of 

unknown and multiple-meaning words and 

phrases based on grade 4 reading and content, 

choosing flexibly from a range of strategies. 

 

CC4RF4 Read with sufficient accuracy and 

fluency to support comprehension 

 Make connections between the 
meanings of vocabulary words 
related to simple machines. 

 Determine important information 

about a simple machine and how it 

helps people do work. 
 Determine the main idea of a 

scientific text. 

 Write a paragraph describing what 

simple machines do using details 

from the text. 

 Effectively participate in a Science 

Talk about simple machines.  

 Prepare for the Science Talk by 

gathering evidence from scientific 

texts about simple machines. 
 Share my opinion on a topic and 

respect the opinions of others. 

 Identify the characteristics of 
Readers Theater through examining 
the text The Machine.  

 Identify the characteristics of 
Readers Theater in a text. 

 Read my Readers Theater line 
fluently and at an appropriate 
volume. 

 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Curriculum Based 

Assessment Measures 

Response To Intervention 

Measures 

Instructional Support and 

Collaborative Team 

Measures 

DIBELS 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Research paper on Simple 

Machines: How Do They 

Help Do Work? Scored with 

the DDOE Informative 

Writing Rubric 

Unit Two: Culminating Project: Sharing Opinions: The Most Helpful Simple Machine 

Timeline: 2 weeks 

CC.4.R.I.4 Determine the meaning of general 

academic and domain-specific words or phrases in 

a text relevant to a grade 4 topic or subject area. 

 

CC.4.R.I.8 Explain how an author uses reasons 

and evidence to support particular points in a text. 

 

CC.4.W.4 Produce clear and coherent writing in 

Big Ideas: 

Oral discussion helps to build 

connections to others and create 

opportunities for learning. 

 

Writing is an effective way to 

share opinions.  

Essential Questions: 

Why conduct research? 

How do writers develop a well-written 

product? 

 

How can discussion increase our 

knowledge and understanding of ideas? 

 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

which the development and organization are 

appropriate to task, purpose, and audience. 

(Grade-specific expectations for writing types are 

defined in standards 1–3 above.) 

 

CC.4.W.1 Write opinion pieces on topics or texts, 

supporting a point of view with reasons and 

information. 

 

CC.4.W.5 With guidance and support from peers 

and adults, develop and strengthen writing as 

needed by planning, revising, and editing.(Editing 

for conventions should demonstrate command of 

Language standards 1–3up to and including grade 

4 on page 29.) 

 

CC.4.SL.1 Engage effectively in a range of 

collaborative discussions (one-on-one, in groups, 

and teacher-led)with diverse partners on grade 4 

topics and texts, building on others’ ideas and 

expressing their own clearly. 

 

CC.4.SL.1.a Come to discussions prepared, 

having read or studied required material; explicitly 

draw on that preparation and other information 

known about the topic to explore ideas under 

discussion. 

 

CC.4.SL.1.c Pose and respond to specific 

questions to clarify or follow up on information, 

and make comments that contribute to the 

discussion and link to the remarks of others. 

 

CC.4.SL.1.d Review the key ideas expressed and 

explain their own ideas and understanding in light 

of the discussion. 

 

CC.4.L.1 Demonstrate command of the 

How do simple machines affect our 

lives? 

How do readers and writers form and 

support opinions? 

Learning Targets: 
I can… 

 Determine an author’s opinion in a 
text. 

 Write a gist statement about an 
editorial. 

 Form an opinion about simple 

machines for my editorial. 

 Explain how authors support their 

opinions with reasons and evidence. 
 Identify the characteristics of an 

editorial. 

 Identify which reasons are 
supported by the text and which are 
supported by my observations. 

 Effectively collaborate with my 

Simple Machine Expert Group. 

 Group together reasons with related 

evidence in my editorial. 
 Use scientifically accurate reasons 

and evidence to support my opinion 
about a simple machine.  

 Write an introduction in my 
editorial that explains simple 
machines and states my opinion 
clearly.  

 Use vocabulary from my research 

on simple machines to write 

scientifically accurate descriptions 

in my editorial. 

 Critique the ideas of my writing 

partner’s editorial for scientific 

Discussion (between peers 

and with adults) 

Goal Setting 

Self Assessments 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Gist statement 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Performance Assessment  

 

Editorial on the most helpful 

simple machine scored with 

the DDOE Argumentative 

Writing Rubric 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

conventions of standard English grammar and 

usage when writing or speaking. 

 

CC.4.L.1.d Order adjectives within sentences 

according to conventional patterns (e.g., a small 

red bag rather than a red small bag). 

 

CC.4.L.2 Demonstrate command of the 

conventions of standard English capitalization, 

punctuation, and spelling when writing. 

 

CC.4.L.3 Use knowledge of language and its 

conventions when writing, speaking, reading, or 

listening. 

 

accuracy. 
 Develop a conclusion that 

summarizes my point of view about 
simple machines in my editorial. 

 Write sentences that link thoughts 
together with conjunctions to 
explain reasons that support my 
opinion. 

 Write an editorial stating my 
opinion on which simple machine 
benefits people the most in their 
everyday lives. 

 Publish a typed version of my 

simple machine editorial. 

 Plan, draft, and revise an editorial in 

the course of two lessons. 

 

Fall Expedition: Increase Your Green! 

 

Students will explore the science of landfills, recycling, pollution, and their role in reducing the carbon footprint of their community. This expedition consists of 

in-depth investigations of different types of pollution, earth’s increasing landfills, recycling, and ways to reduce human’s negative effect on the environment. 

Students will narrow their focus to one key source of unnatural changes to the environment in their immediate community-excessive solid waste. A trash-tracking 

project will allow students to sort and classify trash found in the school community (obtained by adults) and their own homes. Careful data collection and 

analysis combined with solid research will give students the evidence they need to convince key stakeholders to increase the school’s recycling efforts. Students 

will research the Terra Cycle Program (http://www.terracycle.net/en-US) and provide information regarding the program to the Parent Teacher Organization 

(PTO) and the larger school community. This part of the expedition will require students to engage in meaningful research, create advertisements encouraging 

the school community to support their recycling efforts, and demonstrate effective communication skills to various types and sizes of groups. The second part of 

this expedition will focus on solutions to pollution in the community. Data collected during the trash-tracking project, research on problems with solid waste, and 

the costs associated with various recycling programs will be used to create the presentation. Students will develop strong public speaking skills and learn the art 

of collaboration and consensus building as they identify the roles and responsibilities needed to execute a professional Power Point-type presentation to important 

community leaders. Roles and responsibilities could include: 1) Researchers and Data Collectors who would engage in activities such as conducting interviews, 

researching health issues, determining the costs of recycling, explaining the process of recycling, and educating others about what happens at a landfill; 2) Power 

Point Creators who would research background information and facts, type the information into the presentation, insert graphics (charts, pictures), and format the 

presentation for cohesiveness and clarity; 3) Presenters would be responsible for presenting the information at various meetings, engaging in question and answer 

sessions following the presentation, and writing thank you letters to the necessary people following the presentation; 4) Meeting helpers would be responsible for 

the technological aspect of the presentation, making sure the speakers work, the power point runs smoothly, as well as welcoming individuals and handing out 

information as needed; and 5) Presentation Pamphlet Creators would create a handout for distribution at the meetings that highlights the information to be 

covered in the presentation. Students will complete job applications for all roles and responsibilities and go through an interview process, conducted by peers and 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

adults to obtain the “job” or “role” they want to have during the development and presentation of information obtained. The interview process would include a 

resume, references, parent permission, and a short speech citing the reasons why the student wants the job and how they know they would be the best person for 

the position.  

 

Literacy Tools Used During Expedition One: 

Best Practices in Writing Instruction will be based on the principles and tenets of: 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: Fourth Grade by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

Strategy Instruction by Graham and Harris 

Ralph Fletcher (Craft Lessons) 

6 +1 Traits of Writing 

Creating Writers Through 6-Trait Writing Assessment and Instruction: Third Edition by Vicki Spandel 

Study Driven: A Framework For Planning Units of Study in The Writing Workshop by Katie Wood Ray 

Writing Essentials: Raising Expectations and Results While Simply Teaching by Regie Routman 

 

Vocabulary and Word Study instruction will be based on the principles and tenets of: 

Words Their Way:  Word Study for Phonics, Vocabulary, and Spelling Instruction by Bear, Invernizzi, Templeton, and Johnston 

Bring Words To Life and Creating Robust Vocabulary by Beck, McKeown, and Kucan 

 

Best Practices in Literacy Instruction will be based on the principles and tenets of: 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: Fourth Grade by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

The Continuum of Literacy Learning: Grades Prek – 8: A Guide To Teaching by Gay Su Pinnell and Irene C. Fountas (published by Heinemann) 

Making the Most of Small Groups and Practice with Purpose by Debbie Diller 

Practice with Purpose: Literacy Work Stations for Grades 3-6 by Debbie Diller 

The Daily 5: Fostering Literacy independence in the Elementary Grades and The Café Book by Gail Boushey and Joan Moser 

Strategies That Work: Teaching Comprehension for Understanding and Engagement: Second Edition by Stephanie Harvey and Anne Goudvis 

Classroom Instruction That Works and A Handbook for Classroom Instruction That Works by Marzano, Norford, Paynter, Pickering, and Gaddy 

Unit Three:  The Science of Landfills-Tracking and Talking about my Reading  

Timeline:  3 weeks  

CC.4.R.I.2 Determine the main idea of a text and 

explain how it is supported by key details; 

summarize the text. 

 

CC.4.R.I.3 Explain events, procedures, ideas, or 

concepts in a historical, scientific, or technical 

text, including what happened and why, based on 

specific information in the text. 

Big Ideas: 

Reading for meaning often 

requires imagining conversation 

with and questioning of the 

author.  

 

Different readers may respond 

to the same text in different 

Essential Questions: 

How do I uncover the author’s purpose? 

 

Why do I need to evaluate what I read? 

 

What new meaning did I make from 

combining evidence in the text and my 

background knowledge? 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 

CC.4.R.I.4 Determine the meaning of general 

academic and domain-specific words or phrases in 

a text relevant to a grade 4 topic or subject area. 

 

CC.4.R.I.5 Describe the overall structure (e.g., 

chronology, comparison, cause/effect, 

problem/solution) of events, ideas, concepts, or 

information in a text or part of a text. 

 

CC.4.W.1 Write opinion pieces on topics or texts, 

supporting a point of view with reasons and 

information. 

 

CC.4.W.2 Write informative/explanatory texts to 

examine a topic and convey ideas and information 

clearly. 

 

CC.4.W.3.c Use a variety of transitional words 

and phrases to manage the sequence of events. 

 

CC.4.SL.2 Paraphrase portions of a text read 

aloud or information presented in diverse media 

and formats, including visually, quantitatively, 

and orally. 

 

CC.4.SL.4 Report on a topic or text, tell a story, 

or recount an experience in an organized manner, 

using appropriate facts and relevant, descriptive 

details to support main ideas or themes; speak 

clearly at an understandable pace. 

 

CC.4.L.3 Use knowledge of language and its 

conventions when writing, speaking, reading, or 

listening. 

 

CC.4.L.3.a Choose words and phrases to convey 

ideas precisely.* 

ways.  

 

Good researchers extract 

information from a variety of 

sources and draw logical 

conclusions. 

 

 

 

 

 

 

Learning Targets: 
I can… 

 Monitor accuracy and 

understanding, self-correcting when 

errors detract from meaning. 

 Form implicit questions and search 

for answers while reading. 

 Summarize longer texts with 

multiple episodes either orally or in 

writing. 

 Identify important ideas in a text 

and report them in an organized 

way, either orally or in writing. 

 Draw conclusions from information. 

 Infer cause and effect relationships 

 Infer the big ideas or themes of a 

text and discuss how they are 

applicable to people’s lives today. 

 Identify significant events and tell 

how they are related to the problem 

or the solution of the text. 

 Identify main ideas and supporting 

details. 

 State opinions about a text and show 

evidence to support them. 

 Form questions to explore and 

locate sources for information about 

a topic. 

 Use notes to record and organize 

information. 

 Conduct research to gather 

information in planning a project. 

 Record sources of information for 

citation. 

 Take notes from interviews or 

observations. 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Word Maps 

Ticket To Leave 

Ticket To Enter 

Anecdotal Records 

Goal Setting 

Self Assessments 

Collaborative Activities 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 

activities 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 

CC4RF3  Know and apply grade-level phonics 

and word analysis skills in decoding words. 

 

CC4RF3a  Use combined knowledge of all letter-

sound correspondences, syllabication patterns, and 

morphology (e.g., roots and affixes) to read 

accurately unfamiliar multisyllabic words in 

context and out of context.  

 

CC4RF4  Read with sufficient accuracy and 

fluency to support comprehension. 

 

CC4RF4a Read grade-level text with purpose and 

understanding. 

 

CC4RF4c  Use context to confirm or self-correct 

word recognition and understanding, rereading as 

necessary. 

 

 Choose helpful tools (e.g., webs, T-

charts, sketches, charts, diagrams, 

lists, outlines, flow charts) to 

organize information as it is 

gathered. 

 Explain relevant questions in talking 

about a topic. 

 Plan and organize information for 

the intended readers. 

 Understand how information builds 

on each other throughout texts. 

 Summarize orally or in writing, 

including relevant information. 

 Make connections to other texts by 

topic, major ideas, genres, and 

authors. 

 Identify evidence that supports 

argument. 

 

 

Opinion writing pieces on 

landfills and conservation 

scored with the DDOE 

Argumentative Writing 

Rubric 

 

Informative pieces about the 

impact of landfills scored 

with the DDOE Informative 

Writing Rubric 

Unit Four:  Seeing it My Way- Informational Advertisements  

Timeline: 4 weeks  

CC.4.W.1 Write opinion pieces on topics or texts, 

supporting a point of view with reasons and 

information. 

 

CC.4.W.1.a Introduce a topic or text clearly, state 

an opinion, and create an organizational structure 

in which related ideas are grouped to support the 

writer’s purpose. 

 

CC.4.W.1.b Provide reasons that are supported by 

facts and details. 

 

CC.4.W.1.c Link opinion and reasons using 

words and phrases (e.g., for instance, in order to, 

in addition). 

 

Big Ideas: 
To be effective, writing must be 

a sufficiently developed, 

coherent unit of thought. 

 

A writer’s choice of words and 

style set a tone and define the 

message. 

 

Effective communicators use a 

variety of modes of expression 

to express and receive meaning, 

including both verbal and non-

verbal language. 

 

 

Essential Questions: 

Why does a writer choose a particular 

form of writing? 

 

How does the choice of words affect the 

message? 

 

How do writers develop a well-written 

product? 

 

Why is information organized in 

different ways? 

 

How can writing communicate ideas and 

deepen understanding? 

 

Formative Assessments: 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Interviewing 

Goal Setting 

Self Assessments 

Collaborative Activities 

Summarizing 

Reflection Questions 

Rubrics 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

CC.4.W.6 With some guidance and support from 

adults, use technology, including the Internet, to 

produce and publish writing as well as to interact 

and collaborate with others; demonstrate sufficient 

command of keyboarding skills to type a 

minimum of one page in a single sitting. 

 

CC.4.SL.1 Engage effectively in a range of 

collaborative discussions (one-on-one, in groups, 

and teacher-led)with diverse partners on grade 4 

topics and texts, building on others’ ideas and 

expressing their own clearly. 

 

CC.4.SL.1.c Pose and respond to specific 

questions to clarify or follow up on information, 

and make comments that contribute to the 

discussion and link to the remarks of others. 

 

CC.4.SL.5 Add audio recordings and visual 

displays to presentations when appropriate to 

enhance the development of main ideas or themes. 

 

CC.4.L.1.a Use relative pronouns (who, whose, 

whom, which, that) and relative adverbs (where, 

when, why). 

 

CC.4.L.1.b Form and use the progressive (e.g., I 

was walking; I am walking; I will be walking) 

verb tenses. 

 

CC.4.L.1.e Form and use prepositional phrases. 

 

CC.4.R.I.4 Determine the meaning of general 

academic and domain-specific words or phrases in 

a text relevant to a grade 4 topic or subject area. 

 

CC.4.R.I.9 Integrate information from two texts 

on the same topic in order to write or speak about 

Learning Targets : 
I can… 

 Write for a specific purpose: to 

inform, persuade, reflect, instruct, 

retell, maintain relationships, plan. 

 Have clear goals and understand 

how the goals will affect the 

writing. 

 Understand how the writing meets 

the needs of a specific reader or 

audience. 

 Stay focused on a topic to produce a 

longer, well-organized piece of 

writing. 

 Know how to use an 

editing/proofreading checklist. 

 Create illustrations or other art for 

pieces that are in final form. 

 Attend to layout of text in final 

publication. 

 Use a variety of print characteristics 

to make the text more accessible to 

the reader (titles, headings, and 

subheadings). 

 Use turn-taking conventions 

skillfully. 

 Ask clear questions and follow-up 

questions. 

 Express opinions and support with 

evidence. 

 Add evaluative comments, making 

clear that opinion is being stated (I 

think…). 

 Make persuasive presentations that 

establish a clear argument and 

support it with documented 

evidence. 

Surveys 

Visual Representation of 

work 

Learning Logs 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Curriculum Based 

Assessment Measures 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Advertisements and public 

service announcements 

scored using the DDOE 

Argumentative Writing 

Rubric 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

the subject knowledgeably. 

 

 

Unit Six: Celebration of Learning and Presentations  

Timeline: 1 week  

CC.4.W.4 Produce clear and coherent writing in 

which the development and organization are 

appropriate to task, purpose, and audience. 

(Grade-specific expectations for writing types are 

defined in standards 1–3 above.) 

 

CC.4.SL.4 Report on a topic or text, tell a story, 

or recount an experience in an organized manner, 

using appropriate facts and relevant, descriptive 

details to support main ideas or themes; speak 

clearly at an understandable pace. 

 

CC.4.SL.5 Add audio recordings and visual 

displays to presentations when appropriate to 

enhance the development of main ideas or themes. 

 

CC.4.SL.6 Differentiate between contexts that 

call for formal English (e.g., presenting ideas) and 

situations where informal discourse is appropriate 

(e.g., small-group discussion); use formal English 

when appropriate to task and situation. (See grade 

4 Language standards 1 and 3 on page 28 for 

specific expectations.) 

 

 

 

 

Big Ideas: 

A speaker’s choice of words and 

style set a tone and define the 

message. 

 

Audience and purpose (e.g., 

inform, persuade, entertain) 

influence communication. 

 

Speakers do not always say 

what they mean. Indirect forms 

of expression (e.g., eye contact, 

hand gestures, facial 

expressions) require the 

audience to read between the 

lines to find the intended 

meaning. 

 

The use of the voice (e.g., pitch, 

rate, volume, intonation) helps 

the audience understand the 

message. 

 

Discussion creates a greater 

understanding of a variety of 

topics. 

 

Essential Questions: 

How does the choice of words affect the 

message? 

 

Why share ideas orally? 

 

How can I communicate so others will 

listen? 

 

How do speakers express their thoughts 

and feelings? 

 

How do effective speakers hook and 

hold their audience? 

 

Learning Targets: 
I can… 

 Use conventions of respectful 

speaking. 

 Build on the talk of others, making 

statements related to the topic, and 

responding to cues. 

 Use turn-taking conventions 

skillfully. 

 Recall information, big ideas, or 

points made by others in 

conversation or from presentations 

by students or teacher. 

 Express opinions and support with 

evidence. 

 Speak with confidence. 

 Pause effectively to enhance interest 

and emphasize points. 

Formative Assessments: 

Observation 

Discussion (between peers 

and with adults) 

Interviewing 

Self Assessments 

Reflection Questions 

 

Summative Assessments: 

Portfolios 

Rubrics 

Reflective Writing on the 

Expedition 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 Use technology (Power Point, 

video, etc.) as an integral part of 

presentations. 

 Use visual displays (diagrams, 

charts, illustrations, technology, 

multimedia) in ways that are clearly 

related to and extend the topic of a 

presentation. 

 Identify and acknowledge sources 

of the information included in oral 

presentations. 

 

Intercession 

In these units, students will read and interpret data related to conflict and bullying in school, and study magazine articles related to bullying and conflict 

resolution. Students will discuss what is going well in their school as well as imagine how the learning environment might change if a document such as the 

Constitution were put into place and upheld by all members of the school community. Working with a partner, students will reflect on the conflict resolution 

strategies they read about and develop a section for a constitution that would help to resolve the issues presented in the data. Students will revise their sections so 

that their writing can have a powerful impact on those who read or hear it. The class will then work together to combine their sections into a cohesive document. 

Then students will use the writing skills they have developed throughout the module to independently compose a paragraph explaining the purpose of their 

constitution. Finally, as an end of unit on-demand assessment, students will reread the data they initially studied and write a paragraph in which they explain how 

their class constitution will address one of these issues. 

 

Literacy Tools Used During Mid-Year Off-Expedition 

 

Best Practices in Writing Instruction will be based on the principles and tenets of: 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: Fourth Grade by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

Strategy Instruction by Graham and Harris 

Ralph Fletcher (Craft Lessons) 

6 +1 Traits of Writing 

Creating Writers Through 6-Trait Writing Assessment and Instruction: Third Edition by Vicki Spandel 

Study Driven: A Framework For Planning Units of Study in The Writing Workshop by Katie Wood Ray 

Writing Essentials: Raising Expectations and Results While Simply Teaching by Regie Routman 

 

Recommended Texts 

Bullying Elizabeth Raum (author) 

Pinky and Rex and the Bully James Howe (author), Melissa Sweet (illustrator) 

What Does Peace Feel Like? Vladimir Radunsky  (author/illustrator) 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

14 Cows for America Carmen Agra Deedy (author), Thomas Gonzalez (illustrator) 

14 vaca para America Carmen Agra Deedy (author), Thomas Gonzalez (illustrator) 

Walking to School:  A Story from Northern Ireland Eve Bunting (author),  Michael Dooling (illustrator) 

Bullying and Me: Schoolyard Stories Ouisie Shapiro (author),  Steven Vote (photographer) 

Sweet Land of Liberty Deborah Hopkinson (author), Leonard Jenkins (illustrator) 

Fighting for Equal Rights: A Story about Susan B. Anthony Maryann N. Weidt (author), Amanda Sartor (illustrator) 

The Hundred Dresses Eleanor Estes (author), Louis Slobodkin (illustrator) 

Shiloh Phyllis Reynolds Naylor (author) 

Children of the Longhouse Joseph Bruchac (author) 

Shh! We’re Writing the Constitution Jean Fritz (author), Tomie dePaola (illustrator) 

The United States Constitution Karen Price Hossell (author) 

Cyber Bullying Nick Hunter (author) 

Elijah of Buxton Christopher Paul Curtis (author) 

Give Me Liberty! The Story of the Declaration of Independence Russell Freedman (author) 

 

Unit Seven : Reading and Writing for Peace 

Timeline:  4 weeks 

CC.4.R.I.6 Compare and contrast a firsthand and 

secondhand account of the same event or topic; 

describe the differences in focus and the 

information provided. 

 

CC.4.R.L.1 Refer to details and examples in a 

text when explaining what the text says explicitly 

and when drawing inferences from the text. 

 

CC.4.R.L.2 Determine a theme of a story, drama, 

or poem from details in the text; summarize the 

text. 

 

CC.4.R.L.4  Determine the meaning of words and 

phrases as they are used in a text, including those 

that allude to significant characters found in 

mythology (e.g., Herculean). 

 

CC.4.R.L.5 Explain major differences between 

Big Ideas: 

Peace can be created and 

sustained through agreements 

and actions. 

Clear communication improves 

communities. 

 

 

Essential Questions: 

How can school communities benefit 

from the beliefs and agreements of 

historical people? 

 

Learning Targets: 
I can… 

 Document what I learn about a topic 
by taking notes on what I have read. 

 Read and analyze data to identify 
problems in schools. 

 Use what I have learned about 
conflict resolution strategies to 
discuss the need for a constitution in 
all schools. 

 Identify details from the article to 
support my answers to questions. 

 Group details from the article to 
identify the main idea. 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Word Maps 

Ticket To Leave 

Ticket To Enter 

Anecdotal Records 

Goal Setting 

Self Assessments 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

poems, drama, and prose, and refer to the 

structural elements of poems (e.g., verse, rhythm, 

meter) and drama (e.g., casts of characters, setting 

descriptions, dialogue, stage directions) when 

writing or speaking about a text. 

 

CC.4.R.L.6 Compare and contrast the point of 

view from which different stories are narrated, 

including the difference between first- and third-

person narrations. 

 

CC.4.R.L.7 Make connections between the text of 

a story or drama and a visual or oral presentation 

of the text, identifying where each version reflects 

specific descriptions and directions in the text. 

 

CC.4.R.L.9 Compare and contrast the treatment 

of similar themes and topics (e.g., opposition of 

good and evil) and patterns of events (e.g., the 

quest) in stories, myths, and traditional literature 

from different cultures. 

 

CC.4.R.L.10 By the end of the year, read and 

comprehend literature, including stories, dramas, 

and poetry, in the grades 4–5 text complexity band 

proficiently, with scaffolding as needed at the high 

end of the range. 

 

CC.4.W.3 Write narratives to develop real or 

imagined experiences or events using effective 

technique, descriptive details, and clear event 

sequences. 

 

CC.4.W.3.a Orient the reader by establishing a 

situation and introducing a narrator and/or 

characters; organize an event sequence that 

unfolds naturally. 

 

 Answer questions about bullying 
using specific details from a text. 

 Create a rule or law that will 
improve our school community. 

 Explain how choosing powerful 
words helps make my writing 
interesting to read. 

 Find powerful words in a thesaurus 
and other texts. 

 Revise my part of the constitution 
using powerful words 

 Group sections of our constitution 
together into topics. 

 Connect the sections of our school 
constitution using linking words or 
phrases. 

 Explain the purpose of our school 
constitution in an organized 
paragraph. 

 Write an informative/explanatory 
text that has a clear topic. 

 Develop the topic with facts, 
definitions, details, and quotations. 

 Use linking words and phrases to 
connect ideas within categories of 
information. 

 Develop a concluding statement. 

 Identify ways to improve my 
explanatory paragraph. 

 Use correct writing conventions in 
my explanatory paragraph. 

 Follow our class norms when I 
participate in a conversation. 

 Ask questions so I’m clear about 
what is being discussed. 

 Answer questions about the topic 
being discussed. 

Collaborative Activities 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Star Reading 

Words Their Way Spelling 

Inventories 

Portfolios 
 

Narratives telling stories of 
characters who overcome 
issues of bullying to reach 
peace scored with the 
DDOE Narrative Writing 
Rubric. 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

CC.4.W.3.b Use dialogue and description to 

develop experiences and events or show the 

responses of characters to situations. 

 

CC.4.W.3.c Use a variety of transitional words 

and phrases to manage the sequence of events. 

 

CC.4.W.3.d Use concrete words and phrases and 

sensory details to convey experiences and events 

precisely. 

 

CC.4.W.3.e Provide a conclusion that follows 

from the narrated experiences or events. 

 

CC.4.W.7 Conduct short research projects that 

build knowledge through investigation of different 

aspects of a topic. 

 

CC.4.W.9 Draw evidence from literary or 

informational texts to support analysis, reflection, 

and research. 

 

CC.4.W.9.b Apply grade 4 Reading standards to 

informational texts (e.g., “Explain how an author 

uses reasons and evidence to support particular 

points in a text.”) 

 

CC.4.SL.4 Report on a topic or text, tell a story, 

or recount an experience in an organized manner, 

using appropriate facts and relevant, descriptive 

details to support main ideas or themes; speak 

clearly at an understandable pace. 

 

CC.4.L.2.a Use correct capitalization. 

 

CC.4.L.2.b Use commas and quotation marks to 

mark direct speech and quotations from a text. 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

CC.4.L.2.c Use a comma before a coordinating 

conjunction in a compound sentence. 

 

CC.4.L.2.d Spell grade-appropriate words 

correctly, consulting references as needed. 

 

CC.4.L.3.a Choose words and phrases to convey 

ideas precisely. 

 

CC.4.L.4.a Vocabulary Acquisition and Use: Use 

context (e.g., definitions, examples, or 

restatements in text) as a clue to the meaning of a 

word or phrase. 

 

Unit Eight: It’s All in the Messaging- Public Service Announcements 

Timeline: 2 weeks 

CC4W1  Write opinion pieces on topics or texts, 

supporting a point of view with reasons and 

information. 

 

CC4W1a  Introduce a topic or text clearly, state 

an opinion, and create an organizational structure 

in which related ideas are grouped to support the 

writer’s purpose. 

 

CC4W1b  Provide reasons that are supported by 

facts and details. 

 

CC4W1c  Link opinion and reasons using words 

and phrases (e.g., for instance, in order to, in 

addition). 

 

CC4W1d  Provide a concluding statement or 

section related to the opinion presented. 

 

CC4W4  Produce clear and coherent writing in 

which the development and organization are 

appropriate to task, purpose, and audience. 

Big Ideas: 

Leadership and advocacy to 

promote peace impact the 

immediate community and 

society as a whole. 

 

Developing and implementing a 

plan helps you meet your goals.  

 

Writers need to choose their 

words/language with care, 

depending on the content, 

purpose and audience. 

 

 

Essential Questions: 

Why is it important to organize what I 

am going to say? 

 

How do effective speakers hook and 

hold their audience? 

 

What makes a speaker easy to follow? 

 

How do I communicate by ideas, 

thoughts, and opinions so that others will 

listen and understand? 

 

Learning Targets: 

I can… 

 Describe the purpose of a PSA 

 Identify the elements of a PSA 

 Identify the persuasive tools used by 

PSA’s 

 Compare persuasion with argument 

 Define what makes a high quality 

PSA 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Word Maps 

Ticket To Leave 

Ticket To Enter 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Collaborative Activities 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

(Grade-specific expectations for writing types are 

defined in standards 1–3 above.) 

 

CC4W5  With guidance and support from peers 

and adults, develop and strengthen writing as 

needed by planning, revising, and editing.(Editing 

for conventions should demonstrate command of 

Language standards 1–3up to and including grade 

4 on page 29.) 

 

CC4W7  Conduct short research projects that 

build knowledge through investigation of different 

aspects of a topic. 

 

CC4W8  Recall relevant information from 

experiences or gather relevant information from 

print and digital sources; take notes and categorize 

information, and provide a list of sources. 

 

CC4W9  Draw evidence from literary or 

informational texts to support analysis, reflection, 

and research. 

 

CC4W9a Apply grade 4 Reading standards to 

literature (e.g., “Describe in depth a character, 

setting, or event in a story or drama, drawing on 

specific details in the text [e.g., a character’s 

thoughts, words, or actions].”). 

 

CC4W9b  Apply grade 4 Reading standards to 

informational texts (e.g., “Explain how an author 

uses reasons and evidence to support particular 

points in a text”). 

 

CC4W10  Write routinely over extended time 

frames (time for research, reflection, and revision) 

and shorter time frames (a single sitting or a day 

or two) for a range of discipline-specific tasks, 

 Write the narration for the PSA 

 Collaborate with my peers to use 

various ideas and receive feedback  

 Create a storyboard for my PSA to 

outline the video 

 Develop a plan for filming the PSA 

 Record narration 

 Film PSA 

 Edit and refine the PSA 

 Present PSA to the class 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

Flip Check Cards 

Vocabulary Pantomime and 

Charades 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Running Records 

Miscue Analysis 

Reading Profile (e.g., use of 

cueing strategies and 

reading behaviors) 

Curriculum Based 

Assessment Measures 

Inventories 

Portfolios 

 

Public service 

announcements and print 

materials scored with the 

DDOE Argumentative 

Writing Rubric 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

purposes, and audiences. 

 

CC4SL3 Identify the reasons and evidence a 

speaker provides to support particular points. 

 

CC4SL5 Add audio recordings and visual 

displays to presentations when appropriate to 

enhance the development of main ideas or themes. 

 

CC.4.L.1.c Use modal auxiliaries (e.g., can, may, 

must) to convey various conditions. 

 

CC4L3c  Differentiate between contexts that call 

for formal English (e.g., presenting ideas) and 

situations where informal discourse is appropriate 

(e.g., small-group discussion). 

 

CC.4.L.5 Demonstrate understanding of figurative 

language, word relationships, and nuances in word 

meanings. 

 

Grade 4 – Spring Expedition 

Know Your Rights! History Is Happening Now! 

 

This unit is adapted from Expeditionary Learning Expedition “Know Your Rights! History is Happening Now!” and curricular resources available at 

EngageNy.org  

This Expedition takes students from the founding of the United States of America to the Civil Rights Movement. Students learn about the three branches of 

government and the system of checks and balances. They explore the creation of the Bill of Rights and learn about their own rights. An examination of the Civil 

Rights Movement and current events probe students to answer the question, “Are rights universally applied?” They will also seek to understand citizens’ rights 

and “say” in the government.  Students will investigate the rights of citizens in a democracy and the ways in which citizens may exercise those rights in pursuit of 

civil liberties.  

 

Students will take an in depth look at the Suffrage Movement and explore answers to the questions:  

• What makes someone a leader of change? 

• How do leaders impact others? 

• How can one person make a difference? 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

Literacy Tools Used During Expedition Two 

Best Practices in Writing Instruction will be based on the principles and tenets of: 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: Fourth Grade by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

Strategy Instruction by Graham and Harris 

Ralph Fletcher (Craft Lessons) 

6 +1 Traits of Writing 

Creating Writers Through 6-Trait Writing Assessment and Instruction: Third Edition by Vicki Spandel 

Study Driven: A Framework For Planning Units of Study in The Writing Workshop by Katie Wood Ray 

Writing Essentials: Raising Expectations and Results While Simply Teaching by Regie Routman 

 

Vocabulary and Word Study instruction will be based on the principles and tenets of: 

Words Their Way:  Word Study for Phonics, Vocabulary, and Spelling Instruction by Bear, Invernizzi, Templeton, and Johnston 

Bring Words To Life and Creating Robust Vocabulary by Beck, McKeown, and Kucan 

 

Best Practices in Literacy Instruction will be based on the principles and tenets of: 

A Curricular Plan for the Reading and Writing Workshop: Common Core Reading and Writing Workshop: Fourth Grade by Lucy Calkins and colleagues at the 

Reading/Writing Workshop (published by Heinemann) 

The Daily 5: Fostering Literacy independence in the Elementary Grades and The Café Book by Gail Boushey and Joan Moser 

Strategies That Work: Teaching Comprehension for Understanding and Engagement: Second Edition by Stephanie Harvey and Anne Goudvis 

To Understand: New Horizons in Reading Comprehension by Ellin Oliver Keene 

Classroom Instruction That Works and A Handbook for Classroom Instruction That Works by Marzano, Norford, Paynter, Pickering, and Gaddy 

 

The Hope Chest by Karen Schwabach 

Susan B. Anthony, “On Women’s Right to the Suffrage,” excerpt from a speech given in 1873, available at http:// 

www.historyplace.com/speeches/anthony.htm  

Rebecca Hershey, “The Vote,” in Hopscotch (2003, Issue 5), 36, available at www.novelnewyork.org  

Ira Peck and Kathy Wilmore, “Order in the Court,” in Junior Scholastic (2008, Issue 14), 12–15, available at www.novelnewyork 

.org  

Patrick S. Washburn, “Fredrick Douglass: Freedom’s Champion,” in Boy’s Life (1994, Issue 10), 14, available at www.novelnewyork.org  

“Miss Susan B. Anthony Fined $100 and Costs for Illegal Voting,” The New York Times, June 20, 1873, available at http://query.nytimes.com/mem/archive-

free/pdf  

 

Unit Nine: Analyzing Characters and How They Contribute to Themes : Writing and Speaking about the Importance of Voting 

Timeline: 5 weeks 

CC.4.R.I.2 Determine the main idea of a text and 

explain how it is supported by key details; 

summarize the text. 

Big Ideas: 

One person can take action to 

change things for the better 

Essential Questions : 

How can one person make a difference? 

 

Formative Assessments: 

Observation 

Questioning (adult and 

4-A-111

http://www.historyplace.com/speeches/anthony.htm
http://www.novelnewyork.org/
http://www.novelnewyork.org/
http://query.nytimes.com/mem/archive-free/pdf
http://query.nytimes.com/mem/archive-free/pdf


 

 

                                                                                                                                                          Copyright © 2013 by 

 

Standards 
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Essential Questions/ 

Learning Targets 
Assessments 

 

CC.4.R.I.3 Explain events, procedures, ideas, or 

concepts in a historical, scientific, or technical 

text, including what happened and why, based on 

specific information in the text. 

 

CC.4.R.I.5 Describe the overall structure (e.g., 

chronology, comparison, cause/effect, 

problem/solution) of events, ideas, concepts, or 

information in a text or part of a text. 

 

CC.4.R.I.7 Interpret information presented 

visually, orally, or quantitatively (e.g., in charts, 

graphs, diagrams, time lines, animations, or 

interactive elements on Web pages) and explain 

how the information contributes to an 

understanding of the text in which it appears. 

 

CC.4.R.I.8 Explain how an author uses reasons 

and evidence to support particular points in a text. 

 

CC.4.R.I.10 By the end of year, read and 

comprehend informational texts, including 

history/social studies, science, and technical texts, 

in the grades 4–5 text complexity band 

proficiently, with scaffolding as necessary at the 

high end of the range. 

 

CC.4.R.L.3 Describe in depth a character, setting, 

or event in a story or drama, drawing on specific 

details in the text (e.g., a character’s thoughts, 

words, or actions). 

 

CC2W2  Write informative/explanatory texts to 

examine a topic and convey ideas and information 

clearly. 

 

CC4W8  Recall relevant information from 

 

Voting is an important civic 

responsibility 

 

 

 

 

 

 

 

 

How does your ability to read and write 

make a difference for other people? 

 

How can reading and writing help you 

become a more active citizen? 

 

Learning Targets (LT): 

 Respond in writing to a partner’s 

ideas.  

 Infer why Susan B. Anthony wrote 

and delivered “On Women’s Right 

to the Suffrage.” 

 Explain how the 19th Amendment 

was passed in 1920, using details 

from the “Movin’ on Up” section of 

the text “Order in the Court.” 

 Summarize texts by using specific 

details from the text. 

 Explain the difference between first-

person and third-person point of 

view. 

 Describe actions of characters and 

infer what they say about their 

characters.  

 Explain the meaning of simple 

similes in context. 

 Name synonyms and antonyms for 

vocabulary words. 

 Use evidence from my reading 

when describing events in a text.  

 Follow the Norms for Triad Talk 

when I participate in a conversation 

with my reading partners. 

 Sort vocabulary words into 

categories 

 Explain plot events and character 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions) 

Discussion (between peers 

and with adults) 

Anchor Charts 

Word Maps 

Goal Setting 

Self Assessments 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Summarizing 

Reflection Questions 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Inventories 

Portfolios 

 

Biographies of people who 

have made a difference, 

scored with the DDOE 

Informative Writing Rubric 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

experiences or gather relevant information from 

print and digital sources; take notes and categorize 

information, and provide a list of sources. 

 

CC4W9  Draw evidence from literary or 

informational texts to support analysis, reflection, 

and research. 

 

CC4W10  Write routinely over extended time 

frames (time for research, reflection, and revision) 

and shorter time frames (a single sitting or a day 

or two) for a range of discipline-specific tasks, 

purposes, and audiences. 

 

CC.4.SL.1.a Come to discussions prepared, 

having read or studied required material; explicitly 

draw on that preparation and other information 

known about the topic to explore ideas under 

discussion. 

 

CC.4.SL.1.b Follow agreed-upon rules for 

discussions and carry out assigned roles. 

 

CC.4.SL.3 Identify the reasons and evidence a 

speaker provides to support particular points. 

 

CC.4.SL.5 Add audio recordings and visual 

displays to presentations when appropriate to 

enhance the development of main ideas or themes. 

 

CC4L4 Determine or clarify the meaning of 

unknown and multiple-meaning words and 

phrases based on grade 4 reading and content, 

choosing flexibly from a range of strategies. 

 

CC.4.L.5.a Explain the meaning of simple similes 

and metaphors (e.g., as pretty as a picture) in 

context. 

details using my understanding of 

word categories 

 Gather evidence for a short essay 

that describes how Myrtle was 

affected by her experience riding in 

the “colored car” in The Hope 

Chest. 

 Write a focus statement supported 

by evidence from the text for my 

essay about Myrtle 

 Make connections between a text 

and an artist’s interpretation of the 

text through cover art from The 

Hope Chest. 

 Explain how to determine a theme 

in a story. 

 Determine possible themes and 

supply evidence for The Hope Chest 

 Explain how Susan B. Anthony used 

reasons and evidence in her speech 

to support her view that women 

should have the right to vote. 

 Infer from passages from The Hope 

Chest why women fought for the 

right to vote. 

 Describe the problem/solution text 

structure. 

 Identify the text structure of an 

informational reading. 

 Synthesize evidence from two 

different texts to support an idea 

 Write an opinion statement for my 

public service announcement. 

 Identify reasons that support my 

opinion statement. 
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Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 

CC.4.L.5.b Vocabulary Acquisition and Use: 

Recognize and explain the meaning of common 

idioms, adages, and proverbs. 

 

CC.4.L.5.c Demonstrate understanding of words 

by relating them to their opposites (antonyms) and 

to words with similar but not identical meanings 

(synonyms). 

 

CC.4.SL.4 Report on a topic or text, tell a story, 

or recount an experience in an organized manner, 

using appropriate facts and relevant, descriptive 

details to support main ideas or themes; speak 

clearly at an understandable pace. 

 

CC.4.L.4.b Vocabulary Acquisition and Use: Use 

common, grade-appropriate Greek and Latin 

affixes and roots as clues to the meaning of a word 

(e.g., telegraph, photograph, autograph). 

 

CC.4.L.4.c Vocabulary Acquisition and Use: 

Consult reference materials (e.g., dictionaries, 

glossaries, thesauruses), both print and digital, to 

find the pronunciation and determine or clarify the 

precise meaning of key words and phrases. 

 

 Group together reasons with related 

evidence in my public service 

announcement. 

 Write a public service 

announcement in which I explain 

the importance of voting. 

 Identify evidence my writing 

partner used to support his or her 

points in his or her PSA. 

 Give kind, helpful, and specific 

feedback to my critique partner. 

 Write sentences that give evidence 

to support my point in my public 

service announcement. 

 Create a visual to support my point 

in my public service announcement. 

 Speak clearly and at an 

understandable pace when 

presenting my public service 

announcement. 

 

Unit Ten:  Case Study-Three Branches of Government and Bill of Rights     

Timeline: 3 weeks  

CC4W2. Write informative/explanatory texts to 

examine a topic and convey ideas and information 

clearly. 

 

CC4W2a Introduce a topic clearly and group 

related information in paragraphs and sections; 

include formatting (e.g., headings), illustrations, 

and multimedia when useful to aiding 

comprehension. 

Big Ideas: 

A government protects the rights 

of its citizens.  

 

Our right to express ourselves 

through speaking and writing is 

protected by our rights as 

citizens. 

 

Essential Questions: 

How was our government created? 

 

How does our government work? 

 

How are laws created and changed? 

 

What are our rights? 

 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Learning Logs 

Response Logs 

Graphic Organizer 

Visual Representation 

Partner Reading 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

 

CC4W2b Develop the topic with facts, 

definitions, concrete details, quotations, or other 

information and examples related to the topic. 

 

CC4SL4 Report on a topic or text, tell a story, or 

recount an experience in an organized manner, 

using appropriate facts and relevant, descriptive 

details to support main ideas or themes; speak 

clearly at an understandable pace. 

 

CC4L.3 Use knowledge of language and its 

conventions when writing, speaking, reading, or 

listening. 

 

CC4L3a Choose words and phrases to convey 

ideas precisely. 

 

CC4L3b Choose punctuation for effect. 

 

CC4L3c Differentiate between contexts that call 

for formal English (e.g., presenting ideas) and 

situations where informal discourse is appropriate 

(e.g., small-group discussion). 

 

 

 

 

 

 

 

Does everyone have the same rights?  

 

How are rights violated?  

 

Learning Targets: 

• Report on a topic or text using 

organized facts and details. 

• Speak clearly and at an 

understandable pace. 

• Write a 5 paragraph essay 

• Engage in peer critique protocols 

and provide kind, specific and 

helpful feedback to improve writing 

• Hook a reader with a strong topic 

sentence 

• Organize my writing about the 3 

branches of government 

• Cite specific details to support 

information in my essay 

• Provide a conclusion that 

summarizes and adds new thinking. 

• Use content specific vocabulary 

correctly  

• Think critically about word choice 

in my writing 

• Describe the Bill of Rights in my 

own words 

• Identify the freedoms all people 

should receive 

• Speak with varied audiences on 

what I know about our government 

• Infer and check facts about the Bill 

of Rights 

• Determine the main idea using 

specific details from the text. 

• Summarize informational or 

argumentative text. 

Response Cards 

Think-Pair-Share 

Interactive Word Walls 

 

Summative Assessments: 

Inventories 

Portfolios 

 

Research project on the 

branches of government 

scored with the DDOE 

Informative Writing Rubric. 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

•  Write informative/ explanatory texts 

that convey ideas and information 

clearly. 

• Construct a concluding statement or 

section of an informative/explanatory 

text. 

• Express ideas using carefully 

chosen words. 

• Choose punctuation for effect in my 

writing.  

• Use formal English when 

appropriate. 

 

Unit Eleven: The Civil Rights through a Literary Lens  

Timeline: 3 weeks 

CC4SL4. Report on a topic or text, tell a story, or 

recount an experience in an organized manner, 

using appropriate facts and relevant, descriptive 

details to support main ideas or themes; speak 

clearly at an understandable pace. 

 

CC4RL.2. Determine a theme of a story, drama, 

or poem from details in the text; summarize the 

text. 

 

CC4RL3. Describe in depth a character, setting, 

or event in a story or drama, drawing on specific 

details in the text (e.g., a character’s thoughts, 

words, or actions). 

 

CC4RL4. Determine the meaning of words and 

phrases as they are used in a text, including those 

that allude to significant characters found in 

mythology (e.g., Herculean). 

 

CC4RI9. Integrate information from two texts on 

the same topic in order to write or speak about the 

Big Ideas 

Historical fiction is a valuable 

way to learn about events in the 

past. 

 

Engaging in discussion  

about what you’ve read can 

enhance understanding and 

appreciation of the text 

 

Reflective writing aids in 

understanding of reading 

Essential Questions 

How can one person make a difference 

for many? 

 

When do you know to stand up for what 

you believe? 

 

Learning Targets: 

• Use features of a text to self-select 

reading. 

• Participate effectively in a 

literature circle. 

• Come to book conversations 

prepared. 

• Make connections between my 

chosen book and study of the Bill 

of Rights. 

• Identify the pivotal actions of the 

main character in my book. 

• Share what I’ve learned about the 

Civil Rights with others, peers and 

adults. 

Formative Assessments: 

Observation 

Questioning 

Discussion 

Learning Logs 

Response Logs 

Graphic Organizer 

Visual Representation 

Partner Reading 

Response Cards 

Think-Pair-Share 

Interactive Word Walls 

 

Summative Assessments: 

Inventories 

Portfolios 

Rubrics 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

subject knowledgeably. • Determine the theme of a story, 

drama, or poem. 

• Summarize a story, drama, or 

poem. 

• Describe a story’s character, 

setting, or events using specific 

details from the text. 

• Accurately synthesize information 

from two texts on the same topic. 

 

Unit Twelve: Celebration of Learning  

Timeline: 1 week  

CC.4.W.4 Produce clear and coherent writing in 

which the development and organization are 

appropriate to task, purpose, and audience. 

(Grade-specific expectations for writing types are 

defined in standards 1–3 above.) 

 

CC.4.W.6 With some guidance and support from 

adults, use technology, including the Internet, to 

produce and publish writing as well as to interact 

and collaborate with others; demonstrate sufficient 

command of keyboarding skills to type a 

minimum of one page in a single sitting. 

 

CC.4.SL.4 Report on a topic or text, tell a story, 

or recount an experience in an organized manner, 

using appropriate facts and relevant, descriptive 

details to support main ideas or themes; speak 

clearly at an understandable pace. 

 

CC.4.SL.5 Add audio recordings and visual 

displays to presentations when appropriate to 

enhance the development of main ideas or themes. 

 

CC.4.SL.6 Differentiate between contexts that 

call for formal English (e.g., presenting ideas) and 

situations where informal discourse is appropriate 

Big Ideas: 

A speaker’s choice of words and 

style set a tone and define the 

message. 

 

Oral language is a tool for 

communicating, thinking, and 

learning. 

 

A media literate person can 

evaluate how words, images, 

and sounds influence a message.  

 

 

 

 

 

 

 

 

 

 

Essential Questions: 

How does the choice of words affect the 

message? 

 

How does a speaker communicate so 

others will listen and understand the 

message? 

 

Learning Targets: 

 Use conventions of respectful 

speaking. 

 Use conversational techniques that 

encourage others to talk. 

 Understand and use language for the 

purpose of humor. 

 Understand the role of nonverbal 

language. 

 Build on the talk of others, making 

statements related to the topic, and 

responding to cues. 

 Ask clear questions and follow-up 

questions. 

 Restate points that have been made 

and extend or elaborate them. 

 Recall information, big ideas, or 

Formative Assessments: 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Goal Setting 

Self Assessments 

Collaborative Activities 

Surveys 

Visual Representation of 

work 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Portfolios 

 

Reflective writing on the 

learning targets for the year 
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Standards 

 
Big Ideas 

Essential Questions/ 

Learning Targets 
Assessments 

(e.g., small-group discussion); use formal English 

when appropriate to task and situation. (See grade 

4 Language standards 1 and 3 on page 28 for 

specific expectations.) 

 

 

 

points made by others in 

conversation or from presentations 

by students or teacher. 

 Express opinions and support with 

evidence. 

 Report interesting information from 

background experiences orally and 

in writing. 

 Speak with confidence. 

 Speak with appropriate volume for 

the size of audience and place of 

discussion. 

 Work to use tone and gesture in a 

collaborative and meaningful way.  

 Sequence ideas, examples, and 

evidence in a way that shows their 

relationship. 

 Make presentations that are well 

organized (clear introduction, body, 

and conclusion). 

 Use technology (Power Point, 

video, etc.) as an integral part of 

presentations. 

 Use visual displays (diagrams, 

charts, illustrations, technology, 

multimedia) in ways that are clearly 

related to and extend the topic of a 

presentation. 

 Add evaluative comments, making 

clear that opinion is being stated (I 

think…). 
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Curriculum Framework ELA 

School: __Mapleton Charter School__  Curricular Tool:  Various based on unit Grade: _5_ Teacher: _________________ 

 
Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Pre-Expedition Work: Human Rights in a New Country (Expeditionary Learning Module 1) 

http://www.engageny.org/sites/default/files/resource/attachments/5m1.module.pdf  

 
What are human rights, and how do real people and fictional characters respond when those rights are challenged? Students will develop their ability to 
read and understand complex text as they consider this question. Students will begin to build knowledge about human rights through a close read of the 
introduction and selected articles of the Universal Declaration of Human Rights (UDHR), paired with short firsthand accounts of people around the world 
who currently face human rights challenges. In Unit 2, students will do an extended study of Esperanza Rising (740L) by Pam Muñoz Ryan, applying their 
new learning about human rights as one lens through which to interpret the character and theme in this rich novel—a complex coming-of-age story set in 
Mexico and rural California during the early 1930s. Through close reading, interpretation, and analysis of fiction and nonfiction texts, students will 
synthesize their understanding of human rights. The specific literacy focus is on supporting understanding through quoting directly from text, inferring 
theme, and comparing and contrasting how different texts address the topics and themes of human rights. Students will write an essay in which they 
explain how a character in the novel responds to challenges. In Unit 3, students will continue to revisit the text and themes of the UDHR and Esperanza 
Rising as they read, write, and ultimately perform Readers Theater. Students will compare novels and Readers Theater as two forms of narrative writing. 
They will then select specific articles of the UDHR that relate thematically to the novel and reread key passages of the novel with that theme in mind. They 
will write individual and small group scripts based on these key passages and on phrases from the UDHR. Students will revise, rehearse, and ultimately 
perform their group Readers Theater scripts for their class and/or school or community members.  

Unit One: What are Human Rights? 

Timeline:  2 Weeks 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text. CC5RI1 

 

Determine two or more main ideas of a text and 

explain how they are supported by key details; 

summarize the text. CC5RI2 

 

Explain the relationships or interactions between two 

or more individuals, events, ideas, or concepts in a 

historical, scientific, or technical text based on 

specific information in the text. CC5RI3 

 

Determine the meaning of general academic and 

domain-specific words and phrases in a text relevant 

to a grade 5 topic or subject area. CC5RI4 

Big Ideas: 

We learn lessons about human rights 

from the experiences of real people 

and fictional characters. 

 

Characters change over time in 

response to challenges to their human 

rights. 

 

People respond differently to similar 

events in their lives. 

 

Authors conduct research and use 

specific language in order to impact 

their readers. 

Essential Questions (EQ): 

What lessons can we learn 

about human rights through 

literature and life? 

 

What are human rights? 

 

How can we tell powerful 

stories about people’s 

experiences?  

 

Learning Targets: 

I can… 

 Follow our class norms 

when I participate in a 

discussion. 

Formative Assessments: 

Human Rights Thinking 

Charts 

Exit Ticket 

Group Anchor charts 

Vocabulary Sketches 

 

Summative Assessments: 

Annotated texts 

Student Journals 

Students’ annotated copies 

of the UDHR  

Introduction to the 
UDHR note-catcher (from 
Lesson 4) 

Mid-Unit 1 Assessment: 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

 

Analyze multiple accounts of the same event or topic, 

noting important similarities and differences in the 

point of view they represent. CC5RI6 

 

Integrate information from several texts on the same 

topic in order to write or speak about the subject 

knowledgeably. CC5RI9 

 

Draw evidence from literary or informational texts to 

support analysis, reflection, and research. CC5W9 

 

Write routinely over extended time frames (time for 

research, reflection, and revision) and shorter time 

frames (a single sitting or a day or two) for a range of 

discipline-specific tasks, purposes, and audiences. 

CC5W10 
 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 5 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC5SL1 

 

Follow agreed-upon rules for discussions and carry 

out assigned roles. CC5SL1b  

 

Summarize a written text read aloud or information 

presented in diverse media and formats, including 

visually, quantitatively, and orally. CC5SL2 

 

Determine or clarify the meaning of unknown and 

multiple-meaning words and phrases based on grade 5 

reading and content, choosing flexibly from a range of 

strategies. CC5L4 

 

Acquire and use accurately grade-appropriate general 

academic and domain-specific words and phrases, 

 Determine words I know 

and words I don’t know. 

 Summarize Articles of the 

UDHR.  

 Use text and visual images 

to help me understand 

human rights. 

 Explain some of the main 

events that relate to the 

history of the Universal 

Declaration of Human 

Rights (UDHR) by making 

a human timeline with my 

peers. 

 Use context clues to help 

me determine the meaning 

of words.  

 Write to help me deepen 

my understanding about 

human rights. 

 Use common Greek and 

Latin affixes (prefixes) and 

roots as clues to help me 

know what a word means.  

 Determine the main ideas 

of the introduction to the 

Universal Declaration of 

Human Rights (UDHR) by 

reading closely. 

 Use human rights 

vocabulary words correctly 

in my writing. 

 Visualize what the authors 

of the UDHR wanted for 

all people (found in 

Articles 2 and 3).   

 Skim and scan the original 

Human Rights Vocabulary 

and Common Prefixes  

End of Unit 1 Assessment: 

On-Demand Analysis of a 

Human Rights Account  

Annotated text of 

“Teaching Nepalis to 

Read, Plant, and Vote” 

Students’ annotated text 

of “Teaching Nepalis to 

Read, Plant, and Vote” 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

including those that signal contrast, addition, and 

other logical relationships (e.g., however, although, 

nevertheless, similarly, moreover, in addition). 

CC5L6 
 I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

UDHR looking for 

repeated words.  

 Explain why certain words 

in the original UDHR are 

repeated. 

 Compare the original 

UDHR, the Plain Language 

version, and my own 

summaries of specific 

UDHR articles, by 

focusing on specific word 

choice.  

 Cite examples of where 

human rights were upheld 

or challenged in 

“Teaching Nepalis to Read, 

Plant, and Vote.” 

 Explain how specific 

articles of the UDHR relate 

to this firsthand account. 

 Explain the connections 

between people and events 

in “Teaching Nepalis to 

Read, Plant, and Vote.” 

 Cite examples of where 

human rights were upheld 

or challenged in “From 

Kosovo to the United 

States.” 

 

Unit Two:  Case Study: Esperanza’s Story  

Timeline: 3 Weeks 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text. CC5RL1 

 

Determine a theme of a story, drama, or poem from 

details in the text, including how characters in a story 

Big Ideas: 

We learn lessons about human rights 

from the experiences of real people 

and fictional characters. 

 

Characters change over time in 

Essential Questions: 

What are human rights? 

 

What lessons can we learn 

about human rights through 

literature and life? 

Formative Assessments: 

Class discussion 

Building Background 

Knowledge  

I Notice and I Wonder-

sticky notes 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

or drama respond to challenges or how the speaker in 

a poem reflects upon a topic; summarize the text. 

CC5RL2 
 

Compare and contrast two or more characters, 

settings, or events in a story or drama, drawing on 

specific details in the text (e.g., how characters 

interact). CC5RL3 

 

Determine the meaning of words and phrases as they 

are used in a text, including figurative language such 

as metaphors and similes. CC5RL4 

 

Describe how a narrator's or speaker's point of view 

influences how events are described. CC5RL6 

 

Compare and contrast the overall structure (e.g., 

chronology, comparison, cause/effect, problem/ 

solution) of events, ideas, concepts, or information in 

two or more texts. CC5RI5 

 

Determine two or more main ideas of a text and 

explain how they are supported by key details; 

summarize the text. CC5RI2 

 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC5W2 

 

Produce clear and coherent writing in which the 

development and organization are appropriate to task, 

purpose, and audience.  (Grade-specific expectations 

for writing types are defined in standards 1-3 above.) 

CC5W4 
 

With guidance and support from peers and adults, 

develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach.  

(Editing for conventions should demonstrate 

response to challenges (to their 

human rights). 

 

People respond differently to similar 

events in their lives. 

 

Authors conduct research and use 

specific language in order to impact 

their readers. 

 

Learning Targets: 

I can… 

• Define historical fiction. 

• Describe the geographical 

and historical setting of 

Esperanza Rising.  

• Discuss answers to 

questions with my triad 

and provide evidence to 

explain my ideas. 

• Answer questions about 

the setting of the novel 

Esperanza Rising based 

on evidence from the text.  

. • Answer comprehension 

questions based on text 

from Esperanza Rising 

that I have read 

independently. 

• Identify situations in 

Esperanza Rising where a 

character’s human rights 

are challenged. 

• Make inferences from the 

text about Esperanza, 

Mama, and Abuelita. 

• Use context clues to help 

me determine the meaning 

of words in Esperanza 

Rising.  

• Write to explain my 

thinking about the 

characters in Esperanza 

Rising. 

• Summarize the main ideas 

in an informational text 

about California in the 

Notes from Jigsaw note-

catcher 

Observe where students 

place their evidence flags 

Triad discussions 

Exit Tickets 

Observation 

Homework 

T-Charts 

Graphic Organizers 

 

Summative Assessments 

Mid-Unit 2 Assessment 

End of Unit 2 Assessment 

Vocabulary cards 

 

Explanatory essay on 

character development, 

scored with the DDOE 

Informative/Explanatory 

Writing Rubric 

 

Two Voice Poem on 

perspective from the story 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

command of Language standards 1-3 up to and 

including grade 5 on pages 28 and 29.) CC5W5 

 

Draw evidence from literary or informational texts to 

support analysis, reflection, and research. CC5W9 

 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 5 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC5SL1 

 

Adapt speech to a variety of contexts and tasks, using 

formal English when appropriate to task and situation. 

(See grade 5 Language standards 1 and 3 on pages 28 

and 29 for specific expectations.) CC5SL6 

 

Determine or clarify the meaning of unknown and 

multiple-meaning words and phrases based on grade 5 

reading and content, choosing flexibly from a range of 

strategies. CC5L4 

 

1930s. 

• Interpret figurative 

language in Esperanza 

Rising.   

• Describe how the points 

of view of Esperanza and 

Isabel influence the 

description of events.   

• Identify themes in 

Esperanza Rising. 

• Find evidence in 

Esperanza Rising that will 

support my inferences 

about characters from the 

book.  

• Write an informative/ 

explanatory three-

paragraph essay that 

analyzes how Esperanza 

responds to two key 

events, and compares and 

contrasts her response to 

events over time.  

• Write an essay in which 

each paragraph has a clear 

topic sentence, a body, 

and a conclusion  

• Contrast how two 

characters in Esperanza 

Rising respond to 

challenges, using a two-

voice poem format. 

• Collaborate with peers to 

plan and draft a two-voice 

poem. 

• Give specific feedback 

that will help other 

students make their 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

writing better. 

• Use feedback that I 

receive from others and 

self-reflection to improve 

my writing. 

• Perform my two-voice 

poem. 

• Explain the structure of a 

two-voice poem.  

• Write to explain my 

thinking about the 

characters’ perspectives in 

Esperanza Rising.  

 

Unit Three:  Culminating Project: Readers Theater: Esperanza Rising, from Novel to Script  

Timeline: 2 Weeks 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text. CC5RL1 

 

Determine a theme of a story, drama, or poem from 

details in the text, including how characters in a story 

or drama respond to challenges or how the speaker in 

a poem reflects upon a topic; summarize the text. 

CC5RL2 
 

Determine the meaning of words and phrases as they 

are used in a text, including figurative language such 

as metaphors and similes. CC5RL4 

 

Explain how a series of chapters, scenes, or stanzas 

fits together to provide the overall structure of a 

particular story, drama, or poem. CC5RL5 

 

Recognize and explain the meaning of common 

idioms, adages, and proverbs. CC5L5b 

 

Interpret figurative language, including similes and 

Big Ideas: 

We learn lessons about human rights 

from the experiences of real people 

and fictional characters. 

 

Literature tells similar stories of 

people across time and nationalities.  

Essential Questions: 

What are human rights? 

What is the purpose of a 

Readers Theater? 

 

Learning Targets: 

I can… 

• Define Readers Theater. 

• Identify how a Readers 

Theater script is different 

from a novel. 

• Participate in a Readers 

Theater based on 

Esperanza Rising. 

• Participate in a discussion 

with my peers. 

• Share my opinion about 

different types of 

narratives. 

• Recall and summarize key 

articles of the UDHR and 

passages from Esperanza 

Formative Assessments: 

Readers Theater script 

revisions 

Conclusion for group script 

Performance Task: Readers 

Theater Second Rehearsal 

and Performance 

Self-assessment 

Note-catcher: Group Script 

Sequence 

Narrowed text selections 

Exit ticket 

Justify list of additional 

passages  

Group discussion 

Anchor Chart: Define 

Readers Theater and Its 

Purpose  

Participation  

 

Summative Assessments: 

Mid-Unit 3 Assessment 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

metaphors, in context. CC5L5a 

Use the relationship between particular words (e.g., 

synonyms, antonyms, homographs) to better 

understand each of the words. CC5L5c 

 

Describe how a narrator's or speaker's point of view 

influences how events are described. CC5RL6 

 

Compare and contrast stories in the same genre (e.g., 

mysteries and adventure stories) on their approaches 

to similar themes and topics. CC5RL9 

 

Write narratives to develop real or imagined 

experiences or events using effective technique, 

descriptive details, and clear event sequences. 

CC5W3 
 

Orient the reader by establishing a situation and 

introducing a narrator and/or characters; organize an 

event sequence that unfolds naturally. CC5W3a 

 

Use narrative techniques, such as dialogue, 

description, and pacing, to develop experiences and 

events or show the responses of characters to 

situations. CC5W3b 

 

Use a variety of transitional words, phrases, and 

clauses to manage the sequence of events. CC5W3c 

 

Use concrete words and phrases and sensory details to 

convey experiences and events precisely. CC5W3d 

 

Provide a conclusion that follows from the narrated 

experiences or events. CC5W3e 

 

Produce clear and coherent writing in which the 

development and organization are appropriate to task, 

purpose, and audience.  (Grade-specific expectations 

Rising and “American 

Heroes” from the previous 

learning.  

• Participate in a discussion 

with my peers. 

• Share my opinion about 

the effectiveness of the 

narrator dialogue. 

• Identify and describe the 

similarities and 

differences between a 

novel and a script. 

• Describe the connections 

between the UDHR and a 

script or a novel. 

• Describe the author’s 

motivations for creating a 

script. 

• Describe the role of a 

narrator in a script. 

• Assess my understanding 

of the similarities and 

differences of a novel 

versus a script.  

• Identify passages of 

Esperanza Rising that 

relate to specific articles 

of the UDHR.  

• Justify my reasons for 

selecting specific passages 

from Esperanza Rising. 

• Choose a human rights 

article to focus on for my 

Readers Theater. 

• Determine and list 

additional passages I may 

need in order to develop a 

script on a single theme. 

End of Unit 3 Assessment 

Readers Theater Discussion 

Groups 

 

Original readers theater 

script scored with the DDOE 

Narrative Writing Rubric  
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

for writing types are defined in standards 1-3 above.) 

CC5W4 
 

With guidance and support from peers and adults, 

develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach.  

(Editing for conventions should demonstrate 

command of Language standards 1-3 up to and 

including grade 5 on pages 28 and 29.) CC5W5 

 

Recall relevant information from experiences or 

gather relevant information from print and digital 

sources; summarize or paraphrase information in notes 

and finished work, and provide a list of sources. 

CC5W8 

 

Draw evidence from literary or informational texts to 

support analysis, reflection, and research. CC5W9 

 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 5 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC5SL1 

 

Come to discussions prepared, having read or studied 

required material; explicitly draw on that preparation 

and other information known about the topic to 

explore ideas under discussion. CC5SL1a 

 

Follow agreed-upon rules for discussions and carry 

out assigned roles. CC5SL1b 

 

Adapt speech to a variety of contexts and tasks, using 

formal English when appropriate to task and situation. 

CC5SL6 

 

• Engage in a discussion 

with my peers. 

• Evaluate how well the 

passages I selected reflect 

the themes of the UDHR.    

• Narrow my text selection, 

related to a theme. 

• Write an introduction to 

my script. 

• Write a draft of my script. 

• use peer feedback to make 

decisions about how to 

improve my script. 

• Use narrative techniques 

to write a complete 

section of my group’s 

Readers Theater script. 

• Make notes about how to 

revise my script, based on 

feedback. 

• Work with a group to 

create a group script, with 

a logical sequence. 

• Add appropriate 

transitional words and 

phrases to a script. 

• Work with my group to 

write a conclusion to our 

script that relates directly 

to our UDHR article. 

• Choose visuals that 

contribute to my 

audience’s understanding 

of the characters, setting, 

problem, and/or mood of 

the play. 

• Perform my Readers 

Theater script for an 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

audience. 

 

Fifth Grade Fall Expedition: Top Gear 

This expedition begins with an exploration of many different kinds of simple and complex machines and culminates with each student designing a battery-

powered model of a vehicle, complete with owner’s manual. Students will not only learn the principles and scientific aspects of electricity, forces and motion, 

and magnetism, but will also learn to create technical drawings and conduct market research to determine consumer needs prior to designing their vehicle.  As 

students complete and analyze the data obtained through their market research, they will develop a mission statement for their new car designing company.  

Various mission statements published by well-known companies will be examined for structure and organization, truthfulness, intent, and artistry. In order to 

understand the evolution of the automotive industry, students will research leaders, scientists, and innovators in the automotive industry, past and present.  

Students will research leaders, scientists, and innovators in the automotive industry, past and present. Students will select a key individual to research, create a 

bio-card to contribute to the whole class annotated timeline and participate in an Automobile Industry “Mixer” where they role-play their individual as they 

explore and evaluate the individual’s contribution to the car industry. An annotative automotive timeline will be constructed to depict the evolution of this world 

changing industry. 

 
Unit Four: Inventor Research, Annotated Timeline, and Automobile Industry “Mixer” 

Timeline:  4 Weeks 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text.  CC.5.R.I.1 

 

Determine two or more main ideas of a text and 

explain how they are supported by key details; 

summarize the text.  CC.5.R.I.2 

 

Explain the relationships or interactions between two 

or more individuals, events, ideas, or concepts in a 

historical, scientific, or technical text based on 

specific information in the text.  CC.5.R.I.3 
 
Know and apply grade-level phonics and word 

analysis skills in decoding words. CC5RF3 

 

Use combined knowledge of all letter-sound 

correspondences, syllabication patterns, and 

morphology (e.g., roots and affixes) to read accurately 

unfamiliar multisyllabic words in context and 

 out of context. CC5RF3a 

 

Big Ideas: 

Research enables learners to apply 

the concept of time, location, 

distance, relationships, and points of 

view to the study of contemporary 

and past peoples, places, issues, and 

events.  

 

There are many reasons to write, 

including writing-to-learn, writing-

to-demonstrate learning, and writing 

for authentic purposes and audiences. 

 

Good research comes from a variety 

of sources. 

 

 

 

 

 

 

 

Essential Questions: 

Why conduct research? 

 

How does the past influence the 

present and the future? 

 

Why use technology for 

research? 

 

How do researchers gather 

information? 

 

Why check for validity and 

accuracy of information? 

 

Learning Targets: 

I can… 

 Form questions to explore 

and locate sources for 

information about a topic. 

 Use appropriate vocabulary 

and linking words when 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Talking Point Checklists 

Bumper Sticker Summaries 

GIST Statements 

Anchor Charts 

Goal Setting 

Self Assessments 

Rapid-fire brainstorms 

Collaborative Activities 

Quick Checks (e.g., 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC5W2 

 

Introduce a topic clearly, provide a general 

observation and focus, and group related information 

logically; include formatting (e.g., headings), 

illustrations, and multimedia when useful to aiding 

comprehension. CC5W2a 

 

Develop the topic with facts, definitions, concrete 

details, quotations, or other information and examples 

related to the topic. CC5W2b 

 

Link ideas within and across categories of information 

using words, phrases, and clauses (e.g., in contrast, 

especially). CC5W2c 

 

Use precise language and domain-specific vocabulary 

to inform about or explain the topic. CC5W2d 

 

Provide a concluding statement or section related to 

the information or explanation presented. CC5W2e 

 

Draw evidence from literary or informational texts to 

support analysis, reflection, and research. CC5W9 

 

Apply grade 5 Reading standards to literature (e.g., 

"Compare and contrast two or more characters, 

settings, or events in a story or a drama, drawing on 

specific details in the text [e.g., how characters 

interact]"). CC5W9a 

 

Apply grade 5 Reading standards to informational 

texts (e.g., "Explain how an author uses reasons and 

evidence to support particular points in a text, 

identifying which reasons and evidence support which 

point[s]"). CC5W9b 

 

 writing. 

 Create categories of 

information as research is 

conducted. 

 Write a conclusion 

 Compare and contrast 

using details 

 Use evidence to support 

my research 

 Determine when enough 

research information has 

been obtained to 

adequately cover the topic 

and question. 

 Select and include only the 

information that is 

appropriate to the topic and 

to the category. 

 Stay focused on a topic. 

 Purposefully acquire 

vocabulary from text and 

use new words in talk and 

writing (including 

technical words). 

 Make note of important or 

new information while 

reading nonfiction. 

 

entrance and exit cards) 

Summarizing 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

Flip Check Cards 

Vocabulary Pantomime and 

Charades 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Curriculum Based 

Assessment Measures 

Inventories 

Portfolios 

 

Research project scored 

using the DDOE 

Informative Writing Rubric 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Unit Five: Market Research, Mission Statement, and Owner’s Manual 

Timeline:  4 Weeks 

Know and apply grade-level phonics and word 

analysis skills in decoding words. CC5RF3 

 

Use combined knowledge of all letter-sound 

correspondences, syllabication patterns, and 

morphology (e.g., roots and affixes) to read accurately 

unfamiliar multisyllabic words in context and out of 

context. CC5RF3a 

 

Determine two or more main ideas of a text and 

explain how they are supported by key details; 

summarize the text.  CC.5.R.I.2 

 

Explain the relationships or interactions between two 

or more individuals, events, ideas, or concepts in a 

historical, scientific, or technical text based on 

specific information in the text.  CC.5.R.I.3 
 

Draw on information from multiple print or digital 

sources, demonstrating the ability to locate an answer 

to a question quickly or to solve a problem efficiently. 

CC.5.R.I.7 
 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC5W2 

 

Introduce a topic clearly, provide a general 

observation and focus, and group related information 

logically; include formatting (e.g., headings), 

illustrations, and multimedia when useful to aiding 

comprehension. CC5W2a 

 

Develop the topic with facts, definitions, concrete 

details, quotations, or other information and examples 

related to the topic. CC5W2b 

 

Big Ideas: 

Rules, conventions of language, help 

readers understand what is being 

communicated. 

Effective communication demands 

clear, concise, coherent, and accurate 

writing and speaking skills. 

 

Good writers develop and refine their 

ideas for thinking, learning, 

communicating, and aesthetic 

expression. 

 

A writer selects a form based on his 

purpose. 

 

 

 

 

 

 

Essential Questions: 

Why does a writer choose a 

particular form of writing? 

 

How does the choice of words 

affect the message? 

 

Why is information organized 

in different ways? 

 

How does process shape the 

writer’s product? 

 

Learning Targets: 

I can… 

 Identify evidence that 

supports argument. 

 Summarize what I read 

 Write complex sentences 

to increase meaning and 

style 

 Use appropriate 

conventions when writing 

 Understand the different 

types of English (e.g., 

dialects, registers) used in 

stories, dramas, or poems 

 Draw conclusions from 

information.. 

 Provide specific examples 

and evidence to support 

statements about the 

quality, accuracy, or craft 

of the text. 

 Show steps in an 

informational text in 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept  

Talking Point Checklists 

Bumper Sticker Summaries 

GIST Statements 

Self Assessments 

Collaborative Activities 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Graphic Organizers 

Response Cards 

Interactive Word Walls 

Personal White Board 

responses 

Flip Check Cards 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Curriculum Based 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Use precise language and domain-specific vocabulary 

to inform about or explain the topic. CC5W2d 

 

Apply grade 5 Reading standards to literature (e.g., 

"Compare and contrast two or more characters, 

settings, or events in a story or a drama, drawing on 

specific details in the text [e.g., how characters 

interact]"). CC5W9a 

 

Summarize the points a speaker makes and explain 

how each claim is supported by reasons and evidence. 

CC5SL3 

 

Use knowledge of language and its conventions when 

writing, speaking, reading, or listening. CC5L3 

 

Expand, combine, and reduce sentences for meaning, 

reader/listener interest, and style. CC5L3a 

 

Compare and contrast the varieties of English (e.g., 

dialects, registers) used in stories, dramas, or poems. 

CC5L3b 

 

enough details to follow a 

sequence. 

 Reread writing to think 

about what to write next. 

 

 

Assessment Measures 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Owner’s manual scored with 

the DDOE Informative 

Writing Rubric 

 

Unit Six: Celebration of Learning Event 

Timeline:  1 Week 

Demonstrate command of the conventions of standard 

English grammar and usage when writing or speaking. 

CC3L1 
 

Come to discussions prepared, having read or studied 

required material; explicitly draw on that preparation 

and other information known about the topic to 

explore ideas under discussion. CC3SL1a 

 

Explain their own ideas and understanding in light of 

the discussion. CC3SL1d 

 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes. CC5SL5 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to  

Effective communicators use a 

variety of modes of expression to 

express and receive meaning, 

including both verbal and non-verbal 

language. 

 

The audience with whom we are 

communicating shapes how we will 

communicate and the means through 

which we communicate. 

 

Effective communication demands 

clear, concise, coherent, and accurate 

Essential Questions: 

How can I become an effective 

communicator? 

 

How do I know when I am 

communicating clearly? 

 

How do I know when I am not 

communicating clearly? 

 

What skills do I need to use 

technology effectively? 

 

Formative Assessments: 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Self Assessments 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

4-A-130



 

 

                                                                                                                                                          Copyright © 2013 by 

 

Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

writing and speaking skills. 

 

Successful communication involves 

knowing how, when, and why to 

convey a message to different 

audiences. 

 

 

 

 

 

 

 

How will I capture and 

maintain the audience’s 

attention? 

 

 

Learning Targets: 
I can… 

 Generate and expand 

ideas through talk with 

peers and teacher. 

 Stay focused on the topic. 

 Listen actively to others 

read or talk about writing 

and give feedback. 

 Listen with attention and 

understanding to oral 

reading of personal 

writing, stories, poems, 

and informational texts. 

 Use conventions of 

respectful speaking. 

 Speak at an appropriate 

volume-not too loud but 

loud enough to be heard 

and understood by others. 

 Speak at an appropriate 

volume in different 

context. 

 Speak clearly enough to 

be understood by others in 

conversation. 

 Engage in the turn taking 

of conversation. 

 Actively participate in 

conversation; listening to 

and looking at the person 

who is speaking (if 

Reflection Questions 

Rubrics 

Graphic Organizers 

 

Summative Assessments: 

Portfolio 

 

Reflective writing about the 

expedition 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

appropriate). 

 Participate actively in 

small group, partnership, 

and whole class 

discussion. 

 Show enthusiasm while 

speaking about a topic. 

 Show confidence when 

presenting. 

 

Fifth Grade Intercession: Interplanetary Travel 

Students will work in collaborative groups of four to complete the following challenge:  

“The CEO of the Zip-it Travel Agency wants to be the first to locate a space hotel around a planet in our solar system. They have contracted with our class to 

identify the planet best suited for tourism. The company wants to know which planet has the most options for exciting, extreme activities never tried on Earth and 

amazing sights people only imagine about seeing! Our class was contacted because we have the most creative and innovative thinkers in the industry. Zip-it 

Travel Agency knows we can come up with the once in a lifetime vacation they are looking for to present to their clients.  Please make sure that life-sustaining 

factors are included in your design so guests will survive the visit!” 

 

To complete this challenge, students will work in groups of four and briefly investigate one of four planets selecting the one planet they feel can best meet the 

needs of the client. Using the chosen planet, students will create a sensational planetary adventure, complete with recreational activities suitable for the 

planet.  Students will also plan the transportation and lodging for their planet.  The information obtained will be presented at the upcoming nationally televised 

"Cosmic Voyage” conference held by the Zip-it Travel Agency.  Your team's mission will be to develop an attractive multimedia slide show complete with pie 

charts and bar graphs with an oral presentation designed to convince the citizens of Earth that their planet is the "Number One Travel Destination of the 

Universe."   

 

Each student will have one of the following jobs: 1) Event Coordinator: Researches, identifies, and explains the most interesting landmarks and unusual features 

of their planet and what challenges humans would face trying to live on the planet (e.g., weightlessness, air quality, ability to grow plants, etc.); 2) Rocket 

Specialist: Researches how long it takes to travel to the planet, how astronauts deal with basic necessities like sleeping, eating, etc., and what an astronaut’s daily 

schedule would look like; 3) Fashion Designer: Researches what unique conditions exist in space that make special clothing important for space travel, special 

gear developed for space travel (e.g., breathing gear, temperature protection, communication gear), the atmosphere of their planet, and design their own space 

suit unique to the conditions of their planet; and 4)  Location Scout: Researches the unusual weather, unique surface features, how day and night on their planet 

compares to Earth, and designs a resort for visitors to their planet.  This exploration will culminate in multimedia presentations to the school community. 

 

Unit Seven: Reading and Research 

Timeline: 4 weeks 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text.  CC.5.R.I.1 

Big Ideas: 

Good research is based on asking 

good questions: open-ended, thought 

Essential Questions: 

Why does grammar matter? 

 

Formative Assessments: 

Observation 

Questioning (adult and 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

 

Determine two or more main ideas of a text and 

explain how they are supported by key details; 

summarize the text.  CC.5.R.I.2 

 

Explain the relationships or interactions between two 

or more individuals, events, ideas, or concepts in a 

historical, scientific, or technical text based on 

specific information in the text.  CC.5.R.I.3 
 

Write opinion pieces on topics or texts, supporting a 

point of view with reasons and information.  

CC.5.W.1 
 

Introduce a topic or text clearly, state an opinion, and 

create an organizational structure in which ideas are 

logically grouped to support the writer’s purpose.  

CC.5.W.1.a 
 

Provide logically ordered reasons that are supported 

by facts and details.  CC.5.W.1.b 

 

Link opinion and reasons using words, phrases, and 

clauses (e.g., consequently, specifically).  CC.5.W.1.c 

 

Provide a concluding statement or section related to 

the opinion presented.  CC.5.W.1.d 

 

Conduct short research projects that use several 

sources to build knowledge through investigation of 

different aspects of a topic.  CC.5.W.7 

 

Recall relevant information from experiences or 

gather relevant information from print and digital 

sources; summarize or paraphrase information in notes 

and finished work, and provide a list of sources. 

CC5W8 

 

provoking, curious, and unique 

questions.  

 

Developing breadth of vocabulary 

dramatically improves reading 

comprehension and involves 

applying knowledge of word 

meanings and word relationships. 

 

Good writing using correct grammar  

Why conduct research? 

 

What is my Driving Question? 

 

Learning Targets: 
I can… 

 Read grade level text 

 Use the conventions of 

standard English when 

writing and speaking 

 Appropriately use 

conjunctions, prepositions, 

and interjections 

 Use verb tenses when 

writing 

 Speak using appropriate 

verb tenses 

 Demonstrate ability to use 

automatic and flexible 

ways to solve words 

(dividing words into 

syllables, using 

phonograms within multi 

syllable words, using word 

parts, using prefixes and 

affixes, and connecting 

words to known words). 

 Demonstrate appropriate 

stress on words, pausing 

and phrasing, intonation, 

and use of punctuation 

while reading in a way that 

reflects understanding. 

 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Talking Point Checklists 

GIST Statements 

Anchor Charts 

Word Maps 

Ticket To Leave 

Ticket To Enter 

Anecdotal Records 

Goal Setting 

Self Assessments 

Collaborative Activities 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

Running Records 

Miscue Analysis 

Graphic Organizers 

Response Cards 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Curriculum Based 

Assessment Measures 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Draw evidence from literary or informational texts to 

support analysis, reflection, and research. CC5W9 

 

Demonstrate command of the conventions of standard 

English grammar and usage when writing or speaking. 

CC5L1 
 

Explain the function of conjunctions, prepositions, and 

interjections in general and their function in particular 

sentences. CC5L1a 

 

Form and use the perfect (e.g., I had walked; I have 

walked; I will have walked) verb tenses. CC5L1b 

 

Use verb tense to convey various times, sequences, 

states, and conditions. CC5L1c 

 

Recognize and correct inappropriate shifts in verb 

tense.* CC5L1d 

 

Use correlative conjunctions (e.g., either/or, 

neither/nor). CC5L1e 

 

Words Their Way Spelling 

Inventories 

Portfolios 

 

Planetary presentations and 

materials scored with the 

DDOE Argumentative 

Writing Rubric 

 

Unit Eight: Planetary Presentations 

Timeline: 2 weeks 

Read on-level text with purpose and understanding. 

CC5RF4a 
 

Read on-level prose and poetry orally with accuracy, 

appropriate rate, and expression on successive 

readings. CC5RF4b 

 

Use context to confirm or self-correct word 

recognition and understanding, rereading as necessary. 

CC5RF4c 
 

Report on a topic or text or present an opinion, 

sequencing ideas logically and using appropriate facts 

Big Ideas: 

Effective collaboration requires that 

we use what we know in order to 

compromise, cooperate, and show 

mutual respect. 

 

Oral language is a tool for 

communicating, thinking, and 

learning. 

 

A speaker’s choice of words and 

style set a tone and define the 

message. 

Essential Questions: 

How can collaboration 

contribute to our success? 

 

How does the choice of words 

affect the message? 

 

Learning Targets: 

I can… 

 Self-correct when reading 

 Read grade-level text 

 Use conventions of 

respectful speaking. 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Talking Point Checklists 

Ticket To Leave 

Ticket To Enter 

Goal Setting 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

and relevant, descriptive details to support main ideas 

or themes; speak clearly at an understandable pace. 

CC5SL4 
 

Include multimedia components (e.g., graphics, 

sound) and visual displays in presentations when 

appropriate to enhance the development of main ideas 

or themes. CC5SL5 

 

Use context (e.g., cause/effect relationships and 

comparisons in text) as a clue to the meaning of a 

word or phrase. CC5L4a 

 

Use common, grade-appropriate Greek and Latin 

affixes and roots as clues to the meaning of a word 

(e.g., photograph, photosynthesis). CC5L4b 

 

Consult reference materials (e.g., dictionaries, 

glossaries, thesauruses), both print and digital, to find 

the pronunciation and determine or clarify the precise 

meaning of key words and phrases. CC5L4c 

 

  Take responsibility for 

assuring that others have a 

chance to talk and use 

conversational techniques 

that encourage others to 

talk.  

 Understand and use 

language for the purpose 

of humor. 

 Understand the role of 

nonverbal language. 

 Build on the talk of 

others, making statements 

related to the topic, and 

responding to cues. 

 Ask clear questions and 

follow-up questions. 

 Present information in 

ways that engage the 

listeners’ attention. 

 Make presentations that 

are well organized (clear 

introduction, body, and 

conclusion). 

 Use technology (Power 

Point, video, etc.) as an 

integral part of 

presentations. 

 Use visual displays 

(diagrams, charts, 

illustrations, technology, 

multimedia) in ways that 

are clearly related to and 

extend the topic of a 

presentation. 

 

 

Self Assessments 

Rapid-fire brainstorms 

Collaborative Activities 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

 

Summative Assessments: 

Participation in and 

completion of literacy 

activities 

Portfolios 

 

Presentation scored with 

oral presentation rubrics 

 

Self-reflections on the 

project 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Fifth Grade Spring Expedition: Expeditionary Learning Module 2A and Delaware’s Changing Bay 

This module—intended to be used in conjunction with a Social Studies unit about Latin America—features a close read of The Most Beautiful Roof in the World 

(1160L)* by Kathryn Lasky. This beautifully illustrated informational text describes the work of scientists documenting the biodiversity of rainforests. The 

specific literacy focus is on reading scientific and technical text as well as writing to inform and explain. In the first unit, students build basic background 

knowledge about the rainforest (particularly those of the Western Hemisphere), and begin to examine how scientists closely observe the natural world to then 

help them communicate their research through carefully organized and worded scientific text. Unit 2 focuses on a case study of Meg Lowman, the researcher 

featured in The Most Beautiful Roof in the World. Students then analyze the structure and function of scientific field guides and filed journals determining what 

quality field guides and journals look and sound like. Students research about a living thing that scientist Meg Lowman may encounter in the rainforest in her 

research and write with clear and effective word choice about their chosen insect of the rainforest. As the final performance task, students produce an 

informational report and then field journal–style pages intended for younger readers. 

http://www.engageny.org/resource/grade-5-ela-module-2a 

 

To extend their learning students will learn about Horseshoe Crabs, the effects of climate change, migration, and human behavior as they impact the Delaware 

Bay area. Students will study the life cycle of the Horseshoe Crab and its role in the Delaware Bay area, the interrelationship between an ecosystem and a living 

organism. As they analyze maps and aerial photos of the Delaware Bay areas they will develop hypothesis, search for patterns, and draw conclusions relating to 

the impact of humans, the role of migration birds, horseshoe crabs and their spawning areas. Fieldwork will include study trips to the bay and interviews with 

local experts and scientists. This expedition will provide students with the opportunity to educate the public on a pressing state and national issue and address the 

health of an important aspect of Delaware’s culture (the Bay area). Students will become advocates for responsible choices and stewardship of the bay area as 

they voice their thoughts and opinions, based on quality research regarding the issues surrounding the Delaware Bay area.  

 

Unit Nine: Getting to know H2O  (Expeditionary Learning EngageNY Module 2A Unit 1) 

Timeline: 2 weeks 

Determine the meaning of words and phrases as they 

are used in a text, including figurative language such 

as metaphors and similes. CC5RL4 

 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text. CC5RI1 

 

Determine two or more main ideas of a text and 

explain how they are supported by key details; 

summarize the text. CC5RI2 

 

Explain the relationships or interactions between two 

or more individuals, events, ideas, or concepts in a 

historical, scientific, or technical text based on 

specific information in the text. CC5RI3 

Big Ideas: 

Research is a process.  

 

Scientists observe closely and record 

those observations in various ways.  

 

Authors organize informational text 

in specific ways to convey scientific 

ideas and concepts.  

Essential Questions: 
What is unique about living 

things in the rainforest?  

 

How do scientists communicate 

what they learn about the natural 

world?  

  

Learning Targets: 

I can… 

 Record what I notice and 

wonder about during a 

Gallery Walk. 

 Compare and contrast texts 

and images about 

rainforests. 

Formative Assessments: 

Science Talk  

Journal: Synthesis Statement 

Venn diagram  

Journal 

Synthesis Note-catcher 

Journal (page for video, 

Informational Text charts, 

glossary) 

Exit ticket 

Venn diagrams  

Tracking My Progress,  

Homework 

 

Summative Assessments: 

Unit Assessment 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

 

Determine the meaning of general academic and 

domain-specific words and phrases in a text relevant 

to a grade 5 topic or subject area. CC5RI4 

 

Compare and contrast the overall structure (e.g., 

chronology, comparison, cause/effect, problem/ 

solution) of events, ideas, concepts, or information in 

two or more texts. CC5RI5 

 

Integrate information from several texts on the same 

topic in order to write or speak about the subject 

knowledgeably. CC5RI9 

 

Write opinion pieces on topics or texts, supporting a 

point of view with reasons and information. CC5W1 

 

Recall relevant information from experiences or 

gather relevant information from print and digital 

sources; summarize or paraphrase information in notes 

and finished work, and provide a list of sources. 

CC5W8 
 

Write routinely over extended time frames (time for 

research, reflection, and revision) and shorter time 

frames (a single sitting or a day or two) for a range of 

discipline-specific tasks, purposes, and audiences. 

CC5W10 
 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 5 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC5SL1 

 

Summarize a written text read aloud or information 

presented in diverse media and formats, including 

visually, quantitatively, and orally. CC5SL2 

 Explain how scientists 

communicate their research 

about the rainforest. 

 Explain the general 

purpose of an 

informational text. 

 Describe the features of an 

interview as an 

informational text. 

 Determine the gist of an 

interview with scientist 

Bryson Voirin. 

 Determine the meaning of 

new words from context in 

an interview with scientist 

Bryson Voirin. 

 Determine the meaning of 

new words from context in 

an interview with scientist 

Bryson Voirin. 

 Explain the gist of the 

article “Hawaii’s 

Endangered Happy Face 

Spider.” 

 Compare and contrast the 

rainforest research in 

Panama and Hawaii. 

 Explain the main idea of a 

documentary video on 

researching in the 

rainforest. 

 Analyze the features of a 

documentary video as 

informational text. 

 Take notes on key details 

from multiple texts about 

rainforests. 

Mid-Unit Assessment 

End of Unit 1 Assessment: 

Interview with a Rainforest 

Scientist, Part 

Annotated text 

Text-dependent questions 

Journal  

 

Water conservation public 

service announcement 

scored with the DDOE 

Argumentative Writing 

Rubric 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

 

Determine or clarify the meaning of unknown and 

multiple-meaning words and phrases based on grade 5 

reading and content, choosing flexibly from a range of 

strategies. CC5L4 

 Compare and contrast the 

features of different 

informational texts about 

rainforests. 

 Express my opinion about 

types of informational texts 

in writing. 

 Use details to support my 

opinion. 

 Ask questions that are 

relevant to rainforest 

research. 

 Share my ideas with my 

peers during a Science 

Talk about rainforests. 

 Use the ideas of my peers 

to help inform my ideas 

about the rainforests. 

 Gather quotes from 

informational texts as 

evidence to prepare for a 

Science Talk about 

rainforests. 

 Synthesize my ideas about 

rainforests after the 

Science Talk. 

 

Unit Ten: Case Study: The Most Beautiful Roof in the World and the Work of Rainforest Scientist Meg Lowman (Expeditionary Learning EngageNY 

Module 2A Unit 2) 

Timeline: 3 weeks 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text. CC5RL1 

 

Determine a theme of a story, drama, or poem from 

details in the text, including how characters in a story 

or drama respond to challenges or how the speaker in 

Big Ideas: 

 Scientists observe closely and record 

those observations in various ways. 

 

Authors organize informational text 

in specific ways to convey scientific 

ideas and concepts. 

Essential Questions: 

How do scientists communicate 

what they learn about the 

natural world? 

 

What is unique about living 

things in the rainforest? 

Formative Assessments: 

Observation 

Journal  

Note-catcher journal 

Text-dependent questions 

Gist statements 

Gist sketches 
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Standards Alignment 

 
Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

a poem reflects upon a topic; summarize the text. 

CC5RL2 
 

Compare and contrast two or more characters, 

settings, or events in a story or drama, drawing on 

specific details in the text (e.g., how characters 

interact). CC5RL3 

 

Determine the meaning of words and phrases as they 

are used in a text, including figurative language such 

as metaphors and similes. CC5RL4 

 

Explain how a series of chapters, scenes, or stanzas 

fits together to provide the overall structure of a 

particular story, drama, or poem. CC5RL5 

 

Describe how a narrator's or speaker's point of view 

influences how events are described. CC5RL6 

 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text. CC5RI1 

 

Determine two or more main ideas of a text and 

explain how they are supported by key details; 

summarize the text. CC5RI2 

 

Explain the relationships or interactions between two 

or more individuals, events, ideas, or concepts in a 

historical, scientific, or technical text based on 

specific information in the text. CC5RI3 

 

Determine the meaning of general academic and 

domain-specific words and phrases in a text relevant 

to a grade 5 topic or subject area. CC5RI4 

 

Compare and contrast the overall structure (e.g., 

chronology, comparison, cause/effect, problem/ 

 

Learning Targets: 

I can… 

 Justify my analysis by 

citing evidence from the 

text. 

 Use academic and 

scientific vocabulary 

accurately in my writing. 

 Compare and contrast 

different research methods 

that Meg Lowman has 

used. 

 Use quotes from the text as 

evidence in my answers to 

questions. 

 Read my speaker’s lines 

with fluency. 

 Write lines for my 

character using the text 

from The Most Beautiful 

Roof in the World.. 

 Reflect on my learning. 

 Explain how Meg Lowman 

communicates her 

research. 

 Explain biodiversity by 

using quotes from the text. 

 Determine ways to explain 

biodiversity to others. 

 Write interview questions 

for Meg Lowman about the 

rainforest spider from the 

point of view of a scientist, 

using scientific vocabulary. 

 Create answers to 

interview questions by 

Double-Bubble map 

Mini Readers Theater 

Text-dependent Questions 

Four Corners exit ticket 

 

Summative Assessments: 

Text-dependent questions 

Experiment Note-catcher 

Mid-Unit 2 Assessment 

Tracking My Progress, Mid-

Unit 2 recording form 

Inventory Count Note-

catcher 

Triad Feedback rubric 

Interview 

End of Unit 2: On-Demand  

Analysis of Meg Lowman’s 

Research in the Rainforest 

Tracking My Progress, End 

of Unit 2 recording form 

 

Opinion pieces on the value 

of the rainforest scored with 

the DDOE Argumentative 

Writing Rubric 

 

Short stories in the 

rainforest, scored with the 

DDOE Narrative Writing 

Rubric 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

solution) of events, ideas, concepts, or information in 

two or more texts. CC5RI5 

 

Explain how an author uses reasons and evidence to 

support particular points in a text, identifying which 

reasons and evidence support which point(s). CC5RI8 

 

Read with sufficient accuracy and fluency to support 

comprehension. CC5RF4 

 

Write opinion pieces on topics or texts, supporting a 

point of view with reasons and information. CC5W1 

 

Write narratives to develop real or imagined 

experiences or events using effective technique, 

descriptive details, and clear event sequences. 

CC5W3 
 

Produce clear and coherent writing in which the 

development and organization are appropriate to task, 

purpose, and audience.  (Grade-specific expectations 

for writing types are defined in standards 1-3 above.) 

CC5W4 
 

Draw evidence from literary or informational texts to 

support analysis, reflection, and research. CC5W9 

 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 5 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC5SL1 

 

Summarize a written text read aloud or information 

presented in diverse media and formats, including 

visually, quantitatively, and orally. CC5SL2 

 

Adapt speech to a variety of contexts and tasks, using 

inferring how Meg 

Lowman would answer 

them. 

 Revise interview question 

and answers, given 

feedback from my peers. 

 Use my group members’ 

ideas to help me determine 

the inventory count of the 

column study. 

 Determine the meaning of 

new words from context in 

The Most Beautiful Roof 

in the World. 

 Summarize the story of 

“The Wings of a 

Butterfly.” 

 Compare and contrast 

examples of biodiversity 

from a story to what we 

have learned from 

informational text. 

 Synthesize what I read in 

The Most Beautiful Roof 

in the World. 

 Determine the main ideas 

of a selection of text from 

The Most Beautiful Roof 

in the World. 

 Justify my answers using 

quotes and evidence from 

the text. 

 Determine the meaning of 

new words from context 

 Write a gist statement for a 

chunk of texts from The 

Most Beautiful Roof in the 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

formal English when appropriate to task and situation. 

(See grade 5 Language standards 1 and 3 on pages 28 

and 29 for specific expectations.) CC5SL6 

 

Determine or clarify the meaning of unknown and 

multiple-meaning words and phrases based on grade 5 

reading and content, choosing flexibly from a range of 

strategies. CC5L4 

 

 

World. 

 Explain how Kathryn 

Lasky uses language to 

paint a picture for the 

reader about biodiversity in 

the Blue Creek rainforest. 

 Identify the skills needed 

by scientists in order to 

study the rainforest 

canopy. 

 Write an opinion about 

being a rainforest scientist 

that is supported by 

reasons from the text. 

 List the steps to preserving 

a specimen from the 

natural world. 

 Contribute to my group’s 

discussion by giving 

suggestions that are on 

topic. 

 Determine what motivated 

Meg Lowman to become a 

rainforest scientist using 

details from the text as 

evidence. 

 Actively listen to my group 

members during 

discussions. 

 

Unit Eleven: Reading and Writing Like a Scientist: Observing Nature, Conducting Research, and Creating a Field Journal Entry (Expeditionary 

Learning EngageNY Module 2A Unit 3) 

Timeline: 3 weeks 

Analyze how visual and multimedia elements 

contribute to the meaning, tone, or beauty of a text 

(e.g., graphic novel, multimedia presentation of 

fiction, folktale, myth, poem). CC5RL7 

 

Big Ideas 

Research is a process.  

 

Scientists observe closely and record 

those observations in various ways.  

Essential Questions (EQ): 
What is unique about living 

things in the rainforest?  

 

How do scientists communicate 

Formative Assessments: 

Tracking My Progress, End 

of Unit 3 recording form 

Drafts of field journal 

narratives, informational 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text. CC5RI1 

Determine two or more main ideas of a text and 

explain how they are supported by key details; 

summarize the text. CC5RI2 

 

Compare and contrast the overall structure (e.g., 

chronology, comparison, cause/effect, problem/ 

solution) of events, ideas, concepts, or information in 

two or more texts. CC5RI5 

 

Analyze multiple accounts of the same event or topic, 

noting important similarities and differences in the 

point of view they represent. CC5RI6 

 

Draw on information from multiple print or digital 

sources, demonstrating the ability to locate an answer 

to a question quickly or to solve a problem efficiently. 

CC5RI7 

 

Integrate information from several texts on the same 

topic in order to write or speak about the subject 

knowledgeably. CC5RI9 

 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly. CC5W2 

 

Produce clear and coherent writing in which the 

development and organization are appropriate to task, 

purpose, and audience.  (Grade-specific expectations 

for writing types are defined in standards 1-3 above.) 

CC5W4 
 

With guidance and support from peers and adults, 

develop and strengthen writing as needed by planning, 

revising, editing, rewriting, or trying a new approach.  

(Editing for conventions should demonstrate 

 

Authors organize informational text 

in specific ways to convey scientific 

ideas and concepts.  

 

 

what they learn about the natural 

world?  

 

Learning Targets: 
I can… 

 Describe the features of a 

field journal. 

 Compare and contrast an 

informational text and a 

field journal. 

 Describe how authors of 

field journals use a 

combination of drawings 

and text to communicate 

about their research. 

 Follow our classroom 

norms for collaboration 

when I examine field 

journals with a partner. 

 Use specific language and 

vocabulary to describe 

events precisely in my field 

journal. 

 Use sensory details to 

enhance my descriptions of 

experiences and events in 

my field journal. 

 Write a field journal entry 

from Meg Lowman’s point 

of view. 

 Use specific language and 

vocabulary to describe a 

photograph of the 

rainforest. 

 Take notes on a text using 

a Category/Facts/ 

Questions/Response 

(C/F/Q/R) Note-catcher. 

text boxes, and labeled 

drawings 

Project Management 

checklists 

Field journal entry drafts 

Scientific drawings (first 

draft) 

Homework questions 

Peer feedback sheets 

Exit tickets 

Rainforest Field Journal 

Entry graphic organizer 

Postcards 

Rainforest Field Journal 

graphic organizer 

Science Talk 

(observations/notes) 

Journal: Synthesis Statement 

Research notes 

Admit and exit tickets 

Butterfly Life Cycle graphic 

(butterfly group) 

C/F/Q/R Note-catcher 

 

Summative Assessments: 

End of Unit 3 Assessment 

Mid-Unit 3 Assessment 

Tracking My Progress, Mid-

Unit 3 

 

Students’ field journals 

scored with the DDOE 

Informative Writing Rubric 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

command of Language standards 1-3 up to and 

including grade 5 on pages 28 and 29.) CC5W5 

 

With some guidance and support from adults, use 

technology, including the Internet, to produce and 

publish writing as well as to interact and collaborate 

with others; demonstrate sufficient command of 

keyboarding skills to type a minimum of two pages in 

a single sitting. CC5W6 

 

Conduct short research projects that use several 

sources to build knowledge through investigation of 

different aspects of a topic. CC5W7 

 

Recall relevant information from experiences or 

gather relevant information from print and digital 

sources; summarize or paraphrase information in notes 

and finished work, and provide a list of sources. 

CC5W8 

 

Draw evidence from literary or informational texts to 

support analysis, reflection, and research. CC5W9 

 

Write routinely over extended time frames (time for 

research, reflection, and revision) and shorter time 

frames (a single sitting or a day or two) for a range of 

discipline-specific tasks, purposes, and audiences. 

CC5W10 
 

Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 5 topics and texts, 

building on others' ideas and expressing their own 

clearly. CC5SL1 

 

Come to discussions prepared, having read or studied 

required material; explicitly draw on that preparation 

and other information known about the topic to 

 Sort information about 

rainforest insects into 

categories. 

 Take notes by recording 

direct quotes from a text 

about rainforest insects. 

 Take notes by paraphrasing 

information from a text 

about rainforest insects. 

 Work cooperatively with 

my classmates in an expert 

research group. 

 Document my learning by 

taking notes. 

 Use three different sources 

to find information about 

howler monkeys. 

 Record my information 

about howler monkeys in 

an accurate and organized 

way. 

 Share my ideas with my 

peers during a Science 

Talk about the contribution 

of insects to the rainforest 

ecosystem. 

 Use the ideas of my peers 

in order to help inform my 

ideas about the 

contribution of insects to 

the rainforest ecosystem. 

 Gather my notes on 

informational texts as 

evidence in order to 

prepare for a Science Talk 

about the contribution of 

insects to the rainforest 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

explore ideas under discussion. CC5SL1a 

 

Follow agreed-upon rules for discussions and carry 

out assigned roles. CC5SL1b 

 

Pose and respond to specific questions by making 

comments that contribute to the discussion and 

elaborate on the remarks of others. CC5SL1c 

 

Review the key ideas expressed and draw conclusions 

in light of information and knowledge gained from the 

discussions. CC5SL1d 

 

Demonstrate command of the conventions of standard 

English capitalization, punctuation, and spelling when 

writing. CC5L2 

 
 

ecosystem. 

 Write a field journal entry 

from the point of view of a 

rainforest scientist. 

 Choose evidence from my 

notes in order to write a 

field journal entry that 

includes specific details 

about the contributions of 

ants or butterflies to the 

rainforest. 

 Organize the events I 

describe in my rainforest 

journal entry in 

chronological order. 

linking words and phrases 

to connect my ideas. 

 Include precise and 

scientific vocabulary in my 

rainforest journal entry. 

 Give feedback to my peers 

respectfully. 

 Give my classmates kind, 

helpful, and specific 

feedback about their 

rainforest field journal 

entries. 

 Use the feedback I receive 

from my classmates to 

improve my work. 

 

Unit Twelve: Research and Publication of Delaware Bay Guide  

Timeline: 4 weeks 

Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences 

from the text. CC5RI1 

 

Determine two or more main ideas of a text and 

Big Ideas 

Writing is a tool for thinking: solving 

problems, exploring issues, 

constructing questions, and 

addressing inquiry. 

Essential Questions (EQ): 

How does writing make 

thinking visible and clarify 

understanding? 

 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

explain how they are supported by key details; 

summarize the text. CC5RI2 

 

Explain the relationships or interactions between two 

or more individuals, events, ideas, or concepts in a 

historical, scientific, or technical text based on 

specific information in the text. CC5RI3 

 

By the end of the year, read and comprehend 

informational texts, including history/social studies, 

science, and technical texts, at the high end of the 

grades 4-5 text complexity band independently and 

proficiently. CC5RI10 

 

Write informative/explanatory texts to examine a topic 

and convey ideas and information clearly.  CC.5.W.2 

 

Introduce a topic clearly, provide a general 

observation and focus, and group related information 

logically; include formatting (e.g., headings), 

illustrations, and multimedia when useful to aiding 

comprehension.  CC.5.W.2.a 

 

Develop the topic with facts, definitions, concrete 

details, quotations, or other information and examples 

related to the topic.  CC.5.W.2.b 

 

Link ideas within and across categories of information 

using words, phrases, and clauses (e.g., in contrast, 

especially).  CC.5.W.2.c 

 

Use precise language and domain-specific vocabulary 

to inform about or explain the topic.  CC.5.W.2.d 

 

Provide a concluding statement or section related to 

the information or explanation presented.  CC.5.W.2.e 

 

Use punctuation to separate items in a series.* 

 

References from texts provide 

evidence of applying ideas and 

making connections between text and 

self, text and other texts, and texts 

and the real world. 

 

 

How does the writing process 

refine skills, increase 

confidence, and shape insight? 

 

How do effective writers hook 

and hold readers and make 

writing easy to follow? 

 

What collaborative writing 

skills are necessary? 

 

Learning Targets: 

I can… 

 Begin with a purposeful 

and engaging lead. 

 Bring a piece to closure 

with a concluding 

statement using  phrases 

and clauses to link ideas 

within 

 Present ideas clearly and in 

logical sequence or 

categories. 

 Support ideas with facts, 

details, examples, and 

explanations from multiple 

authorities. 

 Use paragraphs to organize 

ideas. 

 Use a variety of underlying 

structures to present 

different kinds of 

information (established 

sequence, temporal 

sequence, compare and 

contrast, problem and 

solution, cause and effect). 

 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Interviewing 

Brainstorming/Concept 

Mapping 

Talking Point Checklists 

Bumper Sticker Summaries 

GIST Statements 

Anchor Charts 

Word Maps 

Ticket To Leave 

Ticket To Enter 

Self Assessments 

Rapid-fire brainstorms 

Collaborative Activities 

Summarizing 

Reflection Questions 

Rubrics 

Surveys 

Visual Representation of 

work 

Learning Logs 

 

Summative Assessments: 

Delaware Bay Guide scored 

with the DDOE Informative 

Writing Rubric 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

CC5L2a 
 

Use a comma to separate an introductory element 

from the rest of the sentence. CC5L2b 

 

Use a comma to set off the words yes and no (e.g., 

Yes, thank you), to set off a tag question from the rest 

of the sentence (e.g., It's true, isn't it?), and to indicate 

direct address (e.g., Is that you, Steve?). CC5L2c 

 

Use underlining, quotation marks, or italics to indicate 

titles of works. CC5L2d 

 

Spell grade-appropriate words correctly, consulting 

references as needed. CC5L2e 

 
Unit Thirteen: Celebration of Learning Event 

Timeline:  1 Week 

Demonstrate command of the conventions of standard 

English grammar and usage when writing or speaking. 

CC3L1 
 

Come to discussions prepared, having read or studied 

required material; explicitly draw on that preparation 

and other information known about the topic to 

explore ideas under discussion. CC3SL1a 

 

Explain their own ideas and understanding in light of 

the discussion. CC3SL1d 

 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes. CC5SL5 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to  

Effective communicators use a 

variety of modes of expression to 

express and receive meaning, 

including both verbal and non-verbal 

language. 

 

The audience with whom we are 

communicating shapes how we will 

communicate and the means through 

which we communicate. 

 

Effective communication demands 

clear, concise, coherent, and accurate 

writing and speaking skills. 

 

Successful communication involves 

knowing how, when, and why to 

convey a message to different 

audiences. 

 

Essential Questions: 

How can I become an effective 

communicator? 

 

How do I know when I am 

communicating clearly? 

 

What skills do I need to use 

technology effectively? 

 

How will I capture and 

maintain the audience’s 

attention? 

 

Learning Targets: 
I can… 

 Generate and expand 

ideas through talk with 

peers and teacher. 

 Stay focused on the topic. 

Formative Assessments: 

Observation 

Questioning (adult and 

student initiated) 

Questioning (creating 

questions to ask peers and 

answering questions fielded 

from peers and adults) 

Discussion (between peers 

and with adults) 

Self-Assessments 

Collaborative Activities 

Quick Checks (e.g., 

entrance and exit cards) 

Reflection Questions 

Rubrics 

Graphic Organizers 

 

Summative Assessments: 

Portfolio 
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Unit  Concept/ 

Big Ideas 

Essential Questions/ 

Learning Targets 

Assessments 

 

 

 

 

 

 

 Listen actively to others 

read or talk about writing 

and give feedback. 

 Listen with attention and 

understanding to oral 

reading of personal 

writing, stories, poems, 

and informational texts. 

 Use conventions of 

respectful speaking. 

 Speak at an appropriate 

volume-not too loud but 

loud enough to be heard 

and understood by others. 

 Speak at an appropriate 

volume in different 

context. 

 Speak clearly enough to 

be understood by others in 

conversation. 

 Engage in the turn taking 

of conversation. 

 Actively participate in 

conversation; listening to 

and looking at the person 

who is speaking (if 

appropriate). 

 Participate actively in 

small group, partnership, 

and whole class 

discussion. 

 Show enthusiasm while 

speaking about a topic. 

 Show confidence when 

presenting. 

 

Reflective writing about the 

expedition and the school 

year 
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